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INTRODUCTION

N

Formula

Formula is the flexible, unique and enjoyable route to
Cambridge exam success. Using Pearson’s trusted exam know-
how, Formula C1 Advanced takes a fresh approach to topics,
units and components to create an exam-focused package
whatever your teaching and learning scenario. Its truly flexible
learning materials are designed to work independently for
short and intensive preparation or in combination for longer
exam courses. Adaptable for the classroom, independent
study and blended learning to fully digital environments -
create your own Formula for exam success.

Unlike most traditional exam preparation courses, Formula
is distinctive in that it has two core components — the
Coursebook and the Exam Trainer. By having two core
components, there is a choice of starting points: the
Coursebook or the Exam Trainer or a combination of both.
This way, you can decide what to focus on in class and what

to focus on for homework.
/
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The C1 Advanced level

The C1 Advanced level Coursebook is designed for classes
where most students are preparing for the Cambridge C1
Advanced exam. It is aimed at students who are already

at the required language level. It provides thorough and
targeted exam preparation, with each of its eight units
covering at least one part of each exam paper in detail.

The Coursebook

This component includes eight units with each unit linked to a
different number. With numbers as the broad theme, the topic
changes lesson by lesson making learning more dynamic and
maintaining students’ interest throughout the course as well
as providing a more authentic exam experience.

The main units focus on exam training and link to the
Grammar file, the Vocabulary file, the Writing file and the
fold-out Exam file in the back of the book for language
development and further exam-focused information.

The Exam Trainer

This component uses a Test, Teach, Test approach to exam
preparation for each part of the exam. An introductory
practice task tests students to see what they already know

and allows reflection on current performance. A teach
section provides practice of strategies and skills to improve
students’ performance and allows them to approach the
exam with confidence. The final exam-compliant exam task
tests how well they can apply the strategies and skills they
have practised.

The principles and methodology
Achieving exam success

First and foremost, Formula will enable students’ core aim
of passing the Cambridge C1 Advanced exam at their
desired grade. Formula’s syllabus is based on the exam
requirements and created by a team of authors and exam
consultants to ensure comprehensive, authentic and
rigorous exam preparation and practice.

Keeping students engaged

Formula takes a completely different approach to
organising topics to avoid that well-known feeling of ‘topic
fatigue’. Each level of the Coursebook is organised around
a general theme — for C1 Advanced, the theme is numbers
— with each of its units based on a different number. This
theme becomes the prism through which a number of
different topics are covered from different angles, ensuring
the material remains fresh, giving a sense of momentum
and maintaining everyone's interest throughout the course.

Flexible exam preparation

The configuration and structure of Formula’s two core
components allows teachers to flex the course depending
on the time available and different learning goals.

Exam focused
Around 30 hours — Use the Exam Trainer in class or for
self-study.

Exam focused with language revision and consolidation
Around 50 hours — Use the Coursebook main lessons

in class and the additional bank of material (Grammar,
Vocabulary, Writing and Exam file) for homework.

Exam focused with language development

Around 80 hours — Use the Coursebook main lessons, the
additional bank of material (Grammar, Vocabulary, Writing
and Exam file) and Digital resources in class and the Exam
Trainer for homework.

Extensive exam and language development

Around 100+ hours — Use all the Coursebook content and
Test and Teach sections from the Exam Trainer and Digital
resources in class and final Test sections at home.

See the Create your own Formula section for detailed
information on how to use Formula for different course
lengths.



COURSE COMPONENTS
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Coursebook with Exam file, Digital resources and App

® Eight units with each lesson covering one
part of each paper from the Cambridge
C1 Advanced exam and with an exam
focus and authentic practice task in each.

e A fold-out Exam file booklet in the back
of the Coursebook containing Exam
boost exercises for improving exam
performance.

® The Grammar file gives a full page
of detailed grammar and language
explanation, plus a full page of practice
activities for every unit.

® The Vocabulary file provides a
comprehensive wordlist for the whole
unit as well as further practice activities.

® The Writing file provides both example
exam questions and model answers for
each Writing part, as well as extra help
and practice.
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® FEach exam part lesson links to the Exam Trainer component for more focused
skills and strategies building in that same exam part.

® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Coursebook Interactive eBook.

Exam Trainer with Digital resources and App

® Works either as a standalone component
or in combination with the Formula C1
Advanced Coursebook.

® |ts structure follows the Cambridge C1
Advanced exam, working systematically
through each paper and part, from
Reading and Use of English Part 1 to
Speaking Part 4.

® Uses a Test, Teach, Test approach. Each
section starts with a mini practice task
(Test) that reflects the Cambridge C1
Advanced exam, which is followed
by extensive and focused strategies
and skills exercises for improving
performance in the exam (Teach) and
ends with a full-length, authentic-style
exam task (Test).

® Includes a full, authentic-style
Cambridge C1 Advanced exam paper,
with audio.
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® Access to Digital resources, including course audio and video, as well as the
Pearson Practice English App and the Exam Trainer Interactive eBook.

Pearson Practice English App

The App gives access to videos about the C1 Advanced exam as well as Speaking test
videos and the extensive Coursebook and Exam Trainer audio. It also includes
fun interactive practice of the course grammar. It can be accessed via the code in

the Coursebook and Exam Trainer.
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Course components

Teacher’'s Book with Presentation tool, Digital resources and App

¢ Teaching notes with a wealth of additional
and alternative classroom ideas, including N oPene O rsiomie ittt [
warmer and cooler tasks, flexible follow-up
tasks and ideas for fast finishers.

® Dyslexia focus boxes identify course
resources and give ideas for alternative
treatment of tasks.

¢ Full answer key, including smart answers for
exam tasks.

® ‘How to’ sections giving advice on using the
Exam file, using Formula for different course
lengths, teaching for exams, developing
your students as independent learners and
mindfulness for exams.

® Speaking and writing success criteria at
the back of the book to help you and your
students understand what a solid answer, a
good answer and an ‘acing it answer in the
C1 Advanced exam looks like.

® Access to Digital resources and Pearson
Practice English App.

1 ONE

Cooler

VOCABULARY: Phrasal verbs

Atemative =<4

Digital resources

e Teaching notes for the Exam Trainer.

® Detailed grammar PowerPoint presentations
for use with each unit's grammar points.

® Four photocopiable worksheets (two for
Vocabulary and two for Grammar) per
Coursebook unit, with full teaching notes and
answer key.

® Coursebook and Exam Trainer audio.

® Extensive test package to use throughout the
course, including Diagnostic, Unit, Progress
and End of level tests.

® Dyslexia-friendly versions of each test.

® Both the standard and dyslexia-friendly
versions of the test package available as
editable Word documents or ready-to-print
PDFs.

® Two full practice exams.

® Answer keys and audio files.

Presentation tool

® Front-of-class teacher’s tool with fully
interactive version of the Coursebook
(including the practice activities from the
Grammar file, the Vocabulary file and the
Exam file).

® Static activities from the Exam Trainer with
embedded audio and answer key.

® The Coursebook is interleaved with the
relevant sections of the Exam Trainer
for an easy back-and-forth between the
components.

® Provides a planning mode, including
teaching notes, as well as a teaching mode.

® Provides time-coded scripts for audio
embedded in the activities.

® Easy navigation via either the book page or
lesson flow.

® Score and timer tools for teacher-led activities.



HOW THE COURSEBOOK WORKS
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Each unit is based around the overall theme of the C1
Advanced Coursebook, numbers. There are seven separate
lessons in each unit: a general introductory lesson followed
by six more, each of which is focused on an exam part from
the C1 Advanced paper. Each unit follows the structure

of Opener page, Reading and Use of English — Reading,

Lo

Reading and Use of English — Vocabulary, Listening,

Reading and Use of English — Grammar, Speaking and [ Y——

Writing. O e gy o
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Each unit starts with an Opener
page, with a lead-in photo and
discussion questions to get
students thinking about the unit
theme and introduce related
vocabulary.
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The six core lessons in each unit are based on a part from The texts for Reading and Use of English

one of the Cambridge C1 Advanced exam papers. There Parts 5, 6, 7 and 8 have been recorded to offer
is an introduction via either listening or speaking with a additional support to dyslexic students. These
partner before focusing in on the exam part and the skills recordings are indicated in the teaching notes.

required to complete it successfully.

1 READING AND USE OF ENGLISH - Part 5 Multiple choice 7 1
EXAMFILE p11
@ Complto thetravel survey Thn discussyour anwers. Speaking or writing
WHEN PLANNING YOUR HOLIDAY, Kow IvPORTANT 15 Y QPSSR A e @ iscuss the questions.
5 tho weatherof he ider the 1 Wha blog
it men?

2 Whatwould you say are

GO ON. GO sSOoLOo. -

put my risnds’ backe up.

meals, guides.

do
wat fecling
et ana
more. bout
Staying st
2 o0
tite tps
et
e twas st reaity it nd the
3
ell noisy ‘
Fligo on my own' And  did Seaof passengers was daunting, and  seen 2 people with o friends. or 2 Y
the second, a And although
. ves.1 wnat s Evenwn
the  organise i
However,my friends journey.
Would we get
itthrough, athough

5
Himvef my U, Walking the Great Wall was breaks i the Carbisean.

implied i the comment n Ex 3.

READING AND USE OF ENGLISH - Part 5 Multiple choice

ABOUTTHE TASK

3 owmanen | 2., G 0

Practice task Py

TEST

@ Resdthe st o pavsgraphe o a

Exam Trainer references at the end of each

lesson take students to the relevant pages in the
Exam Trainer where they can find further intensive
practice of the exam part. (See pages 12—13 for
more details of how the Exam Trainer works.)
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READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze
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EXAM BOOST

SECTION A
Fixed phrases
You may be required to choose a word or

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

SECTION C
Phrasal verbs

How the Coursebook works

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

ABOUT THE TASK

Youneed i i fou

‘exact meaning of each word.

© Motch th inad phrases n x 1 with ther

EXAM TRAINER

1. u?

