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INTRODUCTION

N

Formula

Formula is the flexible, unique and enjoyable route to
Cambridge exam success. Using Pearson'’s trusted exam
know-how, Formula B1 Preliminary takes a fresh approach

to topics, units and components to create an exam-focused
package whatever your teaching and learning scenario. Its truly
flexible learning materials are designed to work independently
for short and intensive preparation or in combination

for longer exam courses. Adaptable for the classroom,
independent study and blended learning to fully digital
environments — create your own Formula for exam success.

Unlike most traditional exam preparation courses, Formula
is distinctive in that it has two core components — the
Coursebook and the Exam Trainer. By having two core
components, there is a choice of starting points: the
Coursebook or the Exam Trainer or a combination of both.
This way, you can decide what to focus on in class and what

to focus on for homework.
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The B1 Preliminary level

The B1 Preliminary level Coursebook is designed for classes
where most students are preparing for the Cambridge B1
Preliminary exam. It is aimed at students who are already

at the required language level. It provides thorough and
targeted exam preparation, with each of its eight units
covering at least one part of each exam paper in detail.

The Coursebook

This component includes eight units with each unit linked
to human senses. With senses as the broad theme, the topic
changes lesson by lesson making learning more dynamic
and maintaining students’ interest throughout the course as
well as providing a more authentic exam experience.

The main units focus on exam training and link to the
Grammar file, the Vocabulary file, the Writing file and the
fold-out Exam file in the back of the book for language
development and further exam-focused information.

The Exam Trainer

This component uses a Test, Teach, Test approach to exam
preparation for each part of the exam. An introductory
practice task tests students to see what they already know

and allows reflection on current performance. A teach
section provides practice of strategies and skills to improve
students’ performance and allows them to approach the
exam with confidence. The final exam-compliant exam task
tests how well they can apply the strategies and skills they
have practised.

The principles and methodology
Achieving exam success

First and foremost, Formula will enable students’ core aim
of passing the Cambridge B1 Preliminary exam at their
desired grade. Formula’s syllabus is based on the exam
requirements and created by a team of authors and exam
consultants to ensure comprehensive, authentic and
rigorous exam preparation and practice.

Keeping students engaged

Formula takes a completely different approach to
organising topics to avoid that well-known feeling of ‘topic
fatigue’. Each level of the Coursebook is organised around
a general theme — for B1 Preliminary, the theme is human
senses — with each of its units based on a different sense.
This theme becomes the prism through which a number of
different topics are covered from different angles, ensuring
the material remains fresh, giving a sense of momentum
and maintaining everyone's interest throughout the course.

Flexible exam preparation

The configuration and structure of Formula’s two core
components allows teachers to flex the course depending
on the time available and different learning goals.

Exam focused
Around 30 hours — Use the Exam Trainer in class or for
self-study.

Exam focused with language revision and consolidation
Around 50 hours — Use the Coursebook main lessons

in class and the additional bank of material (Grammar,
Vocabulary, Writing and Exam file) for homework.

Exam focused with language development

Around 80 hours — Use the Coursebook main lessons, the
additional bank of material (Grammar, Vocabulary, Writing
and Exam file) and Digital resources in class and the Exam
Trainer for homework.

Extensive exam and language development

Around 100+ hours — Use all the Coursebook content and
Test and Teach sections from the Exam Trainer and Digital
resources in class and final Test sections at home.

See the Create your own Formula section for detailed
information on how to use Formula for different course
lengths.



COURSE COMPONENTS
N

Coursebook with Exam file, Digital resources and App

® Eight units with each lesson covering B <o s e e horo 7 :

EXAMFILE p3

one part of each paper from the
Cambridge B1 Preliminary exam and
with an exam focus and authentic
practice task in each.

o Afold-out Exam file booklet in the
back of the Coursebook containing
Exam boost exercises for improving
exam performance.

® The Grammar file gives a full page
of detailed grammar and language
explanation, plus a full page of practice
activities for every unit.

® The Vocabulary file provides a
comprehensive wordlist for the whole
unit as well as further practice activities.

® The Writing file provides both example
exam questions and model answers for
each Writing part, as well as extra help
and practice.

® FEach exam part lesson links to the Exam Trainer component for more focused
skills and strategies building in that same exam part.

® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Coursebook Interactive eBook.
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Exam Trainer with Digital resources and App

® Works either as a standalone
component or in combination with the e B et somacns o s

Formula B1 Preliminary Coursebook.

® |ts structure follows the Cambridge
B1 Preliminary exam, working
systematically through each paper and
part, from Reading Part 1 to Speaking
Part 4.

® Uses a Test, Teach, Test approach.
Each section starts with a mini practice

Practice task
o

task (Test) that reflects the Cambridge T e o 7 o
B1 Preliminary exam, which is followed Pl e mewxmg : i
by extensive and focused strategies é
and skills exercises for improving g?«”mm; S— Ot
performance in the exam (Teach) and T
ends with a full-length, authentic-style o

exam task (Test).

® Includes a full, authentic-style
Cambridge B1 Preliminary exam paper,
with audio.

® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Exam Trainer Interactive eBook.

Pearson Practice English App

The App gives access to videos about the B1 Preliminary exam as well as Speaking
test videos and the extensive Coursebook and Exam Trainer audio. It also includes
fun interactive practice of the course grammar. It can be accessed via the code in the
Coursebook and Exam Trainer.
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Course components

Teacher’'s Book with Presentation tool, Digital resources and App

¢ Teaching notes with a wealth of additional
and alternative classroom ideas, including
warmer and cooler tasks, flexible follow-up
tasks and ideas for fast finishers.

® Dyslexia focus boxes identify course
resources and give ideas for alternative
treatment of tasks.

¢ Full answer key, including smart answers for
exam tasks.

® ‘How to’ sections giving advice on using the
Exam file, using Formula for different course
lengths, teaching for exams, developing
your students as independent learners and
mindfulness for exams.

® Speaking and writing success criteria at
the back of the book to help you and your
students understand what a solid answer, a
good answer and an ‘acing it answer in the
B1 Preliminary exam looks like.

® Access to Digital resources and Pearson
Practice English App.

1 SOUND

OPENER ;s

N
1ISOUND

Warmer

ey c
eard and whetherthy ket

VOCABULARY: Verbs + prepositions

Digital resources

® Teaching notes for the Exam Trainer.

® Detailed grammar PowerPoint presentations
for use with each unit's grammar points.

® Four photocopiable worksheets (two for
Vocabulary and two for Grammar) per
Coursebook unit, with full teaching notes and
answer key.

® Vocabulary maps.

® Coursebook and Exam Trainer audio.

® Extensive test package to use throughout the
course, including Diagnostic, Unit, Progress
and End of level tests.

¢ Dyslexia-friendly versions of each test.

® Both the standard and dyslexia-friendly
versions of the test package available as
editable Word documents or ready-to-print
PDFs.

® Two full practice exams.

® Answer keys and audio files.

Presentation tool

® Front-of-class teacher’s tool with fully
interactive version of the Coursebook
(including the practice activities from the
Grammar file, the Vocabulary file and the
Exam file).

® Static activities from the Exam Trainer with
embedded audio and answer key.

® The Coursebook is interleaved with the
relevant sections of the Exam Trainer
for an easy back-and-forth between the
components.

® Provides a planning mode, including
teaching notes, as well as a teaching mode.

® Provides time-coded scripts for audio
embedded in the activities.

® Easy navigation via either the book page or
lesson flow.

e Score and timer tools for teacher-led activities.



HOW THE COURSEBOOK WORKS
N\

Each unit is based around the overall theme of the

B1 Preliminary Coursebook, senses. There are seven
separate lessons in each unit: a general introductory lesson
followed by six more, each of which is focused on an exam
part from the B1 Preliminary paper. Each unit follows the ——
structure of Opener page, Reading, Vocabulary, Listening,
Grammar, Speaking and Writing.

VOCABULARY: Verbs + prepositions

@ workinpois

1 What

animals_a bon bresking )

Each unit starts with an Opener %
page, with a lead-in photo and
discussion questions to get

students thinking about the unit

theme and introduce related

vocabulary.
The six core lessons in each unit are based on a part from The texts for Reading Parts 1, 2,
one of the Cambridge B1 Preliminary exam papers. There 3 and 4 have been recorded to
is an introduction via either listening or speaking with a offer additional support to dyslexic
partner before focusing in on the exam part and the skills students. These recordings are
required to complete it successfully. indicated in the teaching notes.

|
2 READING - Part 2 Multiple matching / l 2

EXAM FILE pS5
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paople and answer the questions.

© Rt

o () NINETY MILE BEACH, NEW ZEALAND
IES loves the coast and enjoys beautiful views of the Al
Se3 04 land_ e ke hiking and s ntrested in widife.

He hates being surrounded by large numbers of people. Speaking or writing

@ Choose the places i the dscri

bte Evorn fle SECTION Ao page 4.

EXAMTRAINER | P12 é 15,

TEST

Exam Trainer references at the end of each
lesson take students to the relevant pages in the
Exam Trainer where they can find further intensive
T A—— practice of the exam part. (See pages 12—13 for

: more details of how the Exam Trainer works.)
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How the Coursebook works

1 READING - Part 5 Multiple-choice cloze

© rort it e e References at the top of the lesson page to the Exam file booklet
O metsmaro st Ereng in the back of the Coursebook take you to a reference page which
students can fold out alongside the main unit pages. This provides

‘Add one mre activity.

@ oreschquesion, choosethe ot answr

R EEe = an overview of the exam part in question and explains what is being
b e tested. There is also a checklist which students can go through to

Travelling home

S ensure they are exam ready. (See pages 10-11 for more information
e about how to use the Exam file with your classes.)
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How the Coursebook works

GRAMMAR

| cravbiar; prosen e

© Lokt phot.what

people
3

Every grammar lesson
includes a reference to
the Grammar file at the
back of the Coursebook.

GRAMMAR FILE pp78-79

Each unit has one page of
reference and one page of practice,
which can be used for remediation
or extra practice.

© Resd th il Decid b setences
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Editable PowerPoint
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Additional fun

bring grammar to life
and can aid dyslexic
students through their
explicit, scaffolded

interactive practice
of each unit's
grammar is available
on the App, accessed

presentation.

SPEAKING - Part 1 Introduction

EXAM FILE p27

€ Yo, Ihave./ o, donitthink so
P Inaplace /area /town called

© @112 stontocamconidte g snd Marta
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informaton.

S0 3

Then lsten tothe
swor does each parson give

[>]

© @ 113 Workio A1 i, istn, anc when youhesr
Jour

© Discuss thecuestons with your prne.

'
2
3
o
'
2
3
3
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Example answers for the Speaking
lesson exam tasks are provided in

the Answer key.

via the Coursebook.

All Speaking lessons
have accompanying
Speaking test videos
which are available to
download from the
Digital resources or
via the App.



WRITING - Part 1 Email

€0 Workin i What v words could you s o doserbe
e ek e photo?

) Read he el below. Whatsuggesonsdoes Alcemake?

2 From: Alice
Subject: Your visi!

Hilsabel,

EXAMFILE p15
VOCABULARY FILE pp94-95

D \g what
you like, dislike, want and prefer
o describe general ikes, we can use ke  love / realy ejoy|

(+ nown/ -ing verb)

WRITING FILE pp112-113

o describe disikes poltely,we can use | don'tpartculaly
like / m notfond of(+ noun / ng verb)

For your frs o ays, we could g0 and explor the
mountans. The scenary herd i nrodtse, Then, we
oud i campervan and travet around th rest

we can use Fd ke to/ 1 love to
infinti
o talk sbout preferences, we can use Id preferto

than )/ d ather

‘Quesnsionn. Let me know which you prefer
siso,

e
€D Resd ol rply.How doessh respond 10 Alce's
“uagetons?

2 From:
Subject:

HiAlce,
i eally happy Im conting, oo It ooks awesorme.

Wo cou go kayaking her, 00, 2 e newer tiod .

uses to describe hr ikes,disfkos,wants and proferences.

€ Complee Exam e SECTION Ao page 14

©) Resth oo taskin e 7. Wt fourhings doyou

How the Coursebook works

Every Writing lesson includes a reference to the Vocabulary

file at the back of the Coursebook. Here students can find a
comprehensive wordlist of all the vocabulary covered in the

unit, as well as additional exercises to practise and extend their
language for success in the exam. There is also a dedicated focus
on pronunciation.

necd to include inyour reply to James?

O Pinyour reply.ncce o dess nthe ntes, v
estons s e comctangunge fr ke, i

@ Reod i i omyurEngshspesking Find omes WORDLIST
i
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Keen on gaing camping, though. |k Pt vater oo
muchl d proor 1 stay .2 uost house whero 1 bo
moro cormfortabl.

canitvait!

i i

There is also a reference to the Writing file at the back

UNIT 1 VOCABULARY FILE
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MOBILE PHONE DESIGN:
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using allthe notesin about 100 words.

ART AND SCIENCE

media

Verbs + prepositions
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Ican meet you. el dames.

dames

Verb phrases
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Toyto use vords from Ex 9

of the Coursebook. This provides example questions

and answers for all options in each exam part, as well as
additional exam help and useful language to support

students’ writing.

REVIEW | U

(@ Match the sentence halves.

READING - Part 5

Earworms

we're daydreaming, the song suddenly come:
minds. We might also (2)
we're anxious, 50 our brains can (3)

less stressful

1 Shhi Stop making such

3 Excuse me, my phone's e neverbe novthink

4 What we have for dinner depends

5 Imiyingtothink 1 Mysister in Dubai atthe moment.

6 The babys asleep - we need to keep 21 a car because | don't have a licence.

7 I hove happy 3 SamandLaura married since 2016

8 Lonch oo 4 Daniel a new phone every time a
newversion comes out

A onwhich takeaway s open. 5 Rachels very nice. She can be

B as quiet as possible. very rude.

C tomy eldestcousin. & Mybrother tosur.

D of sandwiches and crisps. 7 We abroad, but we'd like to.

€ ringing s you inlove at

£ memories of cooking with grandma frstight?

© 2 noie! READING - Part 6

H of a good place to get pizza.

() For each question, choose the correct answer.

An earworm is a song which repeats tself in our mind again
and again. Most of us get ther, but why? They (1)
with part of a song that we hear. They/re usually fast,

simple songs that are easy to remember. Then, later, when

about this song when
on something

Getting rid of an earworm isn't easy. f we try to (4)

NITS 1-2

(©) Complete the sentences with the correct present
form of the verbs in the box.

2-L SLINN | M3IIAIY

(©) For each question, write the correct answer. Write one
word for each gap.

Being a good listener

Being 3 good listener st easy.Fve (1)

a communication skils trainer (2) about
ten years and | know how hard it can be. Peaple often
3 methatwhenthey are taking part
in a conversation, they spend a ot o the time thinking

@ What to say next rather than actuzlly
litening to what the other personis saying

s into our

In order to be better listeners, we should first get

rid of things which might distract us,like switching

© our phone. Then, we can concentrate
the speaker. We should also avoid

WRITING FILE

Part 1 Email
B Unit1 p12, Unit4 p38, Unit 7 pés

TASK OVERVIEW

a reply. You have o include four main points i your emailand wite about
100 worde.

EXAMPLE QUESTION

made.

From: s ames.
Subject: End-of-course trip

Dear Students,

1 ke o take our class on & weskend i o celebrate the end of
the caurse,

|G

wihien
would you prafSr?
What kind of aciviies shouid we do on the rip?

Saturday evering?
Pleasarepysoont |

Mrs James

Wite your amail o Mrs James using al the notes. Wete about 100 words.