A Ifsomething is done or happens in
consideration of the facts, t s done or
happens because of those facts

15, AE
© W"'e" ‘yb\: w:«m up all the parts or events. appropriate phrase. It's helpful to think carefully 1 A start

ofostten . 0 Afonate 8 cope e D seie bt the meaning of the text,an the sentence come across -

e " 1 A excelled B beaten C exceeded D bettered You have to complete. 2 ° o

very strongly 2 A persuaded B dc d o D minded 3 come over € experience something unpleasant
©  make someone feel very interested ereuades conness fetermines minee Complete the fixed phrases with words from ne

o 2 A pemaiet s € e 8 et © conps et DDA
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from the USA for your

mukiple-choice questions.
© Only one of the options will ft each gap.

References at the top of the lesson page to the Exam file booklet

in the back of the Coursebook take you to a reference page which
students can fold out alongside the main unit pages. This provides
an overview of the exam part in question and explains what is being
tested. There is also a checklist which students can go through to
ensure they are exam ready. (See pages 10-11 for more information
about how to use the Exam file with your classes.)

NUMBER OF

SCORING

The Exam boost refers students

to the Exam file where they

can find additional exercises to
enhance their performance on

the exam part in question.

All audio tracks are
clearly identified via
the listening icon.
Full audioscripts are
available at the back
of the Coursebook.

The Exam focus draws
students’ attention to the
specific demands of the
exam task in question and
strategies to enhance their
chances of success.

—Ene

happen or be true in spite of anythi
that may happen

€ the correct and usual thing to do in
partcular situation

used to say that something willdefinitely

4 Thesameproblemshavebeen ________again
and again vith this programme.

5 Jonna a3 2 warm and genuine kind of
person

ng else
2 lotof pressure at work recently.

fe
. Its been a sressful period,

Youmay have to choose the word which
with a word i the text. The other three o

Y

meaning of the sentence.

ve similar meanings, but will not fit the

D used to say what the most important fact, SECTIOND

part, o feature Easily
SECTION B meaning but not the same.
Collocations.

© Complet th sentnceswithssch picof words.

collocates Use each word once only.

ptions

sympathy / empathy
is when you're able to imagine what
itmustbe like to be in someone's situation, whereas.

col
with the adverb in each case.

1 highly

sophisticated

2 widely available / held /similar /

6 heavily buit/ guarded /involved/
7 finely

controversial/ efficient / held /

balanced  crafted / controversial /

locate
Someone’s problerns.
discrete / discreat
means separate or different, whereas
means being careful not o cause
embarrassment or attract too much attention.

promaddy
3 deeply crafted / offended / regretful /upser 3 ilicit/ elicit .
5 somating s 0 sk he ighe
4 broady sccoptua/anached mpreted /(Lo s
o someting ot g o
5 strongly sttached / availsble / implied / 9 o

disapproved of

alternately / aternatively
means one out of every two (e.g. days,

weeks, months), whereas.

a second possibilly.

offended

is used to give

LISTENING - Part 1 Multiple choice

@ The photo shows the kind of thing that
might happen on 1 April. What do you
know about this day? Do you find this
kind of joke funny?

@ @17 Listen to a psychologist talking
about laughter and jokes. What role do
they play in our lives?

Understanding attitude and
opinion

Speakers don't always indicate that they're
about to offer an opinion by using phrases
like ‘In my opinion’ or  think. You may
therefore have to listen for the gist of their
argument, and work out what the speaker
thinks from the whole of what they say.
Listen out for synonyms and paraphrasing.
The following parts of speech can signal
attitude and opinion.

Adverbs

Interestingly,

Perhaps

Adjectives

It can be very embarrassing

Modal verbs

We shouldn't pretend

© Read the Exam focus then match

the sentences 1-6 with their
paraphrases a-f.

They intended it as a light-hearted joke.
It provides an outlt for stress

It would fall short of expectations.
Within reason, of course!

This poses a real threat.

o s W o

Id be pretty red-faced at being
taken in

It could cause serious problems.
Itwon't be as good as you thought.
Aslong as it's fair.

It was supposed to be amusing
Itwould be embarrassing to be fooled

Ithelps you deal with pressure.

© Complete Exam file SECTION A on
page 28.

EXAM FILE p29
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© Read the tle a
= Don'tlook atthe options at this point.

Lokt the example given and think about why the answer is correc.

—_ DURING THETASK

@ Read the text again carefully,stopping at each gap and reading the four options.

. c looking for clues such followed by
a particular preposiion, or words thatform part of a fixed phrase.

. linking words dthe gap.

.

. hould

as your guess may be right!
« Choose ONLY one

| evenif

—_ AFTERTHETASK

 Make sure you

sensible guess.

Are you exam-ready?

Didyou..

ugh quickly
b d think missing?

eheck your id he four options?

are ot sure?
choose.

ifyou are st not sure?
answer every question?

rememberto read the text again atthe end, to

I

© @ 15 Youwill hear three
different extracts. For questions
1-6, choose the answer (A, B or
©) which fits best according to
what you hear. There are two
questions for each extract.
Extract One
You hear two friends talking
about April Fools' Day jokes.

According to the woman, the spaghetti on trees story shown on TV
A made people who believed the story look silly.

B was not well received by some viewers.

€ should have been shown on a different programme.

The man thinks that April Fool’s Day

A helps us deal with unreleased energy.

B reminds us to be cautious about the kind of joke we play.
C provides us the opportunity to get revenge on others.
Extract Two

You hear two journalists talking about fake news,

©

What does the woman say about fake news?
A It does less damage than people believe.
B It can be divided into distinct categories.
C Its concept s a relatively recent one.

IS

How does the man feel about it?

A fortunate not to have been deceived by it

B embarrassed to have repeated incorrect information

C surprised so many people are convinced it i trustworthy

Extract Three

You hear two financial experts talking about avoiding being a victim of fraud
What is the man doing?

A describing some of the latest cons

B highlighting the importance of internet security

€ pointing out the challenge of recognising cons

°

The woman suggests that listeners

A pause before taking action

8 learn from previous mistakes.

C seck advice from recognised institutions

K ing or writing
© Discuss the questions.

*  How sceptical are you about what you read online?
+ Have you ever been taken in by fake news items? How did that make you feel?

(@ s0me people think fake news is harmful but others see it as a joke.
What do ir i ini ivil d then

? ur
compare your ideas with a partner.

pp7 72? 9

EXAM TRAINER

N

language.

Each lesson provides a
full exam task. These are
clearly indicated on the
page and reflect the C1
Advanced exam layout.

‘Speaking or writing’
questions in the Reading
and Use of English and
the Listening lessons
offer opportunities for
personalisation and
discussion using new



How the Coursebook works

READING AND USE OF ENGLISH - Part 2 Open cloze

GRAMM, foct and continuous

@ Were ol oneof ind: hy sy Bt whot makes sch
et

EXAMFILE p5_gp
GRAMMAR FILE pp98-99

© Complete xam e SECTION A o page .
© @ .5 Lisento 0 scantst talking bous ingerpis.

Every grammar lesson
includes a reference to
the Grammar file at the
back of the Coursebook.

Each unit has one page of
reference and one page of practice,
which can be used for remediation
or extra practice.

on © o qsrs .t okt l
1 9P U N IT 1 G RAM MAR FI LE PRACTICE o ‘Choose the correct alteratives.
2 Whathappens s our fingerprints e over surfaces? How ears (or stripes) can ;‘;“‘”‘“D‘W‘“N”"“ TENSES Wor TR
What does thisdo? i ify indivi REFERENCE otalk about anunfinished perod of e up o th preser, Complata the sentences using the
: identify individuals N o o e i o ek o ) ot iomlhe i g
o — Somple sapect e O | e B Before oing feelance, | 'was /d been travelling fo wor for
e verbs in brach to have features that uniquely identify individuals. imple aspe "y b n married since early that year ————slotofheadaches over a decade. | “was trying / 'd tried doing the joumey by train,
, form of the verbs in brackets. Other prmates s hove iy et 06 it o 0 of - a couple of months. over the last couple of months.(get) e o et e 0 S
P rye— [rm—— o o o vy g o v o e e perectconts 5 fasela nswedenr o e e aton oo 26 N e
3 Although tas something thathad Spotsof anialssach s catle an sebrs,which zoclogts e e e e ot ‘ortalk abouta recent actiy when the efecs of tht actviy ofhetjob. el :
of the past (3). until recently, only ever can still be seen in the present or pas (live) e o :‘"‘mz‘,"' e ! m“"’
4 Scientists who were_ (work)in thought of i Conti ct A: Why are you crying? B: I've been chopping onions. 4 My neighbours cut down two tall a round! But now, for at least the forsae Ars, | "work /
st it prejocts o rack he movements of mdniduals. roesact month bocauea pecple am working ffom hore, | think / am thinking that beng slove,
B e oaontrepnartr | Rt te st o0 o ot ot o bt o o
a while when they discovered that artbeats and even the shape of our ears are also unique, actions happening at a particular moment. doesn't have his phone switched on.
6 Thisholpsus o sense whatwe're oty | g these features coutd A Where's Ter ) vl have bven working there for- They _______theresuitsof rends an famiy respect he fact tht | “have /am having
—— [C— paees y ) I January he'll have been working thee for six years the survey by the end of next week. cortain hours in the day when | am ‘at work 5o to speak, and
m n probab g the same shes e ke tes overtwo (publish) they "don't always ask/ aren't always asking o cut. B tho
1 M cots which ) be atthe forsfont of rapid achances inma was improving her Engish nowfasl s time for s change. the summer(just have) 'm getting through 20 percent more work by then than | usecd
Y I in T secury. 0 suggest thatan action s ot complete. 7 TS eougn e cfce, 5o, 1 m ot rtuming / won't e
naturally occurring genetic mutation identity®)_______the use of He will be working as a cleaner until he can find s betterjob. d been trying to teach myselfto play the piano but 'm sl N :‘“" o o i returning 1o the daily commute any tme soon!
2 Aswe (peeninto the depths of touchscreens o other recognition devices. ‘annoying or surprising habits with always. prety terrible. went out with my friends. ?nm«ms'm
j e resantlons and arngerents o tho o I R s sh s P e arors s
it e Areoudon g ekt e Y - N ———
'ﬂ'hwe‘ski before ‘h'mi”y spotted a S"vg ‘WWV: - unlike: PERFECT ASPECT situations. ‘moment. Its great. 1 What have you been doing since | last saw you?
4 Lealy sea dragonfish (evade) capture The acton happened st some unknown time betweenthen, 0 R 3 Whers had you been working before coming here:
that looks just ke seaweed. n withthe robben 5 Whats been the mostimportant thing you've leart today?
5 Fan (just, fnish) photographing a the futur. and dynamicverbs. “ 6
ey - one of the stranger taiteof this paniclar amimal O et torgaento ety s e e e e Tectmolony. (© @ .16 Liston and check. Then lsten again and repeat
6 Isthata mimic octopus? What N - . continuous. 6 1 have a break st the moment in the the sentences.
(. disguise) ol 27| know t cam mimica ot ofother  SP@AKIng or writing « by the time you o S urdn. 0l gtk oyou abitler. @)
sea creatures as  defence mechanism but Ive noidea We use the perfect simple: o oty e then 1 contiuos for e with their charmlc 7 We were thinking about whether to visit
© ot e e s ; Wyt o e e g st 3 Whstyou wotkon hen b ottt
“ ommane | 21, % e, ol ot e G el o Mbsivnshentamsngi 3 bow gt youcomplon oy et youlosw
- o Ifeel that the situation will /@ in the near future. later today?
ftwas only the second time | had travelled by plane. (stative; ool = have an opinion) & How/you s commute /when / tain stike / happen / next week?
Editable PowerPoint —
preparation time «— Additional fun
5
brmg grammar to life interactive practice
d id dyslexi of each unit’s
explicit, scaffolded on the App, accessed
presentation. via the Coursebook.
T —
@ Whatimpression do you think youmight make
Palisrinleiirieiciielll -|RST CONVERSATIONS
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Example answers for the Speaking
lesson exam tasks are provided in
the Answer key.

have accompanying
Speaking test videos
which are available to
download from the
Digital resources or
via the App.



How the Coursebook works

WRITING - Part 1 Essay
EXAMFILE p19

VOCABULARY FILE ppi14-115
WRITING FILE p130

Every Writing lesson includes a reference to the Vocabulary

file at the back of the Coursebook. Here students can find a
comprehensive wordlist of all the vocabulary covered in the

unit, as well as additional exercises to practise and extend their
language for success in the exam. There is also a dedicated focus
on pronunciation.
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INTRODUCTION
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« Reword others'opinions f used as support
+ Add reasons o support your opinions and
exampls to justy your arguments

EXAMPLE QUESTION

> Unit 1 pp12-13, Unit 6 ppb6-67

There is also a reference to the Writing file st { 521‘1573335255“1"J IO
at the back of the Coursebook. This provides e T
T | |

example questions and answers for all options in
each exam part, as well as additional exam help

ollow, Many peaple today think

homes i the best system.
“Surshy, we need something actve o appeal
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and useful language to support students’ writing. == el
S vt o
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There is a one-page Practice tasks section after each odd unit e
and a three-page Review section after each even unit. These i e e
provide additional practice of the language of the preceding et ——
units through Use of English style tasks. Every section is i et e
cumulative so that language is recycled throughout the course. :
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HOW TO USE THE EXAM FILE
N

What is the Exam file?

The Exam file is the fold-out booklet in the back of the Coursebook. It contains all the
information you and your students need about each exam task in one place, making
revision easy.

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

For each exam task, there's a reference page with information about what the task is,
and the skills that are being tested in that task. There are also tips for completing the
task successfully and a checklist to help students evaluate their skills in completing the
task. RS-

30NI¥I43 WYXI

How do you do it?

__ BEFORETHETASK.

READING AND USE OF ENGLISH - Part 1 Mul

For each exam task, there's also an Exam boost page

with additional exercises designed to help students e
prepare for that exam task. These exercises provide
additional practice of what is taught in the main
lessons, with some extension of language and skills
work too. Where an exam task appears in the book
four times, such as Reading and Use of English Parts
1-4, the Exam boost will have four sections (A, B, C
and D). Where a task appears twice, e.g. Listening
Parts 1-4, the Exam boost will have two sections

(A and B), and so on. There is one dedicated Exam
reference and Exam boost page for each possible
writing text type.

AFTERTHE TASK
Read

Are you exam-ready?

Didyou

P [ o o

How to use the Exam reference
Encountering an exam task for the first time

It's a good idea to encourage students to use the Exam reference in the Exam file from

the start of the course. When you first encounter each exam task in the Coursebook, you
could ask students to look at the task and guess both what they have to do and what they
are being tested on. You could then ask them to read the About the task and What is being
tested? sections to check their ideas. Asking them to predict makes reading the reference
information more attractive.

Before students do the exam task, you could ask them to predict what they think they should
do before they do the task (e.g. select answers), while they do the task and after they've
done the task. Then, ask them to read the tips to confirm their ideas. When students do the
exam task, encourage them to follow each tip to ensure they take the right approach.

On the other hand, you may want to ask students to complete the task and check answers,
and then come up with a list of tips for before, during and after completing the task. This is
more of a discovery approach which may be more meaningful for your class. It can also be
easier to come up with tips after you've given a task a try. Once students have come up with
their tips, they can compare them to those in the Exam reference.

The next step is to ask students to
use the checklist to evaluate their
skills — the checklist includes Are you exam-ready?
reference to both language skills
needed to complete the task and
exam skills. They can discuss the

results in pairs, and you can use

Did you ...
... read the text through quickly to get a general understanding?

... stop at each gap and think about what word might be missing?

... check your idea against the four options?

I

this to create a class discussion ... cross out the options that are definitely wrong if you are not sure?

about what it is important to ... choose the most likely answer if you are still NOt SUFE? ..o
remember to do with this task and ... answer every question? D
what in par‘ticu|ar students feel ... remember to read the text again at the end, to make sure it makes sense? D

they need to do better next time.

10



How to use the Exam file

You may want to wait until closer to the exam to use this checklist, so that students don't get
exam-weary too early in the course. If so, it's probably best if you do it early in the second
half of the book, to give students time to use the checklist to adjust their approach before
the exam.

Encountering an exam task after the first time

Most exam tasks appear at least twice in the book (Speaking Part 1 appears once), with
some appearing more often. When encountering an exam task for the second time, you
might want to elicit from your class what tips they can remember from the Exam reference.
They can then read the Exam reference again to check if necessary. After that, you may
simply want to encourage them to use the tips to do the task. The more they use the tips,
the more likely they are to adopt those strategies.

As you get closer to the actual exam, you may want students to do tasks without referring

to the tips. You could then simply point out tips that students need to remember but often
don't, for example reading quickly through a Part 1 Reading and Use of English text when
finished to check it makes sense with their answers and to spot any errors.

You might want to ask students to use the checklist to assess their skills and check that
they're doing everything they should be doing during the course. It can help them to
recognise progress, although you may not want to use it every time a task appears if it
appears often, like Reading and Use of English Part 1.

Just before the exam, students can use the Exam reference pages to review the exam tasks
to remind themselves of what they should do.

How to use the Exam boost

In each lesson, there's an Exam boost subheading with a reference to the correct section
and page number in the Exam file.

e Complete Exam file SECTION A on page 10.

These subheadings may direct you to the Exam boost in the middle of a lesson or at the
end. If you're directed there in the middle of a lesson, the additional exercise(s) in the Exam
boost may well help students to complete the exam task at the end of that lesson more
successfully. If it comes at the end, it may be that the exercise extends the focus in the book
which is not necessarily tested in that particular exam task, but may be in others.

Wherever the Exam boost subheading appears in the lesson, you can either ask students to
complete the exercise(s) in class or you can set them for homework. You could also set them
as self-directed study, so students can select the exercises they feel would benefit them the

most. They could choose them after reflecting on their performance in exam tasks.

If you ask students to complete the exercises in your lesson, then it's likely that you'll ask
students to complete them individually, perhaps check answers with a partner, and then
you'll check answers with the class. If students complete them at home, you can either
check the answers in class the next day or supply the answers so that students can check
their own. You can download the Answer key from the Digital resources found in the
Presentation tool. Alternatively, you can copy the key in the Teacher's Book.

Students have access to the audio through the App and Digital resources.

If you're going to ask students to check their own answers at home, you might want to
set aside two minutes of class time in their next lesson to find out how students got on
with these exercises and if they have any questions or would like further practice in any
particular area(s).

As you can see, the Exam file offers students the opportunity to understand the exam tasks
better and develop their exam skills, leaving the main lessons for sub-skills and language
development. By encouraging students to use the Exam file, you can help them build
confidence and work towards a positive outcome in the exam.

1"



HOW THE EXAM TRAINER WORKS
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The first page of each exam part begins
with a section entitled ABOUT THE
TASK. This provides information about
the exam task and its key testing aims.

The first TEST section starts with a mini
exam Practice task, which is a reduced
version of what is found in the actual
C1 Advanced exam.

The TEACH section provides detailed
practice of the strategies and skills
required to perform well in the exam
part. The exercises develop the
strategies and skills in a systematic,
step-by-step way.

LISTENING - Pa

Itiple

® Strategies and skills

Understanding attitude and opinion

Speakers will rarely state that they are going to offer an
opinion. You must therefore listen carefully to identify when
the opinion is given. In addition, the language used in the
options will always be paraphrased in the recording.

TEACH

B —— ABOUT THE TASK

TIP: In the exam, you have some time before each
conversation to look at the options for each question.
Use this time to familiarise yourself with the options and
prepare yourself for what you are likely to hear.

@ @ 102 Listen to some speakers (1-3). What is their
attitude or opinion? Choose the correct option (A-C).
Highlight the section of the audioscript where the
correct option is paraphrased.

1 The glossy leaflet describing how great it would
be was some distance from the redity, I'm afraid.
1 was seriously hoping that a course with as many
sessions as this one would be able to explore the
issue in the kind of detail | enjoy. However, the
opposite was the case.

What did the man think of the course?
A Itwas too long.

B Itlacked depth

C It met his expectations,

2 Inmy day, school seemed to reward those who
were good at academic theory and didn't
address the needs of those who were good at
practical applications. | was in the latter group,
of course, and although | suppose some staff tried
to make the lessons as interesting as they could,

I still left with very little to show for if, despite many
years of consistent effort.

When talking about her schooldays, the speaker reveals
A her respect for the teachers.

B regret at not having worked harder.

C resentment with the education system.