EXAMPLE ANSWER

{Oretecorsstgesing )

Dear Mrs James,

)

( )

foryour
end of our course. fm really looking forward to it

1think [ préfer g0 to acity ke Madrid because there s more for
ustoda. fu

would Tove thatl Orwe could ga to a museurn.

think it would be good to stay ina youth hostel becs
ahotel

)

Use the corect ending,

Bestwishes,

There is a review section after every two units.
These provide two pages of additional practice
of the language of the preceding units through
Reading Part 5 & 6 grammar and vocabulary style

off our brain, the song often stays for longer. We can
trylistening to a completely different song from start to
finish, or we can download a chess (5) togive our
brain something else to do. Earworms (6) on our
active memory to work, so if we use our active memory for
something else, the song will hopefully disappear.

1 Aconsist B begin  C create D prepare
2 A think B consider C expect D disturb
3 Adepend B decide  Cfocus D add

4 A take Bopush  Cstat D switch

5 A recording B studio  C scene D app

6 Arequie B rely Cuse D need

®)

talking about ourselves, or giving advice. Often, the speaker
just wants us to listen. If we keep quiet and show interest in
them, they feel both important and cared for.

tasks. Every review section is cumulative so that
language is recycled throughout the course.



HOW TO USE THE EXAM FILE

N

What is the Exam file?

The Exam file is the fold-out booklet in the back of the Coursebook. It contains all the
information you and your students need about each exam task in one place, making
revision easy.

For each exam task, there's a reference page with information about what the task is,
and the skills that are being tested in that task. There are also tips for completing the
task successfully and a checklist to help students evaluate their skills in completing the
task.

For each exam task, there's also an Exam boost page
with additional exercises designed to help students
prepare for that exam task. These exercises provide
additional practice of what is taught in the main
lessons, with some extension of language and skills
work too. Where an exam task appears in the book
four times, such as Reading Part 5 and 6, the Exam
boost will have four sections (A, B, C and D). Where
a task appears twice, e.g. Listening Parts 1-4, the
Exam boost will have two sections (A and B), and so
on. There is one dedicated Exam reference and Exam
boost page for each part of the writing section.

How to use the Exam reference
Encountering an exam task for the first time

It's a good idea to encourage students to use the Exam reference in the Exam file from

the start of the course. When you first encounter each exam task in the Coursebook, you
could ask students to look at the task and guess both what they have to do and what they
are being tested on. You could then ask them to read the About the task and What is being
tested? sections to check their ideas. Asking them to predict makes reading the reference
information more attractive.

Before students do the exam task, you could ask them to predict what they think they should
do before they do the task (e.g. read the text quickly), while they do the task and after
they've done the task. Then, ask them to read the tips to check their ideas. When students
do the exam task, encourage them to follow each tip to ensure they take the right approach.

On the other hand, you may want to ask students to complete the task and check answers,
and then come up with a list of tips for before, during and after completing the task. This is
more of a discovery approach which may be more meaningful for your class. It can also be
easier to come up with tips after you've given a task a try. Once students have come up with
their tips, they can compare them to those in the Exam reference.

The next step is to ask students to

READING - Part 1 Multiple choice (short texts)

What is being tested?

NUMBER OF
QUESTIONS.

How do you do it?
TAsK

44
3
H
E
Z
k]

use the checklist to evaluate their

. . o 2?
skills — the checklistincludes Are you exam-ready?
reference to both language skills Did you
needed .tO Complete th_e task and ... look at the texts to identify the kind of text that each 0N is? .......cccoovviviiriiiinieicceeees
exam skills. They can discuss the ... read each text carefully to understand the main message?
results in pairs, and you can use ... read the questions and Options CArefUlly? ... eessseees
this to create a class discussion ... choose the option that matches the meaning of the text exactly?
about what it is important to ... choose the most likely answer if you are still NOt SUFE? ........c.ccuiiiriiiiiiicic e
remember to do with this task and .- answer every question?
what in particular students feel ... remember to read the texts again at the end, to check your answers? ...
they need to do better next time.

10



How to use the Exam file

You may want to wait until closer to the exam to use this checklist, so that students don't
get exam-weary too early in the course. If so, it's probably best if you do it early in the
second half of the book, to give students time to use the checklist to adjust their approach
before the exam.

Encountering an exam task after the first time

Each exam task appears at least twice in the book, with some appearing more often.
When encountering an exam task for the second time, you might want to elicit from your
class what tips they can remember from the Exam reference. They can then read the Exam
reference again to check if necessary. After that, you may simply want to encourage them
to use the tips to do the task. The more they use the tips, the more likely they are to adopt
those strategies.

As you get closer to the actual exam, you may want students to do tasks without referring

to the tips. You could then simply point out tips that students need to remember but often
don't, for example reading quickly through a Part 6 Reading text when finished to check it
makes sense with their answers and to spot any errors.

You might want to ask students to use the checklist to assess their skills and check that
they're doing everything they should be doing during the course. It can help them to
recognise progress, although you may not want to use it every time a task appears if it
appears often, like Reading Part 5.

Just before the exam, students can use the Exam reference pages to review the exam
tasks to remind themselves of what they should do.

How to use the Exam boost

In each lesson, there's an Exam boost subheading with a reference to the correct section
and page number in the Exam file.

e Complete Exam file SECTION A on page 2.

These subheadings may direct you to the Exam boost within a lesson or at the end. If
you're directed there in the middle of a lesson, the additional exercise(s) in the Exam
boost may well help students to complete the exam task at the end of that lesson more
successfully. If it comes at the end, it may be that the exercise extends the focus in the
book which is not necessarily tested in that particular exam task, but may be in others. In
listening lessons, the reference to the Exam boost may come at the end as it may exploit
audio from the exam task.

Wherever the Exam boost subheading appears in the lesson, you can either ask students
to complete the exercise(s) in class or you can set them for homework. You could also set
them as self-directed study, so students can select the exercises they feel would benefit
them the most. They could choose them after reflecting on their performance in exam
tasks.

If you ask students to complete the exercises in your lesson, then it's likely that you'll ask
students to complete them individually, perhaps check answers with a partner, and then
you'll check answers with the class. If students complete them at home, you can either
check the answers in class the next day or supply the answers so that students can check
their own. You can download the Answer key from the Digital resources found in the
Presentation tool. Alternatively, you can copy the key in the Teacher's Book.

Students have access to the audio through the App and Digital resources.

If you're going to ask students to check their own answers at home, you might want to
set aside two minutes of class time in their next lesson to find out how students got on
with these exercises and if they have any questions or would like further practice in any
particular area(s).

As you can see, the Exam file offers students the opportunity to understand the exam
tasks better and develop their exam skills, leaving the main lessons for sub-skills and
language development. By encouraging students to use the Exam file, you can help them
build confidence and work towards a positive outcome in the exam.

1"



HOW THE EXAM TRAINER WORKS
N

The first page of each exam part begins

READING - Part 6 Open cloze

12

| ABOUT THE TASK
with a section entitled ABOUT THE o InReading Part 6, you read one short text. Six wordsare e The gaps test your understanding of grammatical words
missing from the text. such as prepositions, pronouns, articles, auxiliary verbs,
TASK. This prov|des information about o You have to decide on the correct word to fill each gapand  duestion words and so on.
you write this word in the gap. o You must spell the word you write correctly.
the exam tas k an d 1ts key testin g aims. © There is one mark for each correct answer.
- ¢ Practice task
wn
E | @ Readthe first of atext about For each

The first TEST section starts with a mini
exam Practice task, which is a reduced
version of what is found in the actual
B1 Preliminary exam.

The TEACH section provides detailed
practice of the strategies and skills
required to perform well in the exam
part. The exercises develop the
strategies and skills in a systematic,
step-by-step way.

question, write the correct answer. Write one word for each gap.

Daydreaming

— good or bad?

People often think daydreaming is a bad thing.

They say that those (1)

do it are

wasting time — that students daydreaming in class

() not interested in their studies

and people daydreaming at work are doing their

jobs badly.

But is this actually true? Sometimes people
daydream in order to relax and give themselves

3 break Then, when they come

back to their task, they can focus on it better.

People usually know when they need to concentrate
do this.

andhow(4)

Some scientists say that if you have a difficult
problem to think about carefully, daydreaming
may be a positive thing. They suggest that our

brains become (5)

active,

not less, when we daydream and that we may
find the answer to the problem by daydreaming.

How did you do?

© check your answers.

©) Look at the answers you wrote in the gaps (1-5) in Ex 1 again. Which answer is

A partofaverb?
B arelative pronoun?
C  part of a comparative?

READING - Part 6 Open cloze

Strategies and skills

©) Choose the correct word to complete each sentence.

=
2 Relative clauses 1 We had to run because we didn't have many / much time
i before the bus came.
= @ Complete the sentences with the relative pronouns 2 lonly have a little / few work to do this weekend so we can go s
in the box. to the beach.
- 3 I don'tthink that many / few people are coming to the party.
that what where when which who 4 |need to get some / any bread next time | go to the
whose why supermarket - we don't have any / many in the cupboard.
1 Iliveinasmallvillage everyone 5 Only afew/ little students get the top grade.
knows each other. 6 The jewellery she buys can cost as much / many as £2,000,
2 Mysisteris s person lovesto whichis a lot / lots of money! . .
s 7 Ve lostmypurse s havertt gt any/ some cashon . The practice task is followed
3 lhavenoidea_todoon Saturday Can youlend me some / lots? . ' .
now that my friend isn't coming to stay, 8 I find grammar a little / much difficult so | try to do a few / by a series of 'How did you
4 We were late so the show had already started many exercises every night. ’?l H
10 show he » do?' questions that encourage
5 During the course | studied with Joe, a teacher Comparing ]
ol mressaciom students to reflect on their
PR ey @ Rewrite each sentence with the word in brackets in the ‘
and no one could tell me the reason. correct place. periormance
7 The hotel, was located in the town 1 Jodie wears smart clothes that she always looks elegant. (such)
centre, was fantastic.
8 Theshow  lhadoriginally intended 2 Most sports cars are expensive for people like me to buy. (too)
to see was sold out so | couldn't get tickets.
3 I'm nothungry to eat a big meal at the moment. (enough)
—— In Reading and Listening

Discuss or answer.

1 What time do you usually go to bed? Is it the same in
the week as at weekends?

N

In what situations do you find it difficult to get to
sleep? What can you do to help?

Articles and quantifiers

@ Complete the paragraph with a, an or the.

4 The tram was crowded that | had to walk home. (so)

5 The second film was as good as the first one, in my opinion. (not)

6 The important thing for me is to do well at college. (most)

7 Some people think that dogs are friendly than cats. (more)

8 | haven'tfinished my project yet - it's harder | thought. (than)

exam parts, there are optional
Speaking boost tasks. These
help develop students'’
communicative skills by
prompting speaking practice in

My country life © Match the sentence beginnings (1-8) with the endings (A-H). class. Altern atlvely, th.e.queStlons
When 1 woke up it was very early in (1) 1 lwsssobusyreading A like myfriend Elena. can be answered individually at
morning. | got out of bed, went to (2) 2 Ididntrealise that there B thatl missed my station. Qnf q
Kitchen and made myself (3) cup of would be so e home for writing practice.
coffee. It was going to be (4) very hot 3 The hotter the day, D such a snowy day.
day and I could hear birds singing in (5) g s now one ofthe: E the course would be.
trees outside my window. | love living in e e e e
(6 countryside, even though | have 5 llove the film - 've seen it e
fewer opportunities for entertainment. | used to enjoy 6 Ididntknowhowdifficult G more th n ‘ontim
(7). eveningout with friends, though 7 lnrnetElig e ore Lan e
now | thinkit'smoreof (8)  advantage et B ey ﬁsop‘e e
o be able to do things like walking and cycling! | think I'm v . COnCEl
© healthiest I've ever been and don't o e

r regret (10) thing about moving here.




© Complete the paragraph with the words in the box.

READING - Part 6 Open cloze

Linking words and expressions

(as less like most same such than lhe)

Do people think like

computers?

Many studies have been done on whether
computers can think in the (1) way
as people. But do people ever think like computers?

Computers are obviously (2)

best at some things, (3) as

maths or remembering information, but they are
@ skilful ot identifying objects. The
() difficult thing for them is that
they can only recognise what they have been
programmed to see. So for example, if little changes
are made fo a picture of a car so that it looks

(6) something else, the computer
can no longer recognise it.

It's easy to think that people would not make
the same mistake and would do befter
(M the computer but strangely,
when a group of people were shown the same
picture they were as bad (8) the
computer.

Discuss or answer.

In a typical day, what do you use a mobile phone, laptop
and/or tablet for?

N

Have you ever lost a mobile phone, laptop or other piece
of technology? What happened?

TIP: Read the whole sentence before you choose the
linking word

© Choose the correct word (A, B or C) to complete each

sentence.

1 travelling by bus can be slow, it's good
for the environment.
A Although B But C However

2 lwasn'tkeentogotothefestival _ the
tickets were so expensive.
A unless B because C whereas

3 Wetookmyfriendtothecastle  she
could see the paintings there.
A so that B since C where

4 The winter is really cold here the
summers are hot,
A if B when C but

5 There is a weekly market where you can buy fruit and
vegetables, .
A after B and C too

6 We chatted to each other we were
waiting in the queue.
A while B unless C for

Future forms

(@ Find and correct the mistakes with future forms in the
sentences. Two sentences are correct.

Harry is going have his hair cut tomorrow.

~

Violet has decided she won't doing the college course
next year.
I don't feel well so | think Il go home now.

I was going to cook but | think Il to get a
takeaway instead.

W

@

| promise Il being there on time tomorrow!

o

I going to study tonight so | can't come to the
cinema after all.

~

The train leaves at ten o'clock so don't be late!
8 Il helping you with your computer problem
if you like.

READING - Part 6 Open cloze
EXAM TASK

TEST

For each question, write the correct answer. Write one word for each gap.

How the Exam Trainer works

There are TIPS which give
targeted advice on how
to approach the particular
exam part.

Each strategy, skill or language
focus is clearly labelled and there is a
variety of exercise types throughout.

All the exam tasks are clearly flagged
like this for each exam paper and part.

The final TEST section is a full-length
exam task. This provides students
with an opportunity to put the
strategies and skills they have studied
into practice. It also gives students
valuable experience of the kind of
task they can expect to find in the
Cambridge B1 Preliminary exam.

The audioscripts and answer key are

provided at the back of the book and in

the Digital resources.

Why are extreme sports popular?

Extreme sports like free climbing or big wave surfing seem to be thrilling and,
in comparison, more traditional sports (1) as golf or tennis may
seem rather boring. But why are they becoming so popular?

The reason seems obvious — people want excitement and some find this by
doing extreme leisure activities like bungee jumping. But this explanation is

not (2) whole truth for people who take extreme sports very
seriously. These people are real athletes (3) train hard, prepare
well and are experts in their chosen sport.

So()  isthe explanation for the increasing interest in

extreme sports? Solo rock climbers speak (5) using all their
senses as they climb — hearing every tiny sound and feeling every movement
around them. They describe it as an unusual and positive experience. So it's

feeling of being alive.

(6) the excitement or the danger that makes them do it but the

38
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CREATE YOUR OWN FORMULA

N

Formula'’s building blocks

You can customise Formula depending on the length of
your course and the language and skills your students need
to develop. In this section, we have a selection of 'How to’
guides for around 30, 50, 80 and 100+ hours to help give
you suggestions on how you might customise Formula for
your classes.

Formula consists of four building blocks:

® Block 1 — choose your component.

® Block 2 — choose which section(s) of the component(s)
you want to use in class.

® Block 3 — choose which section(s) of the component you
want to use for homework.

® Block 4 — choose which digital resources will help you
keep students engaged, help them best reach their
goals and provide a change of pace during class or
at home.

How it works

Use the following steps to help you decide how you can
meet the specific needs of your group. Read about each
building block and create the Formula that is right for
your class.