3 Insome ways, the majority of modern movies are
extremely clever. They contain both visual and
verbal in-jokes that appeal in different ways to
different age groups. What's furned me away
from going to the cinema so often, though, is that
the idea of ‘good guy is threatened by a powerful
bad guy but eventually wins' has become almost
universal. | just really crave something that doesn’t
use that same fired formula.

What does the man think about most new movies?
A They share a common theme.

B They lack a moral message.

C They contain unconvincing dialogue.

72

LISTENING - Part 1 Multiple choice

In Listening Part 1 you listen to three short dialogues,
each with a different topic focus.

dialogues.

correct one based on what you hear.

There are two multiple-choice questions on each of the

Each question has three options, and you must choose the

s The questions can be about the purpose or function of
the conversation, the main idea of what the speakers are
talking about, or what they agree or disagree about.
The questions can also be about one or both of the
speakers’ opinions, attitudes or feelings.

You will have time to read the questions before you hear
the recording, and you will hear each dialogue twice.

Practice task

TEST

o @ L01 You will hear a conversation between
two teachers who are discussing the idea of
using rap music in teaching. For each question,
choose the best answer (A-C).

How does the woman feel about using rap music
in her own lessons?

A convinced of its educational value

B cautious about over-using it in class

€ concerned about students’ reaction to it

~

The man mentions an activity he did with students
about rap music in order to
A make a point about rap music’s ability to
engage learners.
B suggest some learners may benefit more
than others.
C question the validity of a teaching method

How did you do?
@ checkyour answers.

© Read the audioscript for Ex 1 question 1. Match each
highlighted part with the topic of one of the options (A-C)
in question 1.

.. but they're generally far more up for new methods of
learning than teachers, in my experience. So, there was

little chance they'd find it a waste of time. 2It's too early fo
fell whether it's as good as other ways of developing their
understanding, but 3l want to avoid a mistake | always make,
which s to include a new technique I've learnt in every class.
The novelty soon wears off and students get as fed up with it
as the old ones.

TIP: There will always be incorrect information in the recording
that relates to two of the three options. These are known as
distractors. As you listen, rule out the incorrect information as well
as choosing the correct answer.

(® Read the audioscript for Ex 1 question 2. Match each
highlighted part with the topic in one of the options (A-C)
in question 2. One option has two sections connected to it.

Ihad a class discussion about rap a few weeks ago. 'What
took me aback was the passion it generated throughout the
group. ?l half expected it not to work as a whole-class activity,
as 3l thought the minority who have no interest in it would
withdraw from the debate. They had just as much fo say asifs
greatest advocates, though, *which suggests it's a powerful
vehicle for getting across the things we want fo teach.

D Which highlighted part of the audioscript gives you the
answer to Ex 1 question 2? Why are the other options wrong?
Answer the questions to help you.

Does the man think that his activity was unsuccessful?

Does he think that some students were left out of the discussion?

~
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@ @ 105 Listen to some speakers (1-3). What s their
attitude or opinion? Choose the correct option (A-C).
This time, you do not have the audioscript to help you.

TIP: You will hear each speaker twice. Use the second
time you listen to check your answers.

When talking about the new gym she uses, the woman is
A impressed by the equipment.

B critical of how it's managed.

C surprised at the cost.

2 What does the man say about his new boss?
A She has a lot of relevant experience.
B She consults with staff effectively.
C She organises her time well.
3 Inthe woman's opinion, travel companies are offering

ecotourism
A to improve their corporate image.
B to broaden their product range.
C toincrease their profits.

The practice task is followed
by a series of 'How did you
do? questions that encourage
students to reflect on their
performance.

In Reading and Use of English
and Listening exam parts, there
are optional Speaking boost
tasks. These help develop

SPEAKING BOO!

Discuss or answer.
1 What do you think ‘critical thinking’ is? How important
is it?
2 What's the best way to tackle fake news?

students’ communicative

skills by prompting speaking
practice in class. Alternatively,
the questions can be answered
individually at home for writing
practice.




Identifying purpose and function

© Read what the speakers (1-8) say. What are they doing?

Choose the correct option (A, B or C).

Identifying feeling

@ @ 104 Listen to some speakers (1-8). How do
they feel? Choose the correct option (A-C).

LISTENING 1 Multiple choice

1 They had every intention of paying but if the ticket office was ; -
closed and the machine was out of order, what else were they TIP: Remember that a word such as finsecure
supposed to do?’ can have a slightly different meaning in a different
A advising 8 defending ¢ describing context. As you listen, make sure that you think
i ) f about the context and not just about the word tself.

2 It might be an idea for you to think about what training you'll
need in the next few months and come up with a hst" 1 Afruststed B insecure € protective
A suggesting B requesting € explaining 2 A respectful B impatient C astonished

3 'If the management devoted as much energy to putting what

3 A content 8 bitter C self-conscious
we recommended into action as they do to writing reports
about it, we wouldn't be facing this dilemma.’ 4 A determined B desperate  C dissatisfied
A B c 5 A eager B irritated C realistic

4 ‘Personally, | think that kind of music would be right up your 6 Astubborn B arogant  C suspicious
street and, after all, the tickets are only £10. 7 A sympathetic B unsure  C enthusiastic
A accepting 8 persuading € highlighting 8 Adoubtful B concerned C impatient

5 'Assoon as|'d told you I'd be able to finish the work on time,
the director asked me to meet some clients and take them out
for lunch, so it's going to be a little late, I'm afraid.’ SPEAKING BOOST
A justifying 8 offering C reassuring Discuss or answer.

6 'Sothe play’s about a woman who was separated from her twin 1 Do you think we would be more productive f we
sister at birth. It explores all the ways it has affected her and her

; studied or worked fewer but longer days?
determination to find her twin.’
A summarising B identifying € demanding 2 V:“itsiouLmoﬁ :fldt;cweﬂme of day? Can you

7 'I'd seriously think twice about taking the car out in this weather. think why this might be
Even where there isn't snow on the road, there's black ice,
which you can't even see.

A emphasising B warning C agreeing

8 'That's incredibly kind of you - it's such a privilege to

witness two people who are clearly in love getting
married. I'm actually going to be away on holiday when

that's all happening, though.’
A refusing B praising

€ enquiring

73
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Each strategy, skill or language focus is clearly labelled
and there is a variety of exercise types throughout.

LISTENING - Part

ultiple choice

—® |dentifying agreement

© Read six short conversations. Do the

speakers agree or disagree?

>

: The new system means anywhere that
serves food is inspected every year

and has to put a sticker in the window
saying what their hygiene rating is. It's a
great idea.

| worry that establishments will make sure
everything’s perfect when the inspectors
are there, though, then do exactly what
they want for the rest of the year.

4

Gym membership’s never what it seems.
| thought I'd be able to go whenever

| wanted, but there are apparently
limitations on the times | can use itin the
terms and conditions.

Those documents are so long that no
one ever bothers to read them, and

then everyone gets caught out by some
regulation at the bottom of page seven

>

: I didn't actually have very high
expectations of the course, but have been
thoroughly impressed by how it was run
and by how much of the content will be
useful for work

: I've actually put some of the principles
we discussed in several of the seminars
into practice already and 'm keen to
implement others when | have more time.

4

The book falls into the trap of many
popular psychology titles in that it
overgeneralises what people are like,

s they end up being put into broad
categories.

: That's a common approach, and one which
many readers tend to like. | found that
most of the chapters managed to steer
clear of doing anything like that, though

4

In my opinion, studying philosophy's

as relevant today as it's always been. If
anything, given the increasingly volatile
world we live in, it could even be made a
mandatory school subject

I can certainly see the benefit of getting
students to think about things a little more
deeply. Forcing it universally onto the
curriculum is perhaps going a little too far.

>

: City living’s slowly become more intense,
to my mind, but because the changes are
relatively gradual, few people living there
actually notice.

: I'm sure residents would say the cities

they live in are pretty much the same as

ten years ago, apart from a few cosmetic
changes, which isn't the case to an
objective observer.

EXAM TASK

@ 105 You will hear three different extracts. For questions 1-6, choose
the answer (A, B or C) which fits best according to what you hear. There
are two questions for each extract.

You hear a scientist being interviewed about plastic pollution.

1 Whatis the man doing?
A explaining how the problem can be solved
B identifying who is primarily to blame for the problem
C emphasising that the problem must be addressed

2 Why does the man use the examples of plastic bags and bottles?
A to support the main point he's making
B to highlight a popular misconception
C tointroduce a new argument

Extract Two

You hear two friends talking about a place where they spent a lot of
time as children.
3 The woman is reluctant to return there because
A she's worried it will ruin her memories of the area.
B she'd rather not meet some of the people there.
€ she's convinced she won't like how it's changed.
4 How does the man respond to the woman'’s concerns?
A He attempts to persuade her to go anyway.
B He suggests they're unlikely to be valid
C He admits he feels the same way as her.

You hear two scientists talking about food hygiene in restaurants.

5 They both think that
A current laws are insufficient.
B more inspections are needed.
€ owners don't take the issue seriously.

6 How does the woman feel about advising the government on food

hygiene issues?
A uncomfortable at how critical she needs to be
B frustrated by the response to her suggestions
C cautious about appearing overenthusiastic

TEST

How the Exam Trainer works

There are TIPS which
give targeted advice on
how to approach the
particular exam part.

All the exam tasks are
clearly flagged like this for
each exam paper and part.

The final TEST section is a
full-length exam task. This
provides students with

an opportunity to put the
strategies and skills they
have studied into practice.
It also gives students
valuable experience of the
kind of task they can expect
to find in the Cambridge
C1 Advanced exam.

The audioscripts and
answer key are provided at
the back of the book and in
the Digital resources.
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CREATE YOUR OWN FORMULA
N

Formula'’s building blocks Building block 1 COMPONENTS

You can customise Formula depending on the length of Choose the most suitable component or combination of
your course and the language and skills your students need components for your course length.

to develop. In this section, we have a selection of 'How to’
guides for around 30, 50, 80 and 100+ hours to help give

you suggestions on how you might customise Formula for
your classes. Coursebook and Exam Trainer

Formula consists of four building blocks: Building block 2 SECTIONS IN CLASS

Block 1 — choose your component.

Exam Trainer

Coursebook

¢ Block 2 — choose which section(s) of the component(s) Choose the most suitable sections to use in class.
you want to use in class. Coursebook Exam Trainer
® Block 3 — choose which section(s) of the component you Main units Test
want to use for homework. Reviews Teach
® Block 4 — choose which digital resources will help you .
; Grammar file Test
keep students engaged, help them best reach their
goals and provide a change of pace during class or Vocabulary file Full practice exam
at home. Writing file
Exam file

How it works

Use the following steps to help you decide how you can

Building block 3 SECTIONS FOR HOMEWORK

meet the specific needs of your group. Read about each Choose the most suitable sections to use for homework.
building block and create the Formula that is right for Coursebook Exam Trainer
your class. Main units ot
Super (intensive 1-2 months) Reviews Teach
Grammar file Test
Exam-focused Vo?ébu|éry file Full practice exam
Exam Trainer Writing file

20-30 hours Exam file

Building block 4 DIGITAL RESOURCES

Choose the most suitable digital resources for the specific

Exam-focused with language needs of your class.

revision and consolidation

Coursebook :pecﬁl‘!c need E;glttal res.oltjllrce
40-80 hours ecycling otocopiables
Language development Grammar presentations
Checking progress Unit test
Exam-focused with language Progress test
development End of level test
Coursebook and Exam trainer Dyslexia-friendly tests
80-100 hours Change of pace About the exam videos
Writing development Writing success criteria
, Extensive exam Speaking development Speaking test videos
focus and language Speaking success criteria
= g development Quick homework App activities
FORMULA SoveloPment
/ e oursebook an
7~ zr / Exam Trainer
’ e "= 100+ hours

V Extensive (full academic year)

14



HOW TO USE FORMULA FOR
AROUND 30 HOURS

|\

EXAM FOCUSED Around 30 hours

Use the Exam Trainer in class or for self-study

FORMULA C1 ADVANCED Exam Trainer and Interactive
eBook are unique, full colour components which can

be used independently or in combination with the
Coursebook. The Exam Trainer uses a Test, Teach, Test
approach to exam preparation for each part of the exam.

There are different ways that you can teach from the Exam
Trainer depending on the overall length of your exam
preparation course and how much class contact time you
have available. If you have longer courses (40-60 hours),
you might decide to work through each complete exam
part from the Exam Trainer in class. For shorter courses
(20-40 hours), you can choose which elements of the Test,
Teach, Test and full practice exam you use in class or for
homework. Here we are providing an example for around
30 hours.

Students o Yy

® Exam Trainer or the Interactive eBook
with Digital resources and App FonM“lA
A

@rearson .

y 4 y, Teachers

n
FORMULA

/7

The notes for each exam part provide:

® Presentation tool and/or Exam Trainer
Teacher's Notes and Digital resources

® an Exam part overview which summarises the content in
each exam part section

® a list of extra Formula Digital resources

¢ adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the exam part at the end

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ ideas for using the Speaking boost questions, as
well as extension ideas if you wish to enhance the
communicative aspect of your exam classes

Use Test and Teach sections.
® Test—An

. . ~  Practice task How did yo
*
introductory practice & Y of a text about an animal © checkyou
called an octopus. Choose the correct answer (4, B,
task tests |ea rners CorD). There is an example at the beginning (0). © readthes
the examg
. 1 Which an:

to see what they THE OCTOPUS: 3 s

an extraordinarily talented animal words that

a I rea d Yy k now an d Octopuses are far from the one-hit wonders of the animal S

. kingdom, having (0) c the world's oceans 4 Whichans

a | | OWS ref | ection on for the past 300 millon years. They are especially wel 5 Whichans
known for their astonishing intelligence and abilty to o

change colour in order to blend in with their surroundings. Lookatthy

notice abc
gapsin the
answers a1

current performance. ot ety ol specos o

surface waters but a small number are found in the ocean

depths. They have an amazing abllty to squeeze into
and through the smallest of holes and spaces, and ive
alargely (2) existence, only meeting
u s of s

The vastm
governme
An enormq
the firewor

READING AND USE OF ENGLISH - Part 1 Multiple-choice cloze

Strategies and skills

Fixed phrases

Gaps in Reading and Use of English Part 1 texts are often
filed by words that are found in fixed phrases.

® Teach — This section
provides practice of
strategies and skills
to improve learner
performance and

TEACH

@ Use thenouns nthe box o complet thefxd phvses
inthe semonces b,

balance desire hesitation harizons

notice power room _things

enables them to s
approach the exam 4 e oo i oot
W|th Conﬁdence. oxhad 2buring to be famous from it vt s

ogetdesl
o © chooseheverbwhich!

tin 1 Shetold her daughter tc

Use the final Test sections with some exam tasks carried out
under exam conditions.

® Test — The final exam-
compliant exam task
tests how well they can
apply the strategies
and skills they
have practiced.

ey

For questions 1-8, read the text below and decide which
answer (A, B, C or D) best fits each gap. There is an example
atthe beginning (0).

IS THE 10,000 HOUR RULE A MYTH?

For a number of years, there has been a
widely-(0) D belief that practising a
particular skl for 10,000 hours will turn anyone into a
world-class expert. Pethaps unsurprisingly, few have been
sufficiently (1) to put this theory to the
test. The (2) originally appeared in a
popular psychology title, Outliers, by Malcolm Gladwell
A key stipulation of the concept was that the practice
in@3) had to be ‘deliberate’ practice.

A casual half hour a day strumming a guitar would not
[C— this requirement.

TEST

However, recent research into deliberate practice has

Example teaching scenario

Depending on the number of classes within the
30-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
15 x 2-hour classes.

A 2-hour class may consist of the following: Reading
and Use of English — Part 1 Multiple-choice cloze

(1 hour) and Speaking — Part 1 Interview (1 hour).

A lesson of this type would enable a brief introduction
to each part of the exam and some input and practice.

15



Create your own Formula

READING AND USE OF ENGLISH - Part 1
Multiple choice cloze (1 hour)

READING AND USE OF ENGLISH -art

Use the Exam Trainer Presentation tool for each page.

Use Exam Trainer Teacher’s Notes for Warmer and ABOUT THE TASK to
start the lesson.

THE OCTOPUS:

Students carry out the Practice task and try the reduced length task to
become familiar with the task type.

Students carry out How did you do? activities and reflect on the task they
have just completed.

Use Exam Trainer Teacher’s Notes to go through the How did you do?
activities.

READING AND USE OF ENGLISH -Part 1 Mulpl-choic cloze

Students carry out the Strategies and skills activities.

rency

Use Exam Trainer Teacher's Notes to provide guidance
on how to approach each task.

READING AND USE OF ENGLISH -Part 1 Mult

READING AND USE OF ENGLISH -Part 1 Maltip

Pick and choose which sections
to focus on in class depending
on the strengths and weaknesses
of the group. Students can
complete the sections they are
familiar with at home.

Students can complete the
Exam task at home using what
they have covered in class to
help them.

Before class Why not try? | (T —
Video: About C1 A photocopiable aCtiVity from 1D Perfect and continuous tenses ~ This is me
Advanced: Overview, the Digital resources.

About C1 Advanced:

Use of English, About C1
Advanced: Reading and
Use of English Part 1.

Less time

Ask students to complete the first e i
practice task at home and do How -
did you do? activities in class. Quick homework
Pearson Practice English
Need something extra or a change App activities.
of pace

Video: About C1 Advanced:
Overview, About C1 Advanced: -y

Use of English, About C1 Advanced: |
Reading and Use of English Part 1.

16



Create your own Formula

SPEAKING - Part 1 Interview (1 hour)

Use the Exam Trainer Presentation tool for each page.

Use Exam Trainer Teacher’s Notes for Warmer and
ABOUT THE TASK to start the lesson.

Students carry out the Practice task and get familiar
with the types of questions asked in the interview.

Use Exam Trainer Teacher’s Notes to follow the
process through the How did you do? activity.

Students carry out the Strategies and
skills tasks.

Use Exam Trainer Teacher's Notes to
provide guidance on how to approach
each task. Pick and choose which sections
to focus on in class depending on the
strengths and weaknesses of the group.

Students can either complete the Exam task
in class or record their responses at home
using what they have covered in class to help
them give the most comprehensive answers.

Before class Why not try? Vi =
Video: About C1 Advanced: A photocopiable activity from the e
Speaking, About C1 Digital resources. e (AL
Advanced: Speaking Part 1, SO PR I
C1Advanced Speaking T -

Test1,Part1. B

Less time

Ask students to complete the first
practice task at home and do How
did you do? activities in class.

Practice task

TesT

Quick homework
Pearson Practice English
App grammar activity.
Need something extra or a change
of pace

Video: About C1 Advanced:
Speaking, About C1 Advanced:
Speaking Part 1, C1 Advanced
Speaking Test 1, Part 1.

17



HOW TO USE FORMULA FOR
AROUND 50 HOURS

\

EXAM FOCUSED WITH LANGUAGE
REVISION AND CONSOLIDATION

Around 50 hours
Use the Coursebook in class

FORMULA C1 ADVANCED Coursebook and Interactive
eBook can be used in different ways depending on the
overall length of your exam preparation course and how
much class contact time you have available. If you have a
course of around 50-60 hours, you might decide to use
the main lessons in class and use the additional bank of
material from the Grammar, Vocabulary, Writing and Exam
file for homework. Here we are providing an example for
around 50 hours.

Building block 1 COMPONENTS

Students

e Coursebook or the Interactive eBook
with Digital resources and App

FORMULA

y 4 / Teachers

| c1 |
FORMULA

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® alist of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

® flexible follow up to extend the previous activity

® Presentation tool and/or Coursebook
Teacher's Book and Digital resources

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

18

Building block 2 SECTIONS IN CLASS

Use the main lessons.

® |ntroduce students to the
unit topic.

® |ntroduce students to the
relevant exam part for the
lesson and refer to the
Exam file.

Building block 3 SECTIONS FOR HOMEWORK

Use some of the additional bank
of material not completed in the
lesson.
® Complete the relevant Grammar,
Vocabulary, Writing file or Exam
boost sections.
® ‘Speaking or writing’ from the
main lesson — ask students to
carry out the writing task.

EXAM FILE

GRAMMAR FILE

UNIT 1 VOCABULARY FILE

WRITING FILE

Example teaching scenario

Depending on the number of classes within the
50-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
around 60 x 45-60-minute classes.