Super (intensive 1-2 months)

y’ /
[
FORMULA

Exam-focused

Exam Trainer
20-30 hours

Exam-focused with language
revision and consolidation

Coursebook
40-80 hours

V4
B1 B1

FORMULA T

Exam-focused with language
development
Coursebook and Exam trainer
80-100 hours

Extensive exam
focus and language
development
Coursebook and
Exam Trainer

100+ hours

V Extensive (full academic year)

14

Choose the most suitable component or combination of
components for your course length.

Exam Trainer
Coursebook

Coursebook and Exam Trainer

Choose the most suitable sections to use in class.

Coursebook Exam Trainer
Main units Test

Reviews Teach
Grammar file Test

Vocabulary file
Writing file
Exam file

Full practice exam

Choose the most suitable sections to use for homework.

Coursebook Exam Trainer
Main units Test

Reviews Teach
Grammar file Test

Vocabulary file
Writing file

Exam file

Full practice exam

Choose the most suitable digital resources for the specific
needs of your class.
Specific need
Recycling

Digital resource

Photocopiables
Language development Grammar presentations
Checking progress Unit test

Progress test

End of level test
Dyslexia-friendly tests
Change of pace About the exam videos
Writing development Writing success criteria
Speaking development Speaking test videos
Speaking success criteria

Quick homework App activities



HOW TO USE FORMULA FOR
AROUND 30 HOURS

|\

EXAM FOCUSED Around 30 hours

Use the Exam Trainer in class or for self-study

FORMULA B1 PRELIMINARY Exam Trainer and Interactive
eBook are unique, full colour components which can

be used independently or in combination with the
Coursebook. The Exam Trainer uses a Test, Teach, Test
approach to exam preparation for each part of the exam.

There are different ways that you can teach from the Exam
Trainer depending on the overall length of your exam
preparation course and how much class contact time you
have available. If you have longer courses (40-60 hours),
you might decide to work through each complete exam
part from the Exam Trainer in class. For shorter courses
(20-40 hours), you can choose which elements of the Test,
Teach, Test and full practice exam you use in class or for
homework. Here we are providing an example for around
30 hours.

Students y y/

® Exam Trainer or the Interactive eBook
with Digital resources and App FOHM“[A
o/
a

@ reursin

y 4 Teachers
Yy
m / ® Presentation tool and/or Exam Trainer

Teacher's Notes and Digital resources
FORMULA
a4
P ]

The notes for each exam part provide:

® an Exam part overview which summarises the content in
each exam part section

® a list of extra Formula Digital resources

¢ adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the exam part at the end

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ ideas for using the Speaking boost questions, as
well as extension ideas if you wish to enhance the
communicative aspect of your exam classes

Use Test and Teach sections.
® Test—An
introductory practice
task tests learners
to see what they
already know and
allows reflection on
current performance.

READING - Part 1 Multiple choice (short texts)

® Teach — This section
provides practice of
strategies and skills
to improve learner
performance and
enables them to
approach the exam
with confidence.

Use the final Test sections with some exam tasks carried out
under exam conditions.

® Test — The final exam-
compliant exam task
tests how well they can
apply the strategies
and skills they
have practiced.

Example teaching scenario

Depending on the number of classes within the
30-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
15 x 2-hour classes.

A 2-hour class may consist of the following: Reading

— Part 1 Multiple choice (short texts) (1 hour) and
Speaking — Part 1 Introduction (1 hour). A lesson of this
type would enable a brief introduction to each part of
the exam and some input and practice.

15



Create your own Formula

READING - Part 1 Multiple choice (short texts) (1 hour)

Use the Exam Trainer Presentation tool for each page.

—
l Use Exam Trainer Teacher’s Notes for Warmer and ABOUT THE TASK to
start the lesson.

Students carry out the Practice task and try the reduced length task to
become familiar with the task type.

Students carry out How did you do? activities and reflect on the task they
have just completed.

Use Exam Trainer Teacher’s Notes to go through the How did you do?
activities.

READING - Part 1 Muipl choce shorttexts)

Students carry out the Strategies and skills activities.

Use Exam Trainer Teacher’s Notes to provide guidance
on how to approach each task.

—_— e

Pick and choose which sections
to focus on in class depending
on the strengths and weaknesses
of the group. Students can
complete the sections they are
familiar with at home.

—e

Students can complete the
Exam task at home using what
they have covered in class to
help them.

16

Before class

Video: About B1
Preliminary: Overview,
About B1 Preliminary:
Reading, About B1
Preliminary: Reading Part 1.

Less time

Ask students to complete the first
practice task at home and do

How did you do? activities in class.

Need something extra or a
change of pace

Video: About B1 Preliminary:
Overview, About B1 Preliminary:
Reading, About BT Preliminary:
Reading Part 1.

Why not try? W
A photocopiable activity from the
Digital resources.

Quick homework
Pearson Practice English
App activities.



Create your own Formula

SPEAKING - Part 1 Introduction (1 hour)

SPEAKING - Part 1 Introduction

- Use the Exam Trainer Presentation tool for each page.

ko o dowith yourinds s 209 Yo shold g

Use Exam Trainer Teacher's Notes for Warmer and
ABOUT THE TASK to start the lesson.

Students carry out the Practice task and get familiar
with the types of questions asked in the interview.

Use Exam Trainer Teacher’s Notes to follow the
process through the How did you do? activity.

‘SPEAKING - Part 1 Introduction

Students carry out the Strategies and
skills tasks.

Use Exam Trainer Teacher’s Notes to
provide guidance on how to approach
each task. Pick and choose which sections
to focus on in class depending on the
strengths and weaknesses of the group.

Students can either complete the Exam task
in class or record their responses at home

using what they have covered in class to help
them give the most comprehensive answers.

Building block 4 DIGITAL RESOURCES

Before class Why not try? ——— s
Video: About B1 Preliminary: A photocopiable activity from the
Speaking, About B1 Digital resources.

Preliminary: Speaking Part 1,

B1 Preliminary Speaking Test

1, Part 1.

Less time Practicstask
Ask students to complete the first
practice task at home and do How

did you do? activities in class.

TEST

© @01 Resdthesespesking Par1
b

s9ss

Quick homework
Pearson Practice English
App grammar activity.

Need something extra or a change
of pace

Video: About BT Preliminary:
Speaking, About B1 Preliminary:
Speaking Part 1, B1 Preliminary
Speaking Test 1, Part 1.

- oF
erieeriasD f gass
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HOW TO USE FORMULA FOR
AROUND 50 HOURS

\

EXAM FOCUSED WITH LANGUAGE
REVISION AND CONSOLIDATION

Around 50 hours
Use the Coursebook in class

FORMULA B1 PRELIMNARY Coursebook and Interactive
eBook can be used in different ways depending on the
overall length of your exam preparation course and how
much class contact time you have available. If you have a
course of around 50-60 hours, you might decide to use
the main lessons in class and use the additional bank of
material from the Grammar, Vocabulary, Writing and Exam
file for homework. Here we are providing an example for
around 50 hours.

Students

® Coursebook or the Interactive eBook
with Digital resources and App

FORMULA

y 4 4 Teachers
m / ® Presentation tool and/or Coursebook

Teacher's Book and Digital resources
FORMULA

0

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® alist of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

® flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.
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Use the main lessons.

® |ntroduce students to the
unit topic.

® |ntroduce students to the
relevant exam part for the
lesson and refer to the
Exam file.

©
[o]
[o]
[o]
®
®
o]
®
®
@
[}
€]

-]
7119

Use some of the additional bank

of material not completed in the

lesson.

® Complete the relevant Grammar,
Vocabulary, Writing file or Exam
boost sections.

® ‘Speaking or writing’ from the
main lesson — ask students to
carry out the writing task.

/

EXAM FILE

/

Example teaching scenario

Depending on the number of classes within the
50-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
around 60 x 45-60-minute classes.

A 60-minute class may consist of the following: Unit
opener and Reading — Part 1 Multiple choice (short
texts). A lesson of this type would enable a brief
introduction to each part of the exam and some input
and practice.




Create your own Formula

UNIT OPENER (15 mins)

&~
/ / Use the Coursebook Presentation tool for each
page.

Use the Coursebook teacher’s notes found in the
Presentation tool for Warmers and alternative ways
to approach the material.

, Or, books closed. Use activity 1 as the warmer.
© e esins o e
Make sure you add a preposition.
@ workin pairs. Then, ask and answer the questions
with a partner.
1 What sounds can the girl in the photo hear?
2 How do you think she feels? Why?

Who /you / rely / for help / when /

need it?

What/ you / think / when / you /

go/ school or work / morning?

What/ you / would like / add / your

list of life goals?

What /el youTocw work? Students carry out activities 2—6.
What/ your perfect weekend /

) @ 1.1 Listen to an interview with a sound effects creator and check your ideas. begin?

3 What sounds make you feel this way?

~

@) Infilm, sound effects are created using everyday objects. How do you think
the sounds in the box are made?

©

(mundsr rain fire aheartbeating flying animals abonebreakmg)

-

@

o

What / your favourite meal / consist?

@ @ 1.2 Listen again. Complete each sentence with a preposition. Your hobbies / depend gaod

<~

1 | create the films here in my studio and someone adds them later weather? ’ . .
—_afimscene 5 Fow! yourspesking s/ Use the teacher’s notes to go through each activity.
2 The film-makers focus recording the actors' voices during compare / your writing skills in
ascene. English?
3 If we compare it the sound | just made, it's not as easy to hear.
ccomparet _thesoundijustmade = easy © Workin a group. Think of six
4 So, afoley artist’s toolkit consists alot of different things. important sounds in your life. Tell
5 We begin those and hope that they'll work. each other why they are significant.
6 ltdepends the sound we want to make, One sound | hear every day is an
7 You don't just think what to use, but also how to use it annoying ‘beep’. It's my alarm clock
8 We can'trely something working the first time. waking me up at 6 a.m.

READING - Part 1 Multiple choice (short texts) (45 mins)

/4

READING - Part 1 Multiple choice (short texts)

READING - Part 1 Multiple choice (short texts) EXAM FILE p3

(©) Read the sentences. Number each one from 1 (agree @) Discuss the questions in pairs. Give reasons for

Use the Coursebook
Presentation tool for il e eyt s B S

music at school? Why? / Why not?

NUMBER OF
ABOUT THE TASK QUESTIONS

You willread five short texts.

otces, message h Music helps me fo relox. 2 1s music  good way to meet and connect with people?
For each text, there are three multiple-choice options. eac pa g e. Why? /Why not?

e I'd love fo play in a band. become a famous singe
there are just the optons. SCORING. Why? / Why not?

Iove songs about sirong feelings.

() Read the text about a music event. What kind of text s it?
Music is better if you lsten with friends.

What s being tested?

This part of i Ilisten fo music when I'm sad. SINGERS WANT
- =2 Students read s s oo pare FOR A MUSICAL
O firieTdl! t offers and e Inever sten fo the words of songs, No experience necessary.

Come and practise every Thursday evening.
Please apply by Friday.

How do you do it? dlove fo b a professiona singer.

through the Exam
— seroreTHE Task — reference in the Exam
e e file before starting /°

Iiisten fo music when | study fo help me
concentrate.

IDNIYIITY WVX3

(© Rasdith tnt again. Dacde e santancns e e
Cartn songs remin me of oventsn my e e

|

PG PEOOO®EO®O

T h f h | 1 will ke the same kind of music in 20 years, 1 It asking for singers o be in a show
B e e

) h this part of the lesson. O e

. ot < < B 4 The last day you can apply is Friday.

o : o This will give them

oo © @2 Lisentotespeopieaiing s whesc o [T
e a e means to them. Match the speakers (1-3) with the.
J———— information about the e e ——

® Make sure you have. for each ke and would like to achieve the same thin eriods of time. Understanding time expressions can help you
e ‘ specific exam part as T pason e e s sy s thr | docide it he nic o mevsoe s 7
Are you exam-ready? . .

well as which particular

R S ————
strategies and skills are The hlis clsed hetwean 4 prm. and 6.

>

Didyou..
look at the texts to identify the kind of text
read cach text carefully to understand the
read th d

ehoose the aption that maiches the maaning of the text exactly?

other people.

This person enjoys happy music and being with We will practise until 7 p.m.
The results of the final vote are due in about ten minutes.

. You need to sign up for classes by Wednesday at the latest.
important. Plss hlp yourahs o3 a0 cafeewhle we v

Please return the books by Friday.

B )

ehoose the youare stil not sure?

I o

remember to read the texts again at the end, to check your answers?

Students carry out
activities 1-5 in the

main unit. : ™

Use the teacher’s notes to give you some
ideas on how to check their understanding.

Students read the Exam focus box
highlighting key language to look out for.

19
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Students carry out activities 6 and
7,then complete the exam task.

Students can complete ‘Speaking
or writing' activity 9 and do activity

Create your own Formula

10 for homework.

EXAM BOOST

SECTION A

Instructions, rules and time expressions

In this exam task, notices and short messages often give
instructions or say what is and isn't allowed.

(@) Read the pairs of sentences. Decide if they have the
same (S) or a different meaning (D).

1 A: Students cannot use the library without an ID card.

B: Students must have an ID card to use the library.
A: Pets are not permitted on the beach.
B: You can take pets on the beach.
3 A: Computers can only be used with permission
from a member of staff.
B: You must ask a member of staff before you use
the computers.
4 A:Please inform a member of staff if you feel unwell
and have to leave early.
B: You must leave early if you become ill.
A: Please wear a safety helmet when on the
climbing wall
B: You have to wear a safety helmet on the climbing
wall.
6 A: Visitors may take photos of the garden, but
taking photos inside the house is forbidden.
B: You are only allowed to take photos of the
garden.

N

o

Before class

Video: About B1
Preliminary: Overview,
About B1 Preliminary:
Reading, About B1
Preliminary: Reading
Part 1.

Less time
Ask students to complete
the exam task at home.

If time, go to the fold-out Exam file and complete Exam

(O Read the Exam focus. Then read the pairs of
sentences. Decide if they have the same meaning

(5) or a different meaning (D).

and 9 pm

B The ticket office is open from ten in the morning

till nine at night every day.

2 A Please wait outside while the band is practising
Do not come in until the band has finished

practising.

Our taxi i five minutes late.

N
>w> @

to your departure gate.

gate when your flight is announced

performance,

A Theticket office is open daly between 10 am.

Festival tickets will not be available until 21 June.
You cannot buy festival tickets after 21 June.

Hurry up - our taxi will be here in five minutes! 4
Wiait until your flight is announced before going

Make sure you are already at your departure

6 A Please switch off all phones during the

EXAM TASK

(© ook at the notices and messages again. For each question,
choose the correct answer.

! ORS CLOSE AT

A The audience cannot go to their seats before 7:30.

B ifyou arrive late, you can only see the second half of the
concert.

€ The concert willstart at a later time tonight.

Tony,
Max rang. He can't come to the music festival with us next
month. Gan you ask Anna by Friday if she wants his ticket?
Lea

A Lea wants Tony to buy tickets for a music festival on Friday.

B Lea wants Tony to call Max about the music festival.
€ Lea wants Tony to invite Anna to the festival before Friday.

MATTHEW BLUNT IN CONCERT
24june | Tickets available from 24 May

Up to four tickets per person | Online booking only
A You cannot buy more than four tickets

B 24 May s the last day for buying tickets.
€ You cannot buy tickets on the internet.

—— SPECIAL OFFER ——
This weekend only!
Free case when you spend £100 or more on a guitar.

A You can get afree guitar bag worth £100.
B The offer only lasts for a short time.
C Al prices are reduced this weekend

7 A Please let me know your decision by Friday.
Please decide before Friday at the latest

8 A Wait untilthe light has come on before opening

the door.

B Don't open the door when the lightis on.

@ Look

Vou shoUdT keep your prone swiched om
while the performance is happening.

peaking or writing

(©) Workin groups. Talk about a music event you went to, or an
event you would like to go to. Talk about these things.

the event (where, when) ~the type of music
the people you went with ~the best things about the event

Match each one to the correct description.

an advert for a future event
amessage to a friend about a trip
a notice in a music shop

o0 »

asign ata music concert

o D w frend ou

i ¥
would like to go to. Invite your friend to come with you.

EXAM BOOST p2

© Complete Exam file SECTION A on page 2.

EXAMTRAINER | Pf o g 7

A\

boost Section A on page 2 in class; alternatively, students
can complete this section at home.

© ook and For
choose the correct answer.

! DOORS CLOSE AT

People who arrive late will not be allowed in untilthe interval.

The audience cannot o to their seats before 7:30.
fyou arrive late, you can only see the second haif of the
concert.

>

€ The concert will start at a later time tonight

Tony,

Max rang. He can't come to the music festival with us next
month. Gan you ask Anna by Friday if she wants his ticket?
Lea

A Lea wants Tony to buy tickets for a music festival on Friday.
B Leawants Tony to call Max about the music festival
€ Leawants Tony to invite Anna to the festival before Friday.

MATTHEW BLUNT IN CONCERT
24June | Tickets available from 24 May
Up to fourtickets per person | Online booking only
A You cannot buy more than four tickets.
B 24 May s the last day for buying tickets.
€ You cannot buy tickets on the internet.

SPECIAL OFFER ——

“This weekend only!
Free case when you spend £100 or more on a guitar.

A You can geta free guitar bag worth £100.
B The offer only lasts for @ short time.
C Al prices are reduced this weekend.

Need something extra or a
change of pace

A photocopiable activity from

the Digital resources.

Why not try?

The quick placement test
to find out the group's
strengths and areas to
improve.

Quick homework

Read about Mindfulness
for exams and carry out the
Practice activity.

Vs @

1C  Present tenses - Present choice

Grammar

o

i s vy oy g e momen?

fopi oo oty
preethonvi ity

L T T P R TR D
Quick diagnosic test
e it

WELL-BEING: MINDFULNESS
FOR EXAMS

e maing ok R o




HOW TO USE FORMULA FOR
AROUND 80 HOURS

|\

EXAM FOCUSED WITH LANGUAGE
DEVELOPMENT Around 80 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA B1 PRELIMINARY Coursebook and Exam Trainer
can be used in different ways depending on the overall
length of your exam preparation course and how much
class contact time and homework time you have available.
If you have a course of around 80-100 hours, you might
decide to use the Coursebook main lessons and the
additional bank of material (Grammar, Vocabulary, Writing
and Exam file) in class and use the Exam Trainer page
references from the Coursebook to consolidate and extend
lessons for homework. Here we are providing an example
for around 80 hours.

Students

® Coursebook orthe
Interactive eBook with
Digital resources
and App

® Exam Trainer or the
Interactive eBook with
Digital resources
and App

FORMULA g0

y 4 y Teachers
m ® Presentation tool and/or Coursebook

/ Teacher’s Book and Digital resources
FORMULA

The notes for each lesson provide:

® a Unit overview which summarises the content in
each unit

® a list of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® a warmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

Use the main lessons, the additional

bank of material and Digjital

resources.

® Introduce students to the
relevant exam part for the lesson
and refer to the Exam file.

® [ntegrate Grammar,
Vocabulary, Writing and Exam
file reference and practice.

UNIT 1 GRAMMAR FILE o

Use the Exam Trainer page

references from the Coursebook.

® Use selected exercises from
the Test, Teach, Test sections.

p39

EXAM TRAINER ‘ P40 Exs 1-2

Grammar presentations, photocopiable worksheets, tests,
videos, app

Example teaching scenario

Depending on the number of classes within the
80-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
60 x 90-minute classes.

A 90-minute class may consist of the following:
Writing — Part 1 Email. A lesson of this type would
enable recycling of language from previous lessons, a
full introduction to this part of the exam and extensive
language input and practice.

21
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WRITING - Part 1 Email (90 mins)

(2L
| [ Vocabulary

1A In other words

o

audience film-maker horror perform
orchestra play professional | film-making
scene silence studio sound effect

o

people whowatcha | apersonwho atype of filmwhich ; do something to
performance creates films is scary entertain people

the action of

musicians who play | people goand see | is paid o do Craating aflm

music together inath something

ashortpartofafim | o aplace where films { a sound which is
orplay are made. added toa film

WRITING - Part 1 Email

 The wring paper has two parts.Part 1 i compulry (. you must do .

SCORING

What is being tested?

=

ona scal of 15 th following res:

. R S g
. H
a
5
How do you do it? %
— BEFORE THE TASK. m
o Readtho oma carily.
o Ployouremi. Think bout htyou il o an i wht oo o sy
—_ DURING THETASK
o Strttho amaiwiha oo
-ty may b shot bt it
mcitllos s forwiling moreo s tha i However, youwrte
appop -
wel
Are you exam-ready?
oidyou
]
a
a
h a
a
a
pte—— o
a
]
s
WRITING - Part 1 Email
EXAM BOOST
SECTION A
Describing what you like, dislike, want -—
and prefer

In this exam task, you often have to write about what you
want or prefer to do.

o Correct one error in each sentence.

1 I'm not very fond on being outdoors.

2 r'd love travel around the country.

3 I'mnot keen of camping.

4 I'd rather stay in a campervan to a hotel.

5 I don't particularly like stay in one place all the time.
6 I'd prefer to renting a campervan than a car.

In this exam task, it's important to begin and end your
email in a suitable and friendly way.

@ Complete the sentences with a word below.
Then, decide i they begin (B) or end (E) an email.

happy hear know
message seeing soon

1 Looking forward to you soon!
2 Lovelyto from you!

3 Thanks for your

4 Letme what you think.

5 Write again .

6 Imso to hear about your new job.

Refer students to the Writing file on
pages 112—-113 and go through the

content focusing on phrases describing

what they like, dislike and prefer to
highlight in their email.

22

Use Photocopiable 1A to
recycle language from earlier
in the unit.

Watch the About B1
Preliminary: Writing Part 1 - .
video in the Digital resources.

WRITING - Part 1 Email

Use the Coursebook Presentation tool
for each page. Use the Coursebook
teacher’s notes for Warmer.

EXAMFILE p15

WRITING FILE pp112-113

fon s, we couk o nd o e
. han, e
e campenin and e rund e et than )/ Y rather . than

ussrtoun,Le meknow wich ou prfer,
o

Students read through the Exam e et
reference in the Exam file before g v
starting this part of the lesson. This

will give them information about the
specific exam part as well as which
particular strategies and skills are i
important. o

el

(©) e o e, Chekyouvedne s g
s

Students carry out activities 1-4 in
the main unit including reading the
Exam focus.

ExAMTRAINER | ©

Use the teacher’s notes to give you some
ideas on how to approach the activities.

Students go to the fold-out Exam file and
carry out Exam boost Section A on page 14.

WRITING FILE EXAM HELP . useruLancunce

nokay

o going on hokday for

cconiyscs wien |y )

B -

i weskend i 1 calbrat he ond of

rara
footbal.

Making suggestions

Wit your email o il using il th notes. Wit about 100 words

152 good idea to (9o to Madic.

Dear Mrs James,

endofour

ik 4 préfer g0 9  city ke M
s todo.Thecourtrysid can b fun, but

would Tove that] Oree couldgo o musear.

Best wihes,




WRITING - Part 1 Email

EXAMFILE 15

'VOCABULARY FILE p
WRITING FILE pp112-113

o et ko say . my e

Ousrctoun. Lt ma ko which you el

[ Y ——
s

2 From saosl
Subject: Your vt

[ L —

[ L ———.
e e g .

Vst some ks and 506 2 e diferent towrs I nct
camging, ouch. e ot waer o0
muct I ol 0 stayina gust oo whor b

(M)

ey ocking o o your
st

Wousyourosesa

concen, or it Ferce 0

UNIT1

WORDLIST

UNIT 1 VOCABULARY FILE

Create your own Formula

o : Students can then return to the main
unit and work in pairs to plan their
email which they can do for homework.

For homework, students can write their
email using activity 7 and the Writing
file pp112—-113 to help them.

O rorosh
MOBILE PHONE DESIGN:

ART AND SCIENCE

add

VOCABULARY FILE

o
ik bout

Verb phrases

Students now have the opportunity to
review vocabulary from the whole unit

“The esign ofour mobile phones st ustabouta, s also

a5 possile, a0 they crast thing tht et cur atention.
For example, thenofseourphones ! whan wo gt

= with s yping @ message. When w see or hear thse.

because we doit know f the

Wo mightals fesl soma .
message il gve good nows orbad nows.
“Thesuccessof aphonesdesign ¢ on our need 0 vays

Fowof us will___offourphoes and it nt latr

2
3
N
s
6

'VOCABULARY BOOST

and carry out some practice activities

PRACTICE

using the Vocabulary file pages 94-95.

@ve
1othetaic they v aking sk bl

thewordi.

L
fobmivtobrivietty

Building block 4 DIGITAL RESOURCES

Before class
Exam Trainer Test section
on p39.

Less time
Ask students to complete the Exam
boost, Grammar or Vocabulary file
at home.

E UNIT 1 GRAMMAR FILE

Need something extra or a change
of pace
Unit 1 test from the Digital resources.

o

Why not try?
Cooler activity
from the Teacher's
Book.

Cooler
Ask students to think about the feedback they received
on their writing (or their own thoughts) and to set one
learning objective for their next piece of writing, e.g. to
check their spelling properly or to make sure they use
correct verb forms.

Quick homework
Pearson Practice English App
Unit 1 activities.

<
H
H
z
£
1
2
<
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HOW TO USE FORMULA FOR
AROUND 100+ HOURS

|\

EXTENSIVE EXAM AND LANGUAGE
DEVELOPMENT Around 100 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA B1 PRELIMINARY Coursebook and Exam Trainer
can be used in different ways depending on the overall
length of your exam preparation course and how much
class contact time and homework time you have available.
If you have a 100-120-hour course, you might decide to
use all parts of the Coursebook in class and use some
sections from the Exam Trainer to consolidate exam skills
for homework. Here we are providing an example for
around 100-120 hours.

Students P

® Coursebook or the
Interactive eBook with FuHMUlAm
Digital resources '
and App

e Exam Trainer or the
Interactive eBook with

Digital resources
and App

y 4 y
Teachers
m / ® Presentation tool and/or Coursebook

FOHMUI.A Teacher's Book and Digital resources
@ e

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® a list of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

24

Use all the Coursebook content, Test
and Teach sections from the Exam
Trainer and Digital resources.

Use the Exam Trainer
page references from the
Coursebook.

e Use selected exercises

Introduce students to the
relevant exam part for the lesson
and refer to the Exam file.
Integrate Grammar, Vocabulary,
Writing and Exam file reference
and practice.

Integrate photocopiable
activities, grammar
presentations, videos or unit/

rogress/practice E
p g p UNIT 1 GRAMMAR FILE

tests as required.

Use initial Test and ‘
Teach sections from the ?Nm VOCABULARY FILE
Exam Trainer to develop |

exam awareness and
provide exam training.

WRITING FILE

from the Test, Teach,
Test sections.

o L8
72
EXAM TRAINER ngst B J! :
g i 'l !
- L= -

NN

Grammar presentations, photocopiable worksheets, tests,
videos, app

Example teaching scenario

Depending on the number of classes within the
100-120-hour course, you could provide single or
multiple skill lessons. For example, you may have
60 x 2-hour classes.

A 2-hour class may consist of the following: Grammar
and Speaking — Part 1 Introduction. A lesson of this
type would enable recycling of language from previous
lessons, a full introduction to this part of the exam and
extensive language input and practice.
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GRAMMAR (45 mins) 'I- B' Vocabulary

1B Tell me about ...
_

Use Photocopiab|e 1B to reCyCle [sk_concentiate_disturb_go_have keep make ring switch_think |

language from earlier in the unit.
guag START o

avout somsone you asout a time when
foow who it polte to GO FORWARD
Tell me ... ONE SPACE
) a good momory it ]
cometingtht | e bestplaceto about an ocasion when
helps you to Jou can GO BACK ONE ‘you have fun and
SPACE
o yourwork. u o o e,

(o) ©

about things that

what time your
ifyou ind it easy to Sometimes
alarm GO FORWARD e u
it inthe morming dacisions. Yo

)
(1] ® ® (2" 4

about a time when

. what ime you utatime
GO BACK TWO ftsmeeriantto GO FORWARD
SPACES Your phons of ai i TWO SPACES
‘ night. carefully.
.. what you .. who is most likely F'N'SH
1o be calling you when ‘GO BACK ONE 5
for as a gif for your Your phane SPACE

last birthday.

Use the Coursebook Presentation
tool for each page.

GRAMMAR
GRAMMAR FILE pp78-79

Students carry out
activities 1-4.

© b the uesions.
1 Conyou s How sood e o

2 Howmany diferent ituations can you tink of when
people whiste?
3 whisting?

(© e th e Ducide fth semonces e e rfabs, W Tormstocomplt thm.

“m thinking s

Use the teacher's
; oo S ———

some places.

languages that use words.

T :
B, some ideas on how

Saving Silbo GOMEro nessminerce oarmsmsie to approach the

Spain for my holidays, but now | want to go 1o La Gomera

T activities.

Sibo Gomero,

acros volleys, over log disances. Whisles ravelbefer thon

T i e e O e e
s ; . [}
Some expors bl el have ued s arguoges "
since the fim ofthe first humans, before spoken languoges 2 From: Jo
 Bu i dos ot meon thot ey v simple.
They are often complicoted, with different sounds for diffeent HiJen,
% o e .
Unlorunaly, many wising languges e dying o nowon La Gomera We(@_______boen 2 o
e e : If students are struggling with the
oo ving et mssages o commnicet,hr on he e weather 3) ot oeenbifnt

‘e of the Canry Islonds,“hlieve
ilbo Gomero, thei

e e grammar, you might like to use the
“ o )
Grammar presentation 1: present tenses.

Know hosw he o But | thk
it importan o keep languages ke this ave. Whet
) you think?

() Losktthebldvrs nhe o Match hamtothe
neaings AT Rood h G on pg 78 and

88 you soon,

check yourideas b

iscuss the questions. >~

P Wil © Dot Students carry out activities 5-7.
D things that started in the past and continue in the present languages? Why? / Why not?

E experiences at an unknown past time 2 What languages would you like to learn?

If time, direct students to the

G f | 78 d U N |T 1 G RAM MAR FI LE PRACTICE (© Putthe vorbs in bracketsinthe correctform. Q
rammar file on page 78 an H
0 0 REFERENCE Present perfact Q) Miatchthe sentence haves. Whatver form A GREAT MUSIC APP H
carry out the pra ctice exercises PresenTTenses We usethe present porect ok about issecinenchsetonce? Why? H
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Create your own Formula

SPEAKING - Part 1 Introduction (1 hour 15 mins)

SPEAKING - Part 1 Introduction

o InPh

Use the Exam Trainer Presentation tool for

i hobbies, what you ke or don't like,what you

iy asrcrie et the page.

o InPhaset

Practice task

© @ o1 Resdthse Spsing Pt s

TEST

A Iwentto the cnema.

Whatdo you ke doing i your free tme?
What did you do yes

inthe future?
Do you use soc

How did you do?

@) Lookat the Part 1 questions again and some student P —
i 0@

0@

L heverior Use the Coursebook
Presentation tool for the page.

Students carry out activities
1-7 including reading the
Exam focus box.

Use the teacher’s notes to

give you some ideas on how to

check their understanding.

SPEAKING - Part 1 Introduction

[ cxansoost| Students can go to the fold-out
EXAM BOOST

Exam file and carry out Exam
SECTION A .
Answering questions boost Section A on page 26.

In this exam task, you should answer the question and then give a little
more information.