A 60-minute class may consist of the following: Unit
opener and Reading and Use of English — Part 5
Multiple-choice. A lesson of this type would enable a
brief introduction to each part of the exam and some
input and practice.




UNIT OPENER (15 mins)

'VOCABULARY: Phrasal verbs

© Conpiet thetestsbokcrasviyinspscowitnthe

at's Il step for man,
6.6 750n% Giant Teap o mane 99
(]

which you do not need o use.

4

/

While many have * into potecting our

© @ 1.1 it an et fom a nows epor Wt doss

ts nthe
future, we'l have to move to ancther planet.
Weve? from wondering about how

Moon anding?

©) How has space rave ffecte I on Earth since the ist
Moon landing?

3 does the reporter mention?
What ese does she mention?

0w

st of the news report How many. cope with the challenges. 5o far. the programme has
L g

o thinking about actual e n space. How would things
ke ceative pursuis we

The Space Exploration
the idea o zero-graviy

nis Lo see how we'd

TeGrUed pecple WhO WOTk Tt eles not gonaly
. space, incuding lab scieniss,chefs
and ariss, One designer wha's aiready taken part

the art el but the ats,too. Wil creating a 30
n, she realsed
way to express
TheTwvention o

Tremseves, 3w
new materials and techniques.
New ctures and ways of doing things would

4 throw yourself

5 devote yoursef
6 cach

7 ou

8 spring

wdina
weightess enviranment. Things ke ‘Space At perhaps!

Workin pairs. f you could be the irst person todo.
something, what woulditbe?

Create your own Formula

Use the Coursebook Presentation tool for each page.

Use the Coursebook teacher’s notes found in the Presentation

tool for Warmers and alternative ways to approach the material.

Or, books closed. Use activity 1 as the warmer.

Students carry out activities 2—7.

Use the teacher’s notes to go through each activity.

READING AND USE OF ENGLISH - Part 5 Multiple-choice (45 mins)

READING AND USE OF ENGLISH - Part 5 M

wems Use the Coursebook Presentation tool for

Py

ey

How do you do it?
BEFORE THE TASK.

IONTAIIT WYKE

|

— AFTERTHETASK.

Are you exam-ready?

. |oooooo

v eueady s Bk s Enft P 57 ety a1 v

EXAM BOOST

SECTION A

Understanding inference and
implication

The multiple-choice questions and
options usually target implied but not
stated meaning in the text.

@ Read the paragraph and answer the
questions. Find clues in the text for
your answers.

A

The following moming the
ground was damp underfoot
and Joe needed to wear boots
to collect water from the stream.
The clouds were hurting across
the sky and he nearly got hit

by a broken branch as he
stumbled in his hand-me-down
boots that were too big for him
along the track back up to the
tent, clutching his thin jacket

to his chest with one hand and
swinging the bucket of water in
the other. He hoped the weather
forecast of torrential rain later
that moming would prove to

be wrong, as his parents had
promised him a trip to the local
fairground and the attraction of
riding the big wheel had kept
him awake through much of the
noisy night.

1 Whatisimplied about

a

b

the weather when Joe went to
the stream?

the weather the previous night?

If time, go to the fold-out Exam file and
complete Exam boost Section A on page 10
in class; alternatively, students can complete
this section at home.

Students can now complete the Exam task
in the main unit, using the guidance they
have found in the fold-out Exam file and

each page.

Students read through the Exam reference
in the Exam file before starting this part of
the lesson. This will give them information
about the specific exam part as well as which
particular strategies and skills are important.

Students carry out activities 1-4 in the main
unit including reading the Exam focus box.

Use the teacher’s notes to give you some
ideas on how to check their understanding.

READING AND USE OF ENGLISH - Part 5 Multiple choice 4

© Complee Exam e SECTON A poge 10
0w

Exam focus to help them.
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Create your own Formula

Students can complete ‘Speaking or writing’ 4 q.igorwiing
activity 7 and do activity 8 for homework e ’

10 solo traveling changedl?

along with the Exam boost activity. S

GO ON. GO SOLO. ==

With that confdence | nevr looked back.
Twas.

put my friends’ t nolonger
for sl
butth and insdto
adice about tion. Like, wearing and
ncaset i
setted.

sounded  fun hallangs whle 1 w33 St png the,a th airprt. reality it an the

My reaction was 2 grumpy Wel, b

belie .
wown! And | did. o W

Yes. ‘whatifs Evenwhen
legof the

However, my frends

gers, wondering
Woud we get

rough. atihougn

' . Walking the Great Wall was  breaks n the Crisbean.

show f notonly

ouch with  host oflovely, ntresting Sbout the world,butals to

Thpe thatsome of you reading
ths mightbe encouraged 1960

Building block 4 DIGITAL RESOURCES

Before class Need something extra or a W s Yooy
Video: About C1 change of pace I Prrsalverbron thespet
Advanced: Overview, A photocopiable activity from

About C1 Advanced: the Digital resources.
Reading, About C1

Advanced: Reading and

Use of English Part 5.

2 Eveyore

EXAM TASK

© Read the article again. For questions 1-6, choose.
the answer (4, B, C or D) which you think fits best
according to the text.

1 How did the writer feel about her friends’ decision
about their planned holiday?
A reluctant to go without her friends

LeSS ti me B annoyed by their change in attitude

C dismissive of their concerns about the proposed

holiday

Ask St“di”ts o serfpleteine | I ——— Why not try?
exam task at home. sl sone? .
A z:j;:gtey(ha!she had the courage to face the The qL“Ck placement test

B afear of missing out on a great opportunity

C 2 desireto prove her riends wrong to find out the grou p's
D a previous experience of a similar holiday

The writer views the online advice given as h d

A sl information when considerng solo traveling strengths and areas to
B necessary advice for members of a group tour.

€ particularly valuable for peaple visiting China. m p rove.

D optional reading for the inexperienced traveller.

»

In paragraph 3 we learn that the writer

A had an ingrained fear of flying.

B had regrets about her decision to go on thistrip.
 was concerned about some of the other passengers.
D caught the wrong connection at one airport.

The writer uses the example of being 'stung by taxis'to

A warn people against travelling solo in certain
countries.

B describe an unavoidable occurrence when
travelling.

 show how she has profited from experience.

D indicate why people should speak other languages.

What point is the writer making in the final S 5

paragraphs?

A Solo travellers need to be aware of thei: H a
el ol o be awareofer Quick homework Fes Firfliens
8 Travelling solo is more rewarding than in organised

] SR Fast finishers should try to deduce the meanings of
c a::jnusua\ travel experiences are the mast Fa st ﬂ n ISh ersa CtIVIty fro m unfamiliar lexical items in paragraphs 1 and 2 from the
exciting,

the Teach e r’s BOO k context. If there is still time, they can check meanings
D Attitudes to solo travellers have changed for .

the better. in a dictionary.

o
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HOW TO USE FORMULA FOR
AROUND 80 HOURS

|\

EXAM FOCUSED WITH LANGUAGE
DEVELOPMENT Around 80 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA C1 ADVANCED Coursebook and Exam Trainer
can be used in different ways depending on the overall
length of your exam preparation course and how much
class contact time and homework time you have available.
If you have a course of around 80-100 hours, you might
decide to use the Coursebook main lessons and the
additional bank of material (Grammar, Vocabulary, Writing
and Exam file) in class and use the Exam Trainer page
references from the Coursebook to consolidate and extend
lessons for homework. Here we are providing an example
for around 80 hours.

Building block 1 COMPONENTS

Students

e Coursebook or the
Interactive eBook with
Digital resources
and App

® Exam Trainer or the
Interactive eBook with
Digital resources
and App

FORMULA i)
FORMU

y 4 y, Teachers

® Presentation tool and/or Coursebook
HMUl/ Teacher’s Book and Digital resources

The notes for each lesson provide:

® a Unit overview which summarises the content in
each unit

® a list of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® a warmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

® detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

® flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

Building block 2 SECTIONS IN CLASS

Use the main lessons, the additional

bank of material and Digital

resources.

® Introduce students to the
relevant exam part for the lesson
and refer to the Exam file.

® [ntegrate Grammar,
Vocabulary, Writing and Exam y
file reference and practice. EXAM FILE

WRITING FILE

Building block 3 SECTIONS FOR HOMEWORK

Use the Exam Trainer page

references from the Coursebook.

® Use selected exercises from
the Test, Teach, Test sections.

pp52-53
EXAM TRAINER ‘ PaExe 6.7

Building block 4 DIGITAL RESOURCES

Grammar presentations, photocopiable worksheets, tests,
videos, app

Example teaching scenario

Depending on the number of classes within the
80-hour course, you could provide single skill or
multiple skill lessons. For example, you may have
60 x 90-minute classes.

A 90-minute class may consist of the following:
Writing — Part 1 Essay. A lesson of this type would
enable recycling of language from previous lessons, a
full introduction to this part of the exam and extensive
language input and practice.




Create your own Formula

WRITING - Part 1 Essay (90 mins)

£

1C  Perfect and continuous tenses — Match Dash!

Grammar

Use Photocopiable 1C to
recycle language from earlier

in the unit.

Watch the About C1

Advanced: Writing Part 1

video in the Digital resources.

a b < d
They(vaveljaround | Currenty, I(work) | Recently,I(reading)a | Atthe moment 1
the country double shits novel, (read)
e f 9 h
Thismonth | star) » e A
going tothe gym omortow | (prepare) | we aleady arved) .. | project
n
i i k 1
inthe Before 1tum 60
Caribbean thelastfowweeks . | lately
1 2 3 4
formy whole famiy— | .. inavan rightnow. | ..to get. | (bought) my own
Thope they ke me.
5 6 7 8
toeam some exta | .. but haven'finshed | .2 book about because I have an
cash forthe holidays. | ityet dinosaurs. exam coming up.
9 10 1 12
s0m eshausted atthe holiday house | .. by this ime next formy boss by next
today! in Crete. wask— hopsfully week.
relasing inthesunshinsl
a
b
d
f
9
h
i
3
|

WRITING - Part 1 Essay.

 Thistakis compusory.

poins o consider and the opiionsexpressed nth discussion.

whichof the poits are more important and why.
= Youcanusesome f theopiions expressed nth discusion.

Whatis

ing tested?

= Content:Tis st b rlevat, and us the deas gven Addres a ars o th ask.

doas. Th readar

words o connect yourloss.