@) Complete each answer with a word below.

definitely depends get idea
mostly not something to

1 "How often do you do sports? * very often’
2 ‘Where do you usually buy your clothes? ' get
them online.”
3 ‘Who do you spend the most time with each day?'
It what day itis’
4 "What's your perfect weekend activity?'
: fun but also relaxing!
5 Do you think you'll use English in your job in the future? ..
1 il Watch the B1 Preliminary
6 "How do you travel to college each day? I the bus! . 3 .
7 ‘Where did you go for your last holiday? * a little Speakmg Test 1/ Part 1 video in

fishing village on the coast.’

the Digital resources.

8 'Whatare your plans for the weekend? 'l have no v

Students read through the Exam reference in the Exam
file before starting this part of the lesson. This will give
them information about the specific exam part as well
as which particular strategies and skills are important.
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A —— Use Exam Trainer Teacher's Notes for
Warmer, ABOUT THE TASK and activities 1-6.

Students carry out the Test activities 1-6 as a
© nitctesbectirsmniot2 ot e quick introduction to the exam task.

SPEAKING - Part 1 Introduction 1
EXAM FILE p27

© Dicsthe e

Ext

@19 Uisentofie peopleanowering he uestonsin
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et Ima . at../study

5

f

Answering questions

D Usuallyon /in/ at
€ Yes,Ihave./ No, | doni think so.
£ Inaplace/ area  town called
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ge
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B 0087 p2s

to answer the question?
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© @ 115 Vorkin A7 pais. s, and henyou hor
4 your questi P i
s
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[ TP S——

give. Answer the questions.

J——

3

et about new technology?
o use his phone?

SPEAKING - Part 1 Introduction

; %
examTRaIER | 272 / "
A

What is being tested?

The examiners mark you sl hraugh the test on your use of:

el but donftworry about maing mistakes

can bo understood easil

o
4
3
H
]
5
A
5
]
z
A

listening carefuly tothe xaminer and answering their questns.

How do you do it?
__ BEFORETHETASK

© Take  deep bresth andl ry o relax.
 Getready o sten careflly 0 the examiner.

vith them.

—_ DURING THE TASK

askyou furthe questions on diferenttopics.

theye more than a ew words,

butmakesure

ather candidste.

Are you exam-ready?

Didyou

answer the question”




SPEAKING - Part 1 Introduction 1
EXAMFILE p27
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For homework, students can complete
Speaking Part 1 — Introduction p72, p73
Exs 1-3 in the Exam Trainer.

Create your own Formula

Students can now complete the
Exam task in the main unit using
the guidance they have found
in the Exam file, the Exam focus
and the video to help them.

Students can complete activity

9 with a partner.

SPEAKING - Part 1 Introduction

o InSpeaking Part

ke to do with your

such as your hobbis, what you lika o dont ke, what you
fends and 50 on. You should give

- Practice task

B @ @1 sesdihes spesing P 1 cuesions.

Use the Coursebook teacher’s
notes for Cooler.

i the future?

0@

—_— o Cross out the unnecessary part of the answers \
below to make them sound more natural.

Where do you live?

Ilive in Genoa, in Italy.

~

What do you usually do in the evenings?

In the evenings | usually chat to my friends online.

w

What's your favourite sport?

My favourite sport is definitely football because
I love team sports.

IS

How often do you look at your mobile phone?
Ilook at my mobile phone probably every ten
minutes or so!

What did you do last weekend?

Last weekend | went to the beach with my family.
Who is your best friend?

My best friend is Julia - I've known her for years as
she lives next door to me.

@

o

@ @ o5 Listen and check your answers.

©) Match questions 1-6 with answers A-F.

1 Do you work or are you a student?
How often do you go to the cinema?
Where do you usually meet your friends?
Are you good at sport?
Do you go on holiday abroad every year?

o s ow N

Do you have many brothers and sisters?

>

Every weekend if | can.

I work. I'm a teacher at a college.

Different places. For example, the local café or the
shopping mall.

Not always, but most years.

0w

m o

No, | don't think so, to be honest.

No, just one brother.

Building block 4 DIGITAL RESOURCES

Before class
Exam Trainer Test section
on p72.

Less time

Ask students to
complete the
Grammar file
activities and the
Exam boost at
home.

Need something extra or a
change of pace

Video: About B1 Preliminary:
Speaking, About BT Preliminary:
Speaking Part 1, B1 Preliminary
Speaking Test 1, Part 1.

Why not try?
A photocopiable activity from the
Digital resources.

Quick homework
Pearson Practice English App
Unit 1 activities.

i K il

| = _—

1D Present tenses - Perfect transformations
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HOW TO TEACH FOR EXAMS

N

What do teachers need to consider?

How is teaching for exams different from
teaching general English classes?

® Exam classes often place more emphasis on reading,
writing and grammar. General courses often include
more speaking activities and general listening tasks that
aim to develop communicative skills and fluency.

® An exam course is fixed, with an exam syllabus that
must be completed. This means the teacher may feel
there’s little time to do many extension activities from
the Coursebook that are either optional or not in exam
format, even though these are clearly useful. When
doing these activities, it's important that teachers
explain their value clearly to the students so that they
understand how they relate to the exam.

® Exam students may not be interested in learning
English for its own sake — they may simply want to pass
the exam. This means they may be keen to do exam
practice but may not see the value of spending time on
communicative or fluency activities. However, if there are
non-exam students in your class, they may want to do
fluency work that improves their communicative ability.

® Students may feel under pressure to succeed. This could
be because they need to pass the exam to continue their
studies or to succeed in the career of their choice. This
pressure can lead to a feeling of frustration if students
aren't doing well.

® There can be problems if students are not at the level
of the exam they're studying for. Students can become
demotivated and teachers can feel frustrated.

® Thereis a very clear end goal which creates a shared
bond among exam students. Non-exam students may
also see a clear progression through the course and
gain a sense of progress and achievement in their
overall ability.

What do exam teachers need to know at
the start of a course?

It's vital that teachers know about the exam before they
start the course, so they can make crucial decisions about
how much time to spend on the different aspects of the
exam, when to start exam practice and so on. They also
need to know the balance of exam and non-exam students.

Teachers should find out about students’ priorities and how
many students intend to take the exam. They should then
find out about individual students’ respective strengths and
weaknesses in order to focus as much time as possible on
those areas that students have trouble with. Information
they need includes:

The format and content of the exam

® How many papers are there and what skills does each
one test?

® How many different parts are there in each paper? Are
they all compulsory or is there a choice?
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® What is the grammar syllabus for the exam?

® How are the skills tested — multiple choice questions,
gap-fill, ... ? What techniques are required for dealing
with each one?

The practicalities of taking the exam

® How much time is allowed for each part of the exam?
How should students balance their time?

e Where do students write their answers? Is there transfer
time?

How the exam is marked

® What is the weighting of different papers?

® How many marks are there for each question?

® What are the assessment criteria for each part where
there is no right’ answer, i.e. when testing the productive
skills of writing and speaking?

What happens after the exam?

® How are the results presented? Do students receive
feedback? Are the grades linked to the CEFR? What
level are they linked to?

® What can your students do with the qualification? Is it
recognised internationally?

® What is the next exam that your students should
progress to?

What makes a successful exam teacher?

Teaching for an exam is very rewarding, but it is also
challenging. A good exam teacher:

® knows and understands the exam well, including the
testing focus of each part and what techniques students
need to deal with each one

® understands how to achieve a balance between
developing skills and doing exam practice in lessons so
as to engage all students in the work

® enjoys teaching towards a goal
manages their own and their students’ time effectively
and efficiently
listens to students’ concerns and worries

® gives honest and direct feedback on students’
performance

® motivates students and fosters confidence and
independent learning

How important is balancing teaching
and testing?

Students enrolled on an exam course will expect to go
through a lot of practice tests and exam practice. However,
if this is all you do, you will produce excellent test takers but
poor language users! You may also risk losing the interest
of any non-exam students. When time is restricted you
need to make the most of the time you choose to teach and
the time you need to be testing. This balance is different
with every class.



How does Formula help with exam
teaching?

Each lesson in Formula is designed to help learners
develop the skills, language and strategies they need

to communicate effectively in English and pass the
Cambridge B1 Preliminary exam. They will learn about each
part of the exam, what to expect and how to do it well.

Development of skills

Exam tasks require students to demonstrate a range of
language at the appropriate level. Reading Part 5 and 6
lessons with a grammar or vocabulary focus develop this
range unit by unit, which makes it easy for students to
apply them to exam tasks and to the real world. A Grammar
file and Vocabulary file for each unit provides additional
practice too, for use both in class and out.

Development of language

Each skills lesson focuses on a sub-skill or strategy, with
exercises to help students develop that sub-skill. Students
then apply it in an exam task. In Reading Part 5 and 6
lessons with a grammar or vocabulary focus, students see
the language in context and practise using it before they
apply their knowledge of the language to an exam task.

Building exam skills

Exam file with Exam reference

Formula comes with a fold-out Exam file in the back of the
Coursebook which provides a reference page for each
exam task. It gives information about what the exam task
is and what it tests, and provides tips for students on what
to do before the task, during the task and after the task to
make sure they use the best strategies possible. As they
work through the Coursebook and become familiar with
the tips, the tasks will become easier.

Exam boost section

The Exam file includes an Exam boost page for every exam
task. These pages provide additional practice of the skill
or language being taught in the main lessons, with some
language extension too. This extra practice helps learners
to work towards greater success in exam tasks.

Focus on the process

Learners are helped to understand not just the point of
what they are doing but also how to complete each part
well. Understanding what each task type is testing and the
process they need to follow in order to complete it enables
students to reach their overall goal.

Focus on the process of writing

To help students identify good practice in writing tasks,
lessons in the Coursebook provide model answers. There
are also tasks that encourage students to analyse the
model answers, giving them greater understanding of how
to complete the tasks themselves. These analytical tasks
focus on the approach, content and language required by
the different writing genres. Students are also guided to
review and improve their work, or another student’s work,
and helped to understand where improvement is required.
The Writing file provides further tips on how to approach
the tasks, with further models.

How to teach for exams

Focus on speaking

Throughout the Coursebook there are discussion questions
and tasks that encourage students to talk about ideas related
to topics they have heard or read about. This helps students
to prepare for the speaking exam and helps them develop
real-world speaking skills. In sections specifically devoted to
exam tasks, there are model answers for students to analyse.
These answers give clear models for long turns and give
examples of the best ways to interact with a partner.

Explanatory answer keys

There are clear answer keys provided for the exam tasks. In
the reading and listening tasks the lines where the answers
can be found are quoted. In the Reading Part 5 and 6 tasks
there are explanations for the answers.

Practice exam

As well as working through regular unit tests, there are also
two further practice exams in the Digital resources found in
the Presentation tool as well as a full practice exam in the

Exam Trainer, which they can check against the Answer key.

Resources for self-study

There are a number of resources which provide
opportunities for self-study and also give supplementary
information and further practice. These can be used in class
or at home. They include:

® The Grammar file at the back of the Coursebook

* A Wordlist and extended Vocabulary section in the
Vocabulary file at the back of the Coursebook

The Writing file at the back of the Coursebook

A full practice exam in the Exam Trainer

The Exam file booklet in the back of the Coursebook
Audioscripts for the listening tasks

The Exam Trainer
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HOW TO ENCOURAGE
INDEPENDENT LEARNING

\

What is it and why is it important?

Independent learning is ‘a process, a method and a
philosophy of education whereby a learner acquires
knowledge by his or her own efforts and develops the
ability for enquiry and critical evaluation’ (Philip Candy,
1991). In a language learning context, independent
learners are those who are able to recognise their learning
needs, locate relevant information about language and
develop relevant language skills on their own or with
other learners. The responsibility for learning is no longer
with the teacher but with the learner, who is more actively
involved in decision-making.

Reviews of both literature and research suggest that
independent learning can result in the following:

® increased recognition of strengths, weaknesses and
progress

increased levels of confidence

increased motivation

better management of learning

improved performance.

It therefore appears that being an independent learner can
be extremely beneficial for students, both at school and
beyond. Learning is, of course, lifelong.

Current best practices and methods

To help students become more independent, teachers can
support them in a number of ways.

Make intended learning goals clear to learners

Sharing intended learning goals with a class helps students
to see what they are trying to achieve and then later assess
whether they have achieved it. Sharing goals can be done
at the beginning of a lesson or series of lessons, or as a
lesson progresses. They can be given by the teacher or,

if the latter, elicited from the students. Note that they are
described as intended learning goals. This is because
teachers cannot fully determine what students will actually
learn in a lesson. However, an intended learning goal can
help students to understand what desired goals should be.

Help learners to personalise learning goals

This does not mean that every learner will be working on a
different goal in each lesson but instead that they are given
the opportunity to set goals relevant to their own needs
before working outside the classroom or when doing tasks
in the classroom. For example, before completing an exam
task in a speaking lesson, students could set their own
goal in relation to an area of weakness, e.g. | want to give a
reason for my answer / organise my ideas better / use more
linkers.

Focus on the process as well as the goal

Learners understand not just what their learning goal is but
also how to achieve it. Understanding what success looks
like and the process they need to follow in order to be
successful will facilitate achieving the goal.
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Provide opportunities for reflection on learning

Self- and peer-assessment of performance, as well as
reflection on whether learning goals have been met, all
help students to become more aware of their strengths,
weaknesses and progress.

Recognition of progress helps to build confidence and
motivation. Opportunities for assessment and reflection
need not take too much time. Just two minutes after a task
or at the end of a lesson answering the question How has
this lesson helped you? can give students time to develop
important meta-cognitive skills.

Provide feedback on learning

‘'Feedback is one of the most powerful influences on
learning and achievement’ (Hattie & Timperley, 2007)
and it is certainly something considered to be important
in helping learners to develop the skills they need to
become independent. Feedback does not only have to
come from the teacher though. Peers can often provide
useful feedback and suggestions when encouraged to
do soin a supportive and sensitive manner. Hattie &
Timperley suggest that for feedback to be effective, it must
help learners to understand where they are now in their
learning, where they are going and how to get there.

Gradually transfer learning decisions to students

Students cannot become independent learners if all of their

learning decisions are made for them. Allowing students in

a class the opportunity to make some decisions about how

they learn gives them a greater level of autonomy. Start

with small decisions at first, for example asking students to

decide whether to

® do atask alone orin pairs;

® use a set of useful phrases for support or notin a
speaking task;

e discuss questions about one topic or a different topic.

This transfer of responsibility built up over time will help

learners to become more independent.

Of course, as with any approach or strategy that you
introduce, it is always beneficial to receive some feedback
from learners during and at the end of a course to find out
if they have been helpful.

You could ask your students to rate the following according
to how useful they have been (1 = not useful, 5 = very
useful) or rank them according to which they have found
the most useful (1 = most helpful).

® Sharing the learning goal of the lesson
Assessing my skills

Setting my own goals

Feedback from the teacher

Helping to make decisions about lessons

Their ratings or rankings can then be a springboard for
further discussion.



How does Formula help me with that?

Formula provides a number of resources that will help you
to develop more independent learners.

Clear learning goals and models for success

Learning goals for each skill are outlined at the beginning
of each unit in the Teacher’s Book. These describe what
the student will be able or better able to do at the end of
the lesson. The language or skills focus of every lesson is
clearly set out in the Contents page of the Coursebook.

uNiT lopeNer ___________[READING_____________[READING-VOCABULARY

Language focus: Verbs + Part 1 Multiple choi texts) pp6-7  Part5 Multiple-choice cloze p
prepositions p5 Skill focus: Time expressions Language focus: Verb phrases
Topic: Sound effects in film Topic: Music Topic: Silent cafés

Vocabulary file p94

Pronunciation: Word stress (noun phrases)

A focus on process

To help students identify good practice in speaking and
writing tasks, there are example answers for the Writing
paper in the Writing file at the back of the Coursebook as
well as further example answers for Speaking and Writing
tasks in the Answer key. Furthermore, the Coursebook
provides exercises throughout its lessons that encourage
students to analyse the answers to better understand how
to complete the tasks successfully. Analysis focuses on
approach, content and language.

e Read the exam task in Ex 7. What four things do you need
to include in your reply?

o Plan your reply.

e Decide how you'll start and finish your email.
e Decide what information to include.

e Decide what phrases you can include in your email.