How do you do it?

—_ BEFORETHETASK

 Readthe taskcarsuly so that you know it you nsed o inclde,

 Thinkaboutyourow opiions about th topic
 Decidewhich two pains you il consider

and he concluson,

—_ DURING THETASK

mainbody

30N3¥3438 WYX

WRITING - Part 1 Essay

Use the Coursebook Presentation tool
for each page. Use the Coursebook
teacher’s notes for Warmer.

VOCABULARY FILE pp114-115
WRITING FILE p130

[ LT ——
roaiiom

INTRODUCTION

MAIN PARAGRAPH 1

Students read through the Exam
reference in the Exam file before
starting this part of the lesson. This
will give them information about the
specific exam part as well as which
particular strategies and skills are

[ YT —
Yoube i tors

(210}

Wit dos thegame nvl?

101, b
ot

Sors ks b g .

T ————

© e pur i yovhoos? " MAIN PARAGRAPH 2

Coldcallrs_comptrvinsesEnglh rammar
homeworkpasic packsging queues. rudeness
o mecis wintr

by commu. Wi ncreased pross.o o b
1050 a1 ubl rrpert ysems, ey
vaicams s nevtaie, g 0 vk ks
encourtaig houps s road ot

—

o

aminuteshoutwhy tshoudntgoin

CONCLUSION

Yourlass has had  disussion abou spects of working i today
that concarn many peope-You have mads thenotesbetow:

e .

important.

Structuring an essay

evlo your main o it essos snd sxampls
—_ AFTERTHETASK
Rexdough th sy againancmak e
Are you exam-ready?
oidyou
0
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WRITING - Part 1 Essay

EXAM BOOST

SECTION A
Structuring an essay
You are required to address certain points.

@ Discuss the essay task below and say which

>

@

o

°

sentences A-D would be relevant when writing it.
Why are the other sentences irrelevant?

“Itrain at least twice a week at my tennis club and
am looking forward to taking part in their annual
competition at the end of June.’

“The cost of using the swimming pool has doubled
over the last year.

‘It can be alarming to find out what is actually in
much of the ready meals sold in supermarkets.’
“Another useful thing could be to introduce cookery
classes at secondary schools so that students can
cook cheap meals when they leave home.’

You have had a class discussion on what could be
done by the council in your area to help improve
people’s health and fitness levels. You have made
the notes below.

How to help improve local people’s health and
fitness levels.
o Subsidise membership of leisure centre
o Distribute nutrition eaflets through the
local surgery
o Organise fun runs and outdoor group exercise
sessions inlocal park

Some opinions expressed in the discussion?
“Alot of people wouid like to use the centre but
the fees are too high!

‘Many people aren't really aware of the nutrtion
values of different foods.

‘People often erjoy exercising with other people
rather than on their own”

~—

Tings that concern many peaple about
[————

+ commng

Sructure youressay ey sothat the gt reader
Thin bt

- mlgeg

outinorguebackground o e ssues you il
e desling with, butnot gointo deais o wha you

‘Sttng e jms 50 st
Never koving wher you s workng sy
ofuting

ilinclude intha minparagraph,oryour il

docison.

Main paragraphs:Thse should developthe outine
inthe nredaction nd desl withseparte pont,
incucing you ressans o 3n ainon,th samples
vhere ool

Students carry out activities 1-7 in
the main unit including reading the
Exam focus.

Wt ssay discussing twa of heconcorns i your ot
Youshould explinwhichconcer i the st serious, 5

et elyour e Concuson:This should v orsammriethe

main ot you ave made, bt ot rope

You sy, f you wsh, make use.of he cpiions sxprassed nthe
dcussion,

balanced,but il daryyour point of view, gving .
reasonforyourfnal decion

Use the teacher’s
notes to give you
some ideas on how
to approach the
activities.

@ st Eramtocs e ichwodbesiu [ETEIEY
introducion (A or 8 nd conciuion (€ or D forheesey:

O e e wch okt
it sbout Note downidess o includ o the difeent

kg e, T ecaua o thg e consant =

{odsy. I hekboth thse thg e corcmeg oy,
bt s .
Wrking e s changs sty ve the st e

comute o work, gung thr a greser choce o whre

T r—

10 ke i e, Bt wha o h downs? o nead tm
“oues good b yose ot and
ey

For e, the oce serios concem s e sionof o' go ncugh e, you

Corstins sty o ppl’ werk e e oy 3 e

Whees commutig e sarculy saong,ssems
i be mpromd it mesimen. and ey tnes

Wit ssn discusing twoof th acor i our ot
Consant i

comectyon he e hand,

workig oy

i s o b s nd e b e inthe cussion. butyou should s your cn word 3

iy re  domet s e ol B

otk s comec

o e ke ity (O tyour sy 220260 s omarborig b
ottt et

s consant conecunty hat ot concerning.

‘EXAM BOOST p15

Students go to the
fold-out Exam file
and carry out Exam
boost Section A on
page 18.

EXAM TRAINER
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Refer students to the Writing file

WRITING FILE
on page 130 and go through the part 1 Esay
[ oo 4 content focusing on audience, S
Ot [EIEY structure and tone and highlighting P

Introductions

Incude everyting roquied
se the Exam help to check

key language they may want to use
in their essay.

+ coanup’ groups
o lestets

Some cpiions expr USEFUL LANGUAGE

moment. I counc coukd maka 1 caser

Homes & the et sstem
“Surely, wa nsed something actve t aopel

o cinions eprssod i o sl
s e e o supportyou whenver
youresdem:

A Students can then return to the main
o unit and work in pairs to plan their
essay which they can do for homework.

an colleges.

des would be more

EXAMPLE ANSWER

|}
]}
]}
]}
]}
|}
|}
|}
]}
]}
]}
+ cksatrens
money
£ e .

These couldbe

andmay even, or
ot s

/m For homework, students can write their
P s essay using activity 9 and the Writing
file p130 to help them.

aware of how they can help.
Overa,

UNIT 1 VOCABULARY FILE

Nouns Adj + prepositions

LLINN | 3713 A¥VINGYI0A

VOCABULARY FILE UNIT1

throw yourselinto

Students now have the opportunity
to review vocabulary from the whole
unit and carry out some practice
activities using the Vocabulary file
pages 114-115.

PRACTICE

Building block 4 DIGITAL RESOURCES

Before class o Need something extra or a change
Exam Trainer Test section of pace
on p52. Unit 1 test from the Digital resources.
Why not try? Cooler
Less time e Cooler activity T e e e

, see how many came up. Ask students to look back
over the unit and note down three interesting things
g g

they learned during the unit. They compare their u

Ask students to complete the Exam
P BOO k choices as a class.

boost, Grammar or Vocabulary file
at home.

— F

UNIT 1 GRAMMAR FILE

IT 1 VOCABULARY FILE

Quick homework
Pearson Practice English App
Unit 1 activities.
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HOW TO USE FORMULA FOR
AROUND 100+ HOURS

W

EXTENSIVE EXAM AND LANGUAGE
DEVELOPMENT Around 100 hours

Use the Coursebook in class and the
Exam Trainer for homework

FORMULA C1 ADVANCED Coursebook and Exam Trainer
can be used in different ways depending on the overall
length of your exam preparation course and how much
class contact time and homework time you have available.
If you have a 100-120-hour course, you might decide to
use all parts of the Coursebook in class and use some
sections from the Exam Trainer to consolidate exam skills
for homework. Here we are providing an example for
around 100-120 hours.

Building block 1 COMPONENTS

Students

e Coursebook or the
Interactive eBook with
Digital resources
and App

® Exam Trainer or the
Interactive eBook with
Digital resources
and App

FORMULA )

— FORMULA

y 4 y, Teachers
E ® Presentation tool and/or Coursebook

Teacher's Book and Digital resources
FORMULA
/S S
o

The notes for each lesson provide:

® a Unit overview which summarises the content in each
unit

® 3 list of extra Formula Digital resources

® adyslexia focus which highlights tasks which dyslexic
students might find challenging and provides ideas for
making suitable adjustments

® awarmer task to focus students’ attention and get them
ready for the lesson ahead, and a cooler task to round
off the lesson

¢ detailed teacher’s notes for each exercise as well as
embedded answer keys

® alternative approaches to some exercises

¢ flexible follow up to extend the previous activity

For the fastest path, use the basic notes; to extend the
lessons, use the activities in the tinted boxes.

24

Building block 2 SECTIONS IN CLASS

Use all the Coursebook content, Test

and Teach sections from the Exam

Trainer and Digital resources.

® Introduce students to the relevant
exam part for the lesson and refer
to the Exam file.

® |ntegrate Grammar, Vocabulary,
Writing and Exam file reference
and practice.

® |ntegrate photocopiable activities,
grammar presentations, videos or
unit/progress/practice
tests as required.

® Use initial Test and
Teach sections
from the Exam Trainer
to develop exam
awareness and
provide exam training.

WRITING FILE

Part1 Essay

Use the Exam Trainer
page references from the
Coursebook.

e Use selected exercises
from the Test, Teach,
Test sections.

THE WHALE TAIL DATABASE

1 7

12 Ex1

Building block 4 DIGITAL RESOURCES

Grammar presentations, photocopiable worksheets, tests,
videos, app

EXAM TRAINER ‘ E

Example teaching scenario

Depending on the number of classes within the
100-120-hour course, you could provide single or
multiple skill lessons. For example, you may have
60 x 2-hour classes.

A 2-hour class may consist of the following: Reading
and Use of English — Part 2 Open cloze. A lesson of
this type would enable recycling of language from
previous lessons, a full introduction to this part of the
exam and extensive language input and practice.
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READING AND USE OF ENGLISH - Part 2 Open cloze

TEST

Use Photocopiable 1C to recycle
language from earlier in the unit.

READING AND USE OF ENGLISH - Part 2 Open cloze

“

thatbest s each gap. preposition,elatve pronours,aticles, tc.
. .  nking
. dmustft o i

the gap grammatcally + Each questonis worth one mark
« You cannot write contacions such as don' orwon't
Practice task How did you do?

monitoring anmas caled humpback whaes. Thik of
" : Tagain.

‘oach gap. Thero is an axamplo at the beginning (0}

THE WHALE TAIL DATABASE

Which answer
o isa dependent preposiion that used with an adective?
b isarelative pronoun?