Review tasks in Writing lessons

In each Writing lesson, students are asked to review their
own work or a partner’s work and make improvements.
Scaffolded tasks help students to develop the skills they
need to do this effectively.

o Check your article includes all four things in the Exam
focus. What are you the most pleased with? Why?

@ Read other students’ articles from the class. Whose do you
enjoy the most? Why?

Resources for self-study

There are a number of resources to help learners to achieve
their goals. These can be used in class if the teacher wants
to allocate part of a lesson to self-study or they can be used
at home. They include:

® The Vocabulary file at the back of the Coursebook which
includes a wordlist for each unit

® The Writing and Grammar files at the back of the
Coursebook

® The Exam file with an Exam reference and an Exam
boost page for every exam task

® The Exam Trainer

How to encourage independent learning

To take it further ...

Try these activities to help your students become
independent learners.

1 Confidence scale

Write the intended learning goal of the lesson on the board
(e.g. identify a speaker’s attitude) as a ‘can do’ statement,
e.g. 'l can identify a speaker’s attitude’. Check students
understand what attitude is and give an example (e.g.
annoyed, sad). Draw a scale like the one below. Ask students
to write down the number that shows how well they can do
this now. Monitor and look at their numbers. Ask students
to do this again at the end of the lesson, writing their new
number next to the old one. Again, monitor. Whether
students’ numbers have gone up or down in general, lead

a short class discussion to find out why (what helped, what
was difficult, what they feel they need to do next).

Not well Very well

< >
< >

1 2 3 4 5

You might choose to leave this activity until the end of a
unit. Write all the intended learning goals on the board and
ask students to rate their confidence levels in each one. You
can then lead a class discussion on how they can gain more
confidence in certain areas and use this information to plan
future lessons.

2 Selecting the feedback focus

Before students complete a writing task, ask them to
identify a personal learning goal, e.g. I'd like to use
paragraphs. Encourage them to look back at your feedback
on previous written work to help them identify this. Tell
them to write this goal at the top of their work when they
submit it and that you will provide feedback specifically on
that goal when you mark it.

3 Record and reflect

Ask students to use their mobile phones to record
themselves completing a speaking task so they can listen
back and compare their performance to a model answer.
Recording apps are usually free to download or are pre-
loaded onto a smartphone.

4 Written feedback

When marking students’ work, provide one comment
under each of the headings below to help learners identify
where they are in their learning now, where they need to
go next and how to get there, as well as recognise that they
have made progress to boost students’ confidence.

® What you did well
What you've improved
What you can improve
How you can improve it

5 Regular reflection

Put aside regular time for reflection in your lessons.

For example:

® Ask students to predict how well they think they'll do in a
task. Afterwards, they can discuss if they were right and
why / why not.

® After speaking and/or writing tasks, ask students to make
a list of common language errors for future reference.

® Ask students to share exam or writing task strategies so
they can learn from each other.

® Atthe end of a lesson, ask students to say 3 words they
want to review and remember, 2 things they felt they did
well and 1 thing they'd like to improve next time.
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WELL-BEING: MINDFULNESS

FOR EXAMS
A U N

What is mindfulness?

Mindfulness is essentially awareness. It is about training
the attention to notice our thoughts, feelings, emotions,
sensations, physical reactions and anything around us that
is happening right now, without judging them. This can
help us to make better, more skilful decisions. The brain
can be ‘rewired’ to work in more helpful or skilful ways. In
many ways it’s like brain training. Just as people go to the
gym and lift weights regularly to build muscle, mindfulness
helps train the brain by doing the practices daily.

Preparing for exams

Neuroscientists are starting to understand more about how
mindfulness practice can help. Studies indicate that it helps
in two main ways, especially when it comes to exams.

1 It helps to increase the density in the front of your brain.
This is the part of the brain associated with memory, our
ability to solve problems and to manage distraction.

2 It helps us to manage strong or difficult emotions.
Feeling some stress and anxiety around exams is natural
and, indeed, can help boost performance. It's when this
becomes too much that it becomes a problem.

Mindfulness helps to calm activity in the bit of the brain
associated with worry.

Doing and being

Very often, you might find that your students want to get
straight into doing a task like revision just to get it finished
and out of the way. This is called doing mode — it helps to
get things done, but not always to consider the best way of
tackling the task. Mindfulness helps by giving your students
a moment to pause and enter being mode. This allows
them time to ground themselves and to be fully focused

on the present moment, so they experience things more
fully. Usually this will help them to take a calmer and wiser
approach to a task, which will mean they're more effective.
The pressures of revision and exams may make them feel
that taking ‘time out’ from revision to do these practices is
not possible. However, regularly doing even short practices
where they can drop into being mode can begin to give
them greater mental space or clarity.
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Mindfully making a drink

To introduce your students to the concept of mindfulness,
you might like to ask them to think about something they
do several times every day, like making a drink. Rather than
the very mechanical doing mode which they will typically
use, ask them to try and ‘experience’ each element of the
task and be fully present throughout and to think about
some of the following:

® What can you hear? For example, when making a drink,
notice the sound of pouring the drink or boiling water.

® What can you smell? For example, for tea, coffee or juice,
notice how the smells change as you make the drink.

® What can you see? For example, notice the colours and
how they change.

® What can you feel? For example, the warmth or coolness
of the drink in your hands.

® What can you taste? For example, when taking a sip
of the drink, notice how it first tastes and any changes
in taste.

® Enjoy being in the moment as you consume your drink.

This simple exercise can have a big impact. Many people
find they notice and taste far more. When you take time to
slow down and live in a more moment-to-moment way, you
are able to experience life more fully and appreciatively.
This can then help to create a greater sense of calm.

Being kind to yourself

Exam preparation can be a stressful time, so it's important
to encourage your students to take some time out regularly
to be kind to themselves: to recharge their batteries, give
their brain some breathing space and acknowledge all the
good preparatory work they're putting in. Remind your
students to take regular breaks and enjoy some ‘downtime’
with friends and family to help recharge.

These mindfulness practices can help your students to stay
calm and focused as they revise for their exams.

Important

If you suspect that stress and anxiety are getting on top
of your students, encourage them to speak to someone
they trust. Opening up about how they feel can really
help in dealing with what can be an intense time. If they
have recently experienced the loss of a loved one, a
traumatic event, have been diagnosed with a mental
illness or have any ongoing physical pain, it's really
important that they check in with someone (such as

a parent, counsellor, doctor or you, their teacher) before
doing these practices.




Practising mindfulness

Just like learning any new skill, for example playing a sport
or an instrument, mindfulness is something that has to be
practised daily to have richer benefits. Doing daily practices
of 10 minutes or so can really help your students to move
their awareness to be fully in the present momentin a
non-judgemental way, helping them to avoid overthinking,
which can lead to worry, anxiety and stress.

Good posture for practice

Getting your posture correct for doing mindfulness practice
is really important. This practice is designed to be done

in a seated position. It can also be done lying down. Tell
students to try to find a chair they can sit in that allows their
feet to rest fully on the ground with their ankles, knees

and hips all at right angles and with their back slightly
away from the back of the chair. The room you choose
should be somewhere you won't be disturbed. Make sure
that students put their phones into silent or flight mode.
Let other teachers that you work with know that you'll be
doing mindfulness practice so that they do not disturb

you. Mindfulness can help your students to take a healthy,
effective approach to revision. But ensure they remember
they will still need to plan and revise!

Mindfulness of breath and body

The benefits

Very often our minds like to wander. In this practice, your
students focus their attention on their breathing and

on different parts of their body. It's a bit like shining a
torchlight so that they focus on just one thing at a time,
feeling the sensations that arise. Practising this regularly
helps the mind wander less, which leads to less worrying
and helps with concentration. Remind your students that it
is normal for the mind to wander while you are meditating
as that is what minds do! They are just trying to train it. The
Mindfulness of breath and body practice will help your
students to develop their awareness and focus, which can
help with revision. In addition, focusing on breath also has
a calming effect (great if they're worrying about exams).
Moving the focus to the body can also help to identify
physical feelings caused by stress. Examples of stress in the
body might be ‘butterflies’ or cramps in the stomach, hands
shaking, getting sweaty or the mouth going dry.

Well-being: Mindfulness for exams

Guidance on the practice

Explain to your students that if their mind wanders, they
should try to bring it back with a sense of kindness. It doesn't
matter how many times the mind wanders, it's bringing

it back each time to the focus on the breath or the body
that's important, as they are increasing their concentration
and training their attention each time. Tell them not to get
frustrated as it is just part of training the brain.

To access the audio file for this practice, please use the App.

Because the audio is above B1 level, we have provided

a list of words that your students might find challenging
when listening to the track. Encourage them to look up
the words in advance and remind them not to worry if they
don’t understand every word they hear.

Body parts Other
abdomen acknowledge (v)
ankles anchor (v)
calves anxiety (n)

chin compassionate (adj)
diaphragm ensure (v)
elbows expand (v)

lungs hunched (adj)
shoulders let go (phr. v)
torso rhythm (n)
thoracic area

throat

windpipe

wrists
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Opener

® Language focus: Verbs + prepositions

e Topic: Sound effects in film

Reading
e Part 1 Multiple choice (short texts)

® Topic: Music

Reading — Vocabulary
® Part 5 Multiple-choice cloze
e lLanguage focus: Verb phrases

e Topic: Silent cafés

Listening
e Part 1 Multiple choice (pictures)

® Topic: Noise pollution

Reading — Grammar
e lLanguage focus: Present tenses

e Topic: Whistling languages
Speaking

® Part 1 Introduction

® Topic: Communication and social media
Writing

® Part 1 Email

e Topic: Milford Sound

Extra resources
(See lesson overviews for details)
® B1 Preliminary Exam Trainer

® Pearson Practice English App — Unit 1 activities

Digital resources

Presentation tool Unit 1

Unit 1 Language test

Unit 1 Language test for dyslexic students
Unit 1 Photocopiable activities

Unit 1 Grammar presentation

Video: B1 Preliminary About the exam
Video: B1 Preliminary Speaking test

OPENER o5

DYSLEXIA FOCUS

Learners with dyslexia benefit from being explicitly told
the learning objective of the lesson so that they can
mentally prepare for the lesson and better understand
the purpose of each activity.

Warmer

Ask students to sit in silence and listen to the sounds
they can hear. Put them into pairs to discuss what they
heard and whether they like those sounds or not.
Invite students to share their ideas with the class.

VOCABULARY: Verbs + prepositions

o Focus students on the photo. Put students into pairs to
discuss the questions. Then, invite each group to share their
ideas.

Answers

Students’ own answers

e Ask students if they know how sound effects in films are
made (e.g. two halves of a coconut can be hit together to
make the sound of a horse running). Elicit ideas for thunder
to demonstrate the task, and then put students into pairs to
discuss the other sounds. Elicit ideas from around the class,
but don't confirm the answers at this point.

Answers

Students’ own answers

9 @ 1.1 Check students understand what a crisp packet
is (the bag that crisps are sold in). Play the recording so that
students can check their ideas in Ex 2. Check answers as a
class.

Answers

thunder — moving a thin sheet of metal

rain — frying meat in a pan

fire — making a crisp packet into a ball with your hands and
then releasing it

a heart beating — pushing the bottom of a metal bin
flying animals — waving a glove in front of a microphone

a bone breaking — breaking a carrot in half

BACKGROUND INFORMATION

The presenter in the interview introduces the sound
effects creator as a Foley artist, which is their official
name. Foley artists are named after Jack Foley, one

of the first people to create sound effects in films in
the 1920s.

Cambridge B1 Preliminary practice exam papers




o @ 1.2 Give students time to read the sentences first
and predict what preposition should follow each verb in
bold. Then, play the recording for students to check their
ideas and complete the gaps. Check answers as a class.

Answers
1 to 2 on 3 to 4 of
5 with 6 on 7 about 8 on

e Elicit the first question from the class to demonstrate
the task. Note that question 4 is a subject question and

therefore has no auxiliary verb. Deal with this in feedback or

provide the prompt What helps ... in advance. Monitor and
help students with accuracy. Check answers as a class.

Next, ask students to take turns to ask and answer the
questions in pairs. Encourage students to ask follow-up
questions, e.g. Who do you rely on for help when you
need it? Do they help a lot of different people or just you?
Monitor. Ask a few students to share something they learnt
about their partner with the class. Provide feedback on
students’ use of the verbs and prepositions.

Answers

1 Who do you rely on for help when you need it?

2 What do you think about when you go to school or work
in the morning?

What would you like to add to your list of life goals?
What helps you (to) focus on your work?

What does your perfect weekend begin with?

What does your favourite meal consist of?

Do your hobbies depend on good weather?

How do your speaking skills compare to your writing
skills in English?

o NOUTh W

Fast finishers

Ask students who finish writing the questions early

to write a few more questions using the verbs +
prepositions from Ex 4, e.g. What does your breakfast
consist of each morning? What new clothes did you add
to your wardrobe last month? They can then ask their
partner these additional questions when they ask and
answer the questions in the exercise.

o Focus students on the example. Give them time to
think of ideas and ways to use the verbs + prepositions in
their discussion before you put them into groups. After their
discussion, find out if there are any sounds common to a lot
of students.

Answers

Students’ own answers

1 SOUND

Cooler

Put students into small groups. One student chooses
a verb from Ex 4. Students compete to say a sentence
with that verb and its dependent preposition, e.g.

I might go out at the weekend — it depends on the
weather. If the sentence is correct, the student gets

a point. If not, students compete again. The winning
student is the one with the most points.
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READING - Part 1 Multiple choice
(short texts) pps-7

LESSON OVERVIEW

® Topic: Music

EXAM FILE p3

® Learning objective: Students will be better able to
use time expressions to understand a short notice
or message.

Extra resources
B1 Preliminary Exam Trainer
® Reading — Part 1 Multiple choice (short text) pp7-8

Digital resources
Presentation tool, pp 6-7

Video: About B1 Preliminary: Overview
Video: About B1 Preliminary: Reading
Video: About B1 Preliminary: Reading Part 1

BEFORE YOU START

Read through the Exam reference on page 3 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Dyslexic students may struggle with the Exam task
reading texts on page 7. You can allow students to
listen to the audio recording of the texts to help
support them in this task.

Dyslexic students may also benefit from the structured
checklist in the Exam file on page 3 to check their
preparedness for this exam part.

Warmer

Ask students to close their eyes. Play a piece of music
without words (e.g. from a film soundtrack) and ask
them to think about a scene they imagine in their mind
when they hear this music, like a film scene. Ask them
to think about what they can see, hear, smell, taste and
how they feel. Put students into pairs to compare their
scenes.
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o Draw a scale on the board to show 1 (agree strongly)
at one end and 4 (disagree strongly) at the other. Add in 2,
3, and label them as agree / partly agree; partly disagree /
disagree respectively. Ask students to rate each sentence
in the exercise. Then put them into pairs to compare and
explain their reasons. Ask pairs to share any interesting
similarities or differences.

Answers

Students’ own answers

e @ 1.3 Put students into pairs and ask them to discuss
what music means to them. When finished, explain that
they will hear three speakers answering the same question.
Give students time to read the statements. Check they
understand the meaning of discovered (found) and succeed
(be successful). Play the recording so that students can do
the task. Check answers as a class.

Answers
1B 2 C 3 A

e Give students time to read the questions and think of
reasons before putting them into pairs. As students do the
task, monitor and make a note of any particularly interesting
answers. Ask those students to share their ideas with the
class.

Answers

Students’ own answers

o Give students time to read the text and answer the
question. Check the answer as a class. Explain that in Part 1
of the Reading paper, they will see and will need to
understand signs, notices and messages.

Answer

It's an advert.

e Give students time to do the task. You could elicit the
first one from the class to demonstrate the task. When
finished, do a quick class vote for each statement and ask
one or two students to explain their answers each time.
Clarify the answers. Make sure that students understand the
meaning of by Friday (not after Friday).

Answers

1 true 2 false 3 false 4 true

0 Ask students to read the first three lines of the Exam
focus. Put students into pairs to discuss the meaning of the
time expressions in bold (during — at some point from the
start of a time period to the end; until — up to; from ... till
/ between ... and ... — from one time to another time; due
— expected; at the latest / by — no later than; while — at the
same time). Check answers as a class.



Focus students on the pairs of sentences in Ex 6. Ask
students to read the first pair and elicit the answer to
demonstrate the task. Students then complete the rest of
the exercise. Check answers as a class. Help students to
understand the meaning of the time expressions in any
sentences where they get the wrong answer.

Answers
1 2SS 3D 4D 5D 6S 7S 8D

o This task helps learners to recognise the types of text
they might see in Part 1 of the Reading paper, as well as

to understand the general meaning of the messages in

Ex 8. Elicit the difference between an advert (intended to
persuade people to buy/use something), a sign (intended
to give warnings or instructions) and a notice (a written
statement giving information). After students complete the
task, check answers as a class.

Answers
1D 2B 3 A 4C

EXAM TASK

@ 1.0 The reading texts have been recorded. To help
support them in this task, you can allow dyslexic students to
listen as they read.

0 Note that in the actual exam, the signs, notices and
messages would be on a variety of topics and not just
music. In this lesson there are four questions. In the exam,
there are five.

Focus students on the exam task and refer them to the
Exam reference notes on page 3 of the Exam file which
give information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task.

Check students understand interval (the break in the middle
of a concert). In the exam, students have around eight
minutes to complete the task. When students have finished,
check answers as a class. Ask students to explain their
answers. Elicit why the other options are wrong.

Answers

1 B - People who arrive late will not be allowed in until the
interval — If you are late for the start, you can only see the
second half of the concert.

2 C - Canyou ask Anna by Friday if she wants his ticket? —

3 A - Up to four tickets per person — You cannot buy more
than four tickets.

4 B - This weekend only — The offer only lasts for a short
time.

Lea wants Tony to invite Anna to the festival before Friday.

1 SOUND

Fast finishers
If fast finishers aren’t always the strongest students, but

students who rush, check their answers and ask them
to look at incorrect answers again.

Speaking or writing

0 Give students time to prepare first. You could
demonstrate the task yourself by telling the group about an
event you went to or would like to go to and encouraging
students to ask you questions. Put students into groups to
discuss their events. Ask one or two groups to share the
most interesting event with the class.

Answers

Students’ own answers

@ Give some possible examples of events (e.g. a local
concert or a music festival). You could open it out to non-
music events, too (e.g. a food festival). Put students into
pairs, but make sure they're not sitting next to each other.
You could provide a writing frame for students on the board
or on a handout, e.g.

Hi ...
There’sa ... on atthe ... next ... I'd love ... Would you like ... ?
Let me know!

Students write their message to their partner, either on
paper or electronically. When finished, ask students to share
the message with their partner and reply to the one they
receive. You could include a writing frame again, e.g.

Hi ...

Thanks for ... I'd love to .../ I'm sorry but | can't ... because ...
Let me know how much ...

Look at the messages yourself, either as students write or
after, and provide feedback.

Answers

Students’ own answers

// EXAM BOOST » EXAM FILE Section A p2

The exercises on page 2 in section A of the Exam boost
provide more practice in understanding time expressions, as
well as understanding instructions and rules. These could be
done in class or for homework.

Section A

115 2

D 6 S
21B 2A

3S 4D 55
3B 4B 5A
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Cooler

Read out the first sentence below or write it on the
board and ask students to work in pairs to rewrite
it using a different time expression. Elicit possible
answers. Repeat the process for the other two
sentences. Suggested answers are in brackets.

1 The concert starts at 7 and ends at 9. (The concert is
from 7 until 9.)

2 The DJ is expected in five minutes. (The DJ is due in
five minutes.)

3 Buy your tickets before 5 p.m. (Buy your tickets no
later than 5 p.m.)

Extra practice

N

EXAM TRAINER | pp7-8

For further practice of the skills presented in
this lesson for Reading Part 1, we recommend
students complete the Practice task and How
did you do? section on page 7 and Strategies
and skills Exs 1-2 on page 8 of the B1
Preliminary Exam Trainer.

There is a full practice exam included on pages 88—110
of the B1 Preliminary Exam Trainer. There are also two
full practice exams included in the Digital resources.
For further practice, you can use Reading Part 1.
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READING - Part 5 Multiple-choice
cloze ps

LESSON OVERVIEW

e Topic: Silent cafés

EXAM FILE p11

® Learning objective: Students will be better able to
use a set of verb phrases.

Extra resources
B1 Preliminary Exam Trainer
® Reading — Part 5 Multiple-choice cloze pp30-31

Digital resources
® Presentation tool p8
e Video: About B1 Preliminary: Reading Part 5

BEFORE YOU START

Read through the Exam reference on page 11 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Students may find the format of Ex 4 challenging, as
the words are in a horizontal list. To help them, you
could write the words in the word box in a vertical list
on the board.

Dyslexic students may also benefit from the structured
checklist in the Exam file on page 11 to check their
preparedness for this exam part.

Warmer

Welcome everyone to the class as if to start the lesson,
and then stay silent for 20-30 seconds (or even up to a
minute). If a student starts speaking, don't respond, just
smile at them. When finished, ask students to work in
pairs and say if they felt comfortable or uncomfortable
during the silence and why. Elicit a few ideas from
around the class. Tell them how you felt, too.

VOCABULARY: Verb phrases

o Give students time to complete the task individually.
Monitor and check that students are doing the task
appropriately.

Answers

Students’ own answers




e Put students into pairs to do the task. You might want
to check students understand the meaning of creative (able
to use your imagination to make new things or think of new
ideas) first. Invite a few pairs to share something interesting
they found out in their discussion.

Answers

Students’ own answers

9 @ 1.4 Ask students to read the question, then play
the recording. Check answers as a class. If students haven't
heard all of the advantages, play the recording a second
time.

Answers

Silence can: help you concentrate, improve your memory,
help you sleep, make you more creative, reduce stress (and
relax), help you make decisions.

o Focus students on the words in bold. Explain that they
all form verb phrases with a verb which is missing. Check
students understand the meaning of concentrate (think very
carefully about) and disturb (interrupt someone so that they
cannot continue what they are doing). Elicit the missing verb
in the first sentence to demonstrate the task. After students
complete the task, check answers as a class. Help students
to understand phrases they are unsure of.

Answers

make, keep

play, concentrate
disturbs

go

rings, switch
have

b wWN =

e Give students time to read the sentences in Ex 4 again
and tick the ones they agree with. They should think about
why they don't agree with the others. Put students into pairs
to discuss the sentences in Ex 4 and give reasons for their
opinions.

Answers

Students’ own answers

0 Tell students that they are going to complete an

exam task. This task helps them to understand the general
meaning of the text. They should ignore gaps for now. You
could also set a time limit, e.g. one minute. When finished,
check answers as a class. Elicit what students think the word
deaf means (unable to hear) and what sign language is (a
silent language that uses hand movements).

Answer

It is silent because all the waiters and cooks are deaf, so
they use sign language. People enjoy the silence, and the
delicious food.

1 SOUND

o Focus students on the exam task and refer them to the
Exam reference on page 11 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task.

Remind students that they have already read the text
quickly, ignoring the gaps. Focus on gap number 1. Point
out that the word after the gap is for. Elicit the missing word.
Students complete the task. In the exam, they have around
six minutes to skim, complete and check their answers to
this task. Check answers as a class, discussing why the other
options are wrong in each case.

Answers

1 A-"ask’ + ‘for’. The other verbs are not followed by ‘for".

2 B -—'use your hands'is the normal collocation.

3 D -'concentrate’ + ‘on’. The other verbs are not followed
by ‘on’.

4 D -'interested’ + 'in’. We use 'fond’ + ‘of’, ‘curious’ +
‘about’, 'happy’ + ‘about’.

5 B —The collocation is 'keep’ + 'quiet’.

6 C—We say 'switch’ + ‘off".

Fast finishers

Ask fast finishers to check their answers and think
about which answers are correct because of the
meaning and which are correct because they are part
of a phrase. Encourage them to share their ideas when
you check answers.

0 Ask students to read the questions, allowing them a
few minutes to think about their ideas individually. Put them
into groups to discuss the questions. Nominate one or two
groups to share an interesting point of discussion with

the class.

Answers

Students’ own answers

// EXAM BOOST » EXAM FILE Section A p10

The exercises on page 10 in section A of the Exam boost
provide more practice of using verb phrases. These could
be done in class or for homework.

Section A
1 1 take 2 do 3 pay 4 made
2 1 lasts 2 attend 3 became 4 take 5 make
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Cooler

Ask students to record some of the verb phrases from
Exs 4 or 7 by creating a personalised example sentence
for each one. Encourage students to record just those
they feel they need to record, as there may be some
they are already familiar with. You could ask students to
check each other's sentences in pairs.

Extra practice

EXAM TRAINER | pp30-31

For further practice of the skills presented in
this lesson for Reading Part 5, we recommend
students complete the Practice task and

How did you do? section on page 30 and
Strategies and skills Ex 1 on page 31 of the
B1 Preliminary Exam Trainer.

There is a full practice exam included on pages 88-110
of the B1 Preliminary Exam Trainer. There are also two
full practice exams included in the Digital resources.
For further practice, you can use Reading Part 5.

LISTENING - Part 1 Multiple choice
(pictures) po

LESSON OVERVIEW

e Topic: Noise pollution

EXAM FILE p19

® Learning objective: Students will be better able to
actively predict what they will hear.

Extra resources
B1 Preliminary Exam Trainer
® Listening — Part 1 Multiple choice pp51-54

Digital resources

® Presentation tool p9

e Video: About B1 Preliminary: Listening

® Video: About B1 Preliminary: Listening Part 1

BEFORE YOU START

Read through the Exam reference on page 19 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Although the questions in the exam task are read out

in the recording, students have around 30 seconds to
read them before they listen. Give dyslexic learners an
extra ten seconds to read and prepare.

Dyslexic students may also benefit from the structured
checklist in the Exam file on page 19 to check their
preparedness for this exam part.

Warmer

Put students into pairs. Ask them to tell each other five
things they enjoy about the area where they live, and
two things they dislike. You could give them time to
think about these things first. When finished, nominate
one or two pairs to share any likes and dislikes they
have in common. Find out what students would most
like to change about where they live.

o Check students understand the meaning of litter
(rubbish on the street). Give them time to order the
complaints on their own first. After the pair discussion, elicit
ideas from the class.

Answers

Students’ own answers




e @ 1.5 Explain to students that they will listen to just
the first part of a conversation between friends, who are
discussing the issues in Ex 1. Play the recording for students.
Check answers as a class. Ask students if people complain
about similar ideas in their area.

Answer
1 noise 2 litter 3 untidy homes and gardens
4 traffic 5 air pollution

1 SOUND

o Ask students to repeat what they did in Ex 5 with
questions 2—7 of the exam task in Ex 8. You might want

to set a time limit for this as they will only have around 30
seconds to do this in the exam. However, as this is Unit 1,
you may want to give them more time at this point to help
them develop this skill.

Answers

Students’ own answers

e Ask students to read the question. Put them into pairs
to discuss their ideas. You might want to elicit a few ideas
from the class.

Answers

Students’ own answers

0 @ 1.6 Play the second half of the conversation for
students to check their answers to Ex 3. When finished, ask
the class what advice they heard and whether or not they
predicted it.

Answers

Try wearing ear plugs, put headphones on and play relaxing
music or nature sounds, ask the landlord to put in new
windows, speak to the manager of the place which plays
loud music until late, and complain to the council about
their noise if necessary.

e Tell students that they are going to complete an exam
task. Ask students if they sometimes predict what someone
will say to them in their mother tongue and how they know.
Students read the Exam focus box to compare their ideas.
Ask students if they think they do this in English, too.

Focus students on question 1 in the exam task in Ex 8. Ask
them to discuss the questions in pairs and then check ideas.
Don't confirm the answer at this point, but guide students
towards suggesting appropriate ideas.

Answers

Students’ own answers

0 @ 1.7 Play the recording for question 1 of the exam
task so that students can check their ideas. Check answers
as a class. Then put them into pairs and ask them to discuss
the question. Elicit answers from the class. Discuss how
useful prediction is in the exam task.

Answer

The man is unhappy with the noise the neighbours
create. We hear words like ‘neighbours’, ‘annoying’, 'noisy/,
‘complain’, 'late-night parties’, ‘sleeping’, ‘problem’, ‘car
alarm going off’, ‘pets’, ‘children’, 'noise’.

9 @ 1.8 Focus students on the exam task and refer them
to the Exam reference on page 19 of the Exam file which
gives information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task.

Point out that all three options will be mentioned, but only
one is the correct answer. Play the recording twice so that
students can complete the task. Check answers as a class,
playing specific sections of the recording if necessary to
help students get the correct answer.

Answers

1 B -'now they have a problem with their car alarm going
off at all hours of the day and night’

2 A—'soit's either a baking course or a furniture-making
course. | love making cakes and things like that, but I've
done it before. | really ought to choose something I've
never done!

3 C-'lwentthere looking for a skirt ... in the end | just got
what | went there for.!

4 C-'If I were you though, I'd work in the staff café.

5 B-'So, I suggest we try and find each other outside the
theatre at seven thirty.

6 A —'lwas taking my backpack off and it hit the plant near
the door’

7 A—"Actually, it was Mike next door leaving the house...
He shut the door a bit too hard.

Speaking or writing

e Ask students what verb describes the noise a dog
makes (bark). Give students time to prepare before they
work in pairs. Students should give reasons for their ideas.
Find out if the situations in the box are normal or a serious
problem according to the class, and why. Elicit other types
of noise they don't like and why.

Answers

Students’ own answers

M
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@ You could ask students to do the task collaboratively
in pairs. They could produce their messages on paper or
digitally. You might want to provide a writing frame, e.g.

Dear ...

I am writing to you because ...
It’s a problem because ...
Please could you ...

Best wishes,

When finished, take in the messages and provide feedback
to the class on their strengths and any areas they need to
develop.

Answers

Students’ own answers

// EXAM BOOST » EXAM FILE Section A p18

The exercises on page 18 in section A of the Exam boost
provide more practice of predicting information and help
students to think about why the incorrect answers in the
exam task were incorrect. These could be done in class or
for homework.

Section A

11E
2 1A

2A 3G 4D 5C 6B 7F
2B 3B 4A 5A 68B

Cooler
On the board, write these prompts:

an activity at home you hate doing

a place you love spending time

a shop you often visit

a food you love

how you spend your Sunday mornings

Put students into pairs. Students predict their partner’s
answers and take notes. They then share their own
answers with their partner and listen and check if their
predictions were correct or not.

Extra practice

EXAM TRAINER | pp51-54

For further practice of the skills presented in
this lesson for Listening Part 1, we recommend
students complete the Practice task and How
did you do? section on pages 51-52, and
Strategies and skills Exs 1-4 on pages 53-54
of the B1 Preliminary Exam Trainer.

There is a full practice exam included on pages 88-110
of the B1 Preliminary Exam Trainer. There are also two
full practice exams included in the Digital resources.
For further practice, you can use Listening Part 1.
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GRAMMAR p10

LESSON OVERVIEW

® Topic: Whistling languages
e Language focus: Present tenses

® Learning objective: Students will be better able to
use present tenses correctly.

Digital resources
® Presentation tool p10
® Grammar presentation 1: Present tenses

® Pearson Practice English App

The Grammar reference and exercises on pages 78-79
of the Grammar file provide more practice of the present
tenses. This could be done in class or for homework.

BEFORE YOU START

This lesson doesn't provide any specific exam practice.
However, it focuses on language that may be tested in
Reading — Part 6 Open cloze.

DYSLEXIA FOCUS

Dyslexic students may benefit from the more explicit
presentation of the grammar in this lesson in the
PowerPoint presentation that can be found in the
Digital resources.

Warmer

Put students into pairs. Give them three minutes to
think of as many world languages as possible and write
them down. When finished, ask pairs to count up their
lists. The pair with the most wins.

GRAMMAR: Present tenses

o Focus students on the photo and elicit what the man
is doing (whistling). Help them to say and spell this word
correctly. Elicit why students think the man is whistling.

Answers

Students’ own answers

e Put students into pairs to discuss the questions. You
might want to give the class some prompts to help them
with ideas for question 2 (e.g. think about different jobs,
sports, walking around, music, communication). Elicit ideas
from around the class.

Answers

Students’ own answers




o Ask students to read the article title and predict who or
what Silbo Gomero is (it's a language). Give students time to
read the article and answer the questions. Put students into
pairs to check their answers. Check answers as a class. There
are videos online which show Silbo Gomero in action. You
could play one of these if possible.

Answers

1 true 2 false 3 true 4 false

o Focus students on the verbs in bold in the article.
Explain that these are all present tenses. Give them time to
match the verbs individually. Then put them into pairs to
discuss their answers. Check answers as a class. Use this time
to clarify the meaning of each tense and how it is formed.

WATCH OUT FOR

Some students might think the present perfectis a
past, not present, tense. Point out that it can be used to
show a connection between the past and presentin a
period of time which isn't finished yet (i.e. thousands of
years up to now, your life up to now).

Answers
1 D 2B 3E 4C 5F 6 A

9 Explain that these are comments that readers made
after reading the article in Ex 3. Elicit the first answer from
the class and elicit why (it describes an opinion, which is a
state). Once students are clear about the task, give them
time to do it individually. Put students into pairs to check
their answers. Check answers as a class, asking students to
explain their reasons for each choice.

Answers

1 think 2 have disappeared
4 've read 5 go

3 teach
6 'm looking

o Ask students if they'd like to go to La Gomera to hear
the whistling language. Explain that the person who made
the final comment in Ex 5 is now in La Gomera and has
written the email in Ex 6. Ask students to read the email,
ignoring the gaps, to find out if Jo is enjoying her trip to the
island (yes, but it's raining). Focus students on the first gap
and elicit the correct word and why (it's an action happening
now; the subject is we). Note that this isn't an exam task, but
it is similar to Part 6 of the Reading paper. Once students
have completed the exercise, check answers as a class.

Answers
1 are 2 have 3 has 4 am 5 Have 6 not 7 do

o Give students time to think of ideas first. Put them into
small groups to share and discuss their ideas. Invite one or
two groups per question to share their ideas with the class.

Answers

Students’ own answers

1 SOUND

Cooler

Write the following prompts on the board. Put students
into pairs to discuss them.

e a friend you've known for a long time

e something you're spending a lot of time doing at
the moment

e something you do that you believe is good for you

e aplace you've never been to, but would like to visit
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SPEAKING - Part 1 Introduction p11

LESSON OVERVIEW

e Topic: Communication and social media

EXAM FILE p27

® Learning objective: Students will be better able
to answer questions about themselves and their
experiences.

Extra resources
B1 Preliminary Exam Trainer

® Speaking — Part 1 Interview pp72-73

Digital resources
Presentation tool p11

Video: About B1 Preliminary: Speaking
Video: About B1 Preliminary: Speaking Part 1

Video: B1 Preliminary Speaking Test 1, Part 1

BEFORE YOU START

Read through the Exam reference on page 27 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

In Ex 3, give dyslexic students the answers mixed up so
that they only have to add the speaker number next to
each one.

Dyslexic students may also benefit from the structured
checklist in the Exam file on page 27 to check their
preparedness for this exam part.

Warmer

Ask students to imagine they have lost their mobile
phone. Ask: How would this affect you? Put students into
pairs to discuss the question. Elicit ideas from the class.

o Put students into small groups to discuss the questions.
When finished, ask students to share one or two interesting
points of discussion with the class. You could extend these
into a class discussion.

Answers

Students’ own answers

e @ 1.9 Explain that students will hear five people
answering the questions in Ex 1. Play the recording. You
might want to pause between each speaker to give students
time to think and write their answer. When finished, check
answers as a class.

Answers
1D 2 A 3B 4 E 5C
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9 @ 1.10 Explain to students that they need to start by
answering a question directly (e.g. My friend Anna) before
adding more information (e.g. We talked about ...). Play
the recording so that students can complete the task. Pause
the recording between each speaker to give them time to
do this. If you're using the Presentation tool, click on the
first part of each answer in the transcript several times for
students to hear it. Check answers as a class.

Answers

1 All the time!

2 | use messaging apps.
3 Around ten, maybe.

4 Yes and no.

5 To listen to music.

O @ 1.11 Give students time to read the questions. Then
play the recording again so that students can focus on how
the speakers extend their answers.

Answers

1 When he hears his phone make a sound.

2 Only for work.

3 He was trying to organise a surprise birthday dinner for
his mum.

4 Her daughter talks to her phone all the time, which she
thinks is unhealthy.

5 He will use a running app to track his run in the park.

e Explain that there are more ways that students can
answer questions before giving more information. Give
them time to match the questions to the phrases. Check
answers as a class. You could ask questions 1-6 to students
around the class and ask them to respond using the
phrases, although they might want to change them a little,
e.g. Probably every day. Don't ask them to expand their
answers yet.

Answers
1B 2 F 3D 4 C 5E 6 A

0 @ 1.12 Explain that Jorge and Marta are answering
questions in Part 1 of the Speaking test. Give students time
to read the questions and then play the recording. When
finished, elicit ideas from the class. Note that in the exam,
both candidates are always asked questions 1 and 2 from
Ex 5 to start. If students produce long rehearsed answers
for these, the examiner will stop them and move onto the
next question. Note that in this recording, the subsequent
questions are all on the theme of chatting and technology.
In the actual exam, there would be a variety of topics.

Answer

Jorge answered the question and gave a little more
information. Marta only answered the question, and would
probably get a lower score in the exam because she didn't
show that she knew a range of English.




o Demonstrate the task by asking a confident student one
of the questions in Ex 5 and encouraging them to answer
the question and then extend it. Give students time to think
about how they can answer the questions (e.g. what, when,
how, why). Put students into pairs to ask and answer the
questions. Monitor and assess how well they extend their
answers. When finished, provide feedback on what they did
well and what they could improve and how. This will help
them to perform better in the exam task.

Answers

Students’ own answers

// EXAM BOOST » EXAM FILE Section A p26

The exercises on page 26 in section A of the Exam boost
provide more practice of giving answers in Part 1 of

the Speaking exam. These could be done in class or for
homework.

Section A
1 1 Not 2 mostly 3 depends 4 Something
5 definitely 6 get 7 To 8 idea

21H 2C 3F 4A 5E 6B 7G 8D
3 Students’ own answers

EXAM TASK

9 @ 1.13 Note that in order to provide more practice
there are more questions in this task than there would be
in the actual exam. Focus students on the exam task and
refer them to the Exam reference notes on page 27 of the
Exam file which give information about how to do this task.
You could read through the notes as a class or encourage
students to read them before doing the task.

Put students into pairs and tell each one whether they are
Student A or Student B, or ask students to decide. Explain
that they should tell their partner the answers to their
questions. Play the recording. Pause between questions.
Each student answers their questions.

Example answers

What's your name? I'm Inma Sénchez.

Where do you live? | live here in Bilbao.

Do you work or are you a student? | study. I'm a student at
the university.

What do you do or study? Engineering. | hope to be a civil
engineer in the future.

What do you enjoy doing in your free time? | like hanging
out with my friends. We often go round to someone’s house
and chat, or we sometimes go shopping. We usually go out
in the evenings on a Friday or Saturday night.

How often do you see your friends? | see them most days
because they're at the university, too. | see some of them in
my classes and the others | see at lunch.

When did you start learning English? | don't remember the
exact age, but it was eight or nine. We started studying it in
elementary school although it was fairly simple English at
first. It became more difficult in secondary school.

1 SOUND

How do you think you'll use English in the future? I'll
probably need it in my job to communicate with people
who aren't from Spain, because engineering projects
sometimes include people from different countries.

Have you ever spoken in English outside the classroom?
| play computer games and sometimes talk to people online
in English. | also visited Ireland one summer and used it all
the time there.

Tell us about your plans for this evening. I'm going to go
home and have dinner with my family. Then, I'll probably
just hang out in my room and watch some videos online.

I might watch a film or something like that.

0 After discussing the questions, students could repeat
the exam task with a new partner to try to make any
improvements they want to make.

Answers

Students’ own answers

Alternative E

Organise pairs into groups of four. One pair of students
takes turns to ask and answer the questions in pairs,
while the other pair listens and notes down the extra
information that is given for each answer. They can give
feedback to the first pair before they swap roles.

Cooler

On the board, write these topics: family, free time,
friends, music, work/studies. Then add these prompts:

e How /When /Where / How often do you usually ... ?
e Have youever...?

e Do youlike ... ?

Put students into pairs and ask them to think of
questions (each one on a different topic) using the
prompts. Students then take turns to ask and answer
their questions.

Extra practice

EXAM TRAINER | pp72-73

For further practice of the skills presented

in this lesson for Speaking Part 1, we
recommend students complete the Practice
task and How did you do? section on page 72
and Strategies and skills Exs 1-3 on page 73
of the B1 Preliminary Exam Trainer.

There is a full practice exam included on pages 88-110
of the B1 Preliminary Exam Trainer. There are also two
full practice exams included in the Digital resources.
For further practice, you can use Speaking Part 1.
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WRITING - Part 1 Email p12

LESSON OVERVIEW

e Topic: Milford Sound

EXAM FILE p15

e Writing file: p112-113
e Vocabulary file: pp94-95

® Learning objective: Students will be better able to
write about likes, dislikes and preferences in an email.

Extra resources
B1 Preliminary Exam Trainer
e Writing — Part 1 Email pp39-40

Digital resources

® Presentation tool p12

e Video: About B1 Preliminary: Writing

e Video: About B1 Preliminary: Writing Part 1

The Writing File on pages 112-113 provides an example
and exam help for Writing Part 1 Email.

The Wordlist on page 94 of the Vocabulary file is compiled
from vocabulary from all the lessons covered in this unit.
Once you have completed this Writing lesson, the exercises
on pages 94-95 provide more practice of the vocabulary
from this unit. These could be done in class or for homework.

BEFORE YOU START

Read through the Exam reference on page 15 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Dyslexic students may also benefit from the structured
checklist in the Exam file on page 15 to check their
preparedness for this exam part.

Warmer

Put students into pairs and ask them to tell each other
about the last trip they had. They should say where it
was, why they went there, who they went there with and
what they did. Ask students to share information about
any interesting trips with the class.

o Focus students on the photo and ask them if they can
guess where it is (New Zealand). Put students into pairs to
agree on their words. Elicit ideas from around the class.

Answers

Students’ own answers
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BACKGROUND INFORMATION

Milford Sound is a fiord in the south west of New
Zealand's South Island. It covers an area of around

25 km? in the Fiordland National Park and is known for
its natural beauty.

e Tell students that they are going to read an email from
someone living in New Zealand (Alice) to a friend, Isabel,
about a visit. Check they understand the meaning of
campervan (a van which people sleep inside when they
go camping). Students read the email. Check the answer
as a class.

Answers

To explore the mountains; to hire a campervan and travel
around the national park; or to stay at her house and
explore Queenstown.

e Check students understand what kayaking is (one
person travelling in a small, light boat). Give students time to
read the reply. Check the answer to the question as a class.

Answer

She wants to go to the mountains, take the cruise and also go
kayaking; she wants to travel around but not in a campervan.

o Ask students to close their books or cover the Exam
focus. On the board, write these categories.

Describing general likes
Describing dislikes politely
Saying what we want politely
Talking about preferences

Ask students to work in pairs and discuss different phrases
for each category. You could elicit one or two first, e.g.

I really like ... . Elicit ideas from around the class and then
ask students to read the Exam focus to compare their ideas.
Give students time to underline phrases in the emails and
answer the questions. Check answers as a class.

Answers

I'd love to take a cruise along Milford Sound

| think I'd rather visit different places than stay in one place
I'd love to go to the coast

I'm not keen on going camping

I'd prefer to stay in a guest house

Flexible follow-up

Put students into pairs and ask them to tell each other
their general likes, dislikes, wants and preferences
when travelling, e.g. [ really enjoy going sightseeing.
I'd love to go on a cruise. I'm fond of trying new food.



// EXAM BOOST p EXAM FILE Section A p14

The exercises on page 14 in section A of the Exam boost
provide more practice of describing what you like, dislike,
want and prefer. These could be done in class or for
homework.

Section A
1 1 fonden of 2 J|ove to travel

3 keenefon 4 campervan te than a hotel

5 like staying /to stay 6 preferte renting/ prefer to rent
2 1 seeing(E) 2 hear (B) 3 message (B)

4 know (E) 5 soon (E) 6 happy (B)

e Ask students to read the exam task. Point out the four
handwritten notes to help students answer the question.
Check answers as a class.

Answers

You need to: say that you're looking forward to the trip, too;
say which activity you'd prefer; say you'd like to go to the
local forest; tell James what time your flight arrives.

o Elicit from the class why a plan is helpful before writing
an exam task (the email will probably be better organised
with fewer mistakes or corrections). Encourage students to
write a paragraph plan, e.g.

Hi James,

Paragraph 1: Thanks. Excited.

Paragraph 2: Friends — more sociable, not fond of big events.
Forest — great, love nature.

End email: Flight time. See you soon.

Answers

Students’ own answers

EXAM TASK

For guidance on marking Writing Part 1, please refer to the
Writing success criteria on pages 154-156.

o Focus students on the exam task and refer them to the
Exam reference on page 15 of the Exam file which gives
information about how to do this task. You could read
through the notes as a class or encourage students to read
them and follow the steps as they do the task.

Students could write their email in class, or for homework.

If students do this exam task under timed conditions, allow
them 20 minutes.

1 SOUND

Example answer
Hi James,
| can't wait for my visit either! We'll definitely have fun.

I think I'd prefer to invite some people round to your house
one night, if that's OK. It's a bit easier to talk to each other
than going to a concert, and it'll be nice to meet some of your
friends, too. Maybe we could have a barbecue or something.

Going for a hike in the forest at the weekend sounds good.
I'd enjoy getting some fresh air and exercise.

My flight arrives early — at 8:30 a.m. — so | can take a taxi to
your house if it's easier. Let me know.

Looking forward to hearing from you soon!

Larry

0 Students could do this alone or you could ask them

to work in pairs to review each other’s emails. If students
review each other’s work, provide them with some useful
prompts for giving feedback, e.g. I think you ... well. Perhaps
next time you could ... .

Answers

Students’ own answers

Cooler

Ask students to think about the feedback they received
on their writing (or their own thoughts) and to set one
learning objective for their next piece of writing, e.g. to
check their spelling properly or to make sure they use
correct verb forms.

Extra practice

EXAM TRAINER | pp39-40

For further practice of the skills presented in
this lesson for Writing Part 1, we recommend
students complete the Practice task and
How did you do? section on page 39 and
Strategies and skills Exs 1-2 on page 40 of
the B1 Preliminary Exam Trainer.

There is a full practice exam included on pages 88-110
of the B1 Preliminary Exam Trainer. There are also two
full practice exams included in the Digital resources.
For further practice, you can use Writing Part 1.

a7