© i3 pronounina fxed phrsse?

todiferentiate (0)_ SETWEEN __people we
Know and those w have never previousy met.
Wnen (1)

4

& isan adverb used na fxed expression?

identity ahumpback whale, however, we have toturn
@ an lternative means of recogriton.

Research teams worldide have long used the whales

Section oftext
When()—_comesto
totum (@)

tathe ares o are whales tha hey are aready familar
Anins-aasing number o leams

familar (3).
in(8). the

SER——
s 1 g2 b v sot5) o -l
)

phatos of humaback Paraphrase

s lookforhelp fom

s migentry Tt 2 he it
iy dals n resling, 3 vivg and feliy
e e the warld,

inorderto

know about

b
< onthe subjectof
I

that containg

Use the Coursebook Presentation

tool for the page.

Students carry out activities 1-5.

Use the teacher’s notes to give you
some ideas on how to check their

understanding.

—'li—l E.,‘v.m.,///

1C  Perfect and continuous tenses — Match Dash!

Grammar

a b 3 d

They (travel) around Currently, | (work) Recently, | (reading)a | At the moment |
the country double shifts novel, (read)

e f 9 h

This month | (start) Athalf past twelve Atthis time on Saturday | I (finish) this work

going to the gym tomortow | (prepare) | we (alieady arrved) . | projoct
lunch
i j k [

I(sit) on a beach inthe | | (study) extra hard over | I(sleep) really badly | Before I turn 60
ately

Caribbean the last few weeks
1 2 3 4

for my whole family | ...in a van right now. to get it 1 (bought) my own
1 hope they like it home
5 6 7 8

n some extra but | haven'tfinished | ... a book about because | have an

cash for the holidays. | ityet. dinosaurs, exam coming up.
9 10 11 12

s0'm exhausted atthe holiday house | ... by this time next for my boss by next

today! in Crete. week ~ hopefully weel

relaxing in the sunshine!

a
b
c
d
e
f
9
h
j

k
|

Use the Exam Trainer Presentation tool
for the page.

Use Exam Trainer Teacher’s Notes for
Warmer, ABOUT THE TASK and
activities 1-4.

Students carry out the Test activities 1-4
as a quick introduction to the exam task.

READING AND USE OF ENGLISH - Part 2 Open cloze
EXAMFILE pS

GRAMMAR FILE pp98-99

(€ Vi oo a ki thy s Bt ht makes ach
o et
© @ 19 Lisentos senitalking sbot fngorprins.

What, in is opinion, s the most ey reason that we
have them?

© @115t ;

© CompiesEam o SECTION Ao pge .

EXAM TASK

(O orguesions 18 esdth stelownd ikt

1 Why have scintists dismissed the idea that ingerprints
nelp us grip things?
2 Whathappens s our fingerprints gide over surfaces?

——— @5 Vhstdoesthisdo?
4

gap. Thre i an example atthe beginning (01

How ears (or stripes) can
identify individuals

Humans are (0)___N the orly mam

formof the verbs n brackets.

This s 2 question that scentists have long
tponder)
Butscientists have

(dismiss) this heory

Although twas something that had
(puzle sientists for along time
4 Scentists who were twork)in
Paris conducted an experiment
5 Theyhad P

ecently
o0, which are just
d

This helps s o sense what we'e (hold)

o -

thei unique characteristcs. Use an appropriste form

conectanswer.

Mar cats, which (lve) on the il of
Man for at least 200 years have e or no taildue 02
naturally occurring genetic mutation

Aswe. (peer)into the depths of
the ocean, we noticed the natural headiights of the
pinecone fish, which lights p s prey wit ts aw

‘when huning

3 (fim) i the mountains of Central Asia
forwesks before I finally spotted a snow leopard - nlike.
other large cars,they can' roar, 50 you'd never hear one
approaching!

Leafysea dragon fsh (ovade) capture
by predtors for centuries withtheir camouflaged form
thatlooksjust ke seaweed.

Fran (just, finish) photographing a
homed lzard when tsuddenly squired at er rom ts
oyes - one ofthe stranger trats ofthis particular animal

Isthata mimic octopus? What
(i, disguise)tself a7 know it can mimica ot of other
563 creatures s a defence mechanism but Ive no idea
whatthatis!

Speaking or writing

YT ar—

25
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If students are struggling with the
grammar, you might like to use the
Grammar presentation 1: perfect and
continuous tenses or direct students to
the Grammar file on page 98 and carry
out the practice exercises on page 99.

UNIT 1 GRAMMAR FILE e @ e

REFERENCE ompi b e Working freelance

Belors g esres, | 'was ' been raveling o vork o
v ocac. | wastig /' ied g e ey by 7o

Simple aspect

* Continuous

et
151wl b rnving / have Ry
alround But now, o st rseas e, work /

i i, has benefited/ benefited mo cnsiceably

5 They onct and iy st e foc 1t “have / am having

hey"dontalways as  aren' aways aking 1 . B 0
o of i ok | 1 have boen working /'l work o

m geting through 20 percen ore sk by e e 53
081 o 1 fce S, “m not retuming  won't bo
mmmmmmm

Pronunciation

[

READING AND USE OF ENGLISH - Part 2 Opd

Studen.ts can go to the fold-out
Exam file and carry out Exam
SECTION A

Perfect and continuous tenses boost Section A on page 4.
You may need to complete a verb form, such as an

auxiliary verb used to form a particular tense. Think

carefully about the time references in the text as a whole,

which will help you determine which word you need.

@ Complete the sentences with an appropriate Watch the About C1

auxiliary verb or verbs.

Advanced: Reading and Use N

1 expecting a phone call any

minute now. Can | get back to you later? Of Enghsh Part 2 Video in the
2 Jodie never met anyone quite

like Stephanie before and was intrigued to find D ig ital resources

out more. :
3 They just put the finishing touches

to the decorations, so the room will be ready shortly.
4 José working on his assignment

all afternoon and hopes to finish it by the end of

the day.
5 Sara waiting in the queue for two

hours before she decided to give up and go home.

Students read through the Exam reference
in the Exam file before starting this part of
the lesson. This will give them information
about the specific exam part as well as which
particular strategies and skills are important.

READING AND USE OF ENGLISH - Part 2 Open cloze

NUMBER OF
QUESTIONS

 Youwil read a shorttext with eight gaps.

choose rom.
 The answer is ALWAYS  single word.

ofthesentence.
 Very occasonally, there may be more than one corectanswer.

What s being tested?

The questons may test your knowledge o for example:

o preposii ards

3ON3¥3438 WYX3

er do away i,

How do you do it?

—_ BEFORETHETASK.

 Don'tfocuson the gaps st his point.

 Look tthe example gven and think about why the answers corrct
—_ DURING THETASK
 Read thetex agan carefllysopping at ach gap.

an suxlary verb?

—_ AFTERTHETASK

any empy gaps.

Are you exam-ready?

Didyou...

answer every queston?

OOOoO4

e you eady forReading nd Use of English Part 27 ety anaea toimprove.



1 READING AND USE OF ENGLISH - Part 2 Open cloze
EXAMFILE p5

GRAMMAR FILE pp8-99.

continuous tenses

© Complets o e SECTON A e

akind; they say. But what makes sach

How ears (or stripes) can
identify individuals

ponden
2 Butscentits have

puzzo s

Speaking or writing

© Goto page 92 orthese exerises.

, ather
10 EXAM TRAINER ‘ [ >
P2

For homework, students can complete
Reading and Use of English — Part 2 Open
cloze p11, p12 Ex 1 in the Exam Trainer.

Students can now complete the
Exam task in the main unit using
the guidance they have found
in the Exam file, the Exam focus
and the video to help them.

Students can complete
‘Speaking or writing’ activities
with a partner.

Use the Coursebook teacher’s
notes for Cooler.

Create your own Formula

READING AND USE OF ENGLISH - PART 2
(page 10)
Speaking or writing

o What makes you individual? Tell your partner.
—e

0 In what ways do you like to be the same as other people?
In which ways are you happy to differ? Think about:

¢ opinions and beliefs.
e fashion sense.

¢ musical taste.

READING AND USE OF ENGLISH - Part 2 Open cloze

| Asour e mas |

eachgap.

options to choose from.

thetextand the mearing of thetext. iweys  single word

the gap grr « Each questionis worthone mark.

 You cannot wite contractions such a don't orwon't

Practice task How did you do?

monit s called humpback whales. Think of

again

Which answer

each gap. Ther s an

THE WHALE TAIL DATABASE  + !

Each human face s unique, makingt asy for us N
o iferentiate(0)__SETWEEN _ people we

example st thebeginning ()
s used with an adjective?

[ Y T —————
Sctonaton

1 The team has
for several years.
2 The waters there
whales give birth to their young.
3 The extent to which the whales' habits
altered by human activity is unclear.
4 Sowhat reason
whales returning to the area each year?
5 After
uploaded to the database.
The database
teams from all around the world.

o

Building block 4 DIGITAL RESOURCES

Before class
Exam Trainer Test section

o Complete the sentences with one word in each gap.

monitoring the group of whales

believed to be where female
researchers give for the

photographed, the whale’s tail is

been added to by research

Need something extra or a change of pace

been

onpll.

READING AND USE OF ENGLISH - Part 2 Ope.

SECTION A
Perfect and continuous tenses

Less time

Ask students to
complete the
Grammar file
activities and the
Exam boost at
home.

may need to complete a verb form, such as an
auxiary verb used toform a particulr tense, Think
carefully about the time eferences in the text 5 a whole,
whi pyou d ed.

Use the Speaking boost from the Exam
Trainer p12 and the Speaking boost
extension from the Exam Trainer Teacher's
Notes.

Why not try?
A photocopiable activity
from the Digital resources.

Quick homework
Pearson Practice English App
Unit 1 activities.
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HOW TO TEACH FOR EXAMS

N

What do teachers need to consider?

How is teaching for exams different from
teaching general English classes?

® Exam classes often place more emphasis on reading,
writing and grammar. General courses often include
more speaking activities and general listening tasks that
aim to develop communicative skills and fluency.

® An exam course is fixed, with an exam syllabus that
must be completed. This means the teacher may feel
there’s little time to do many extension activities from
the Coursebook that are either optional or not in exam
format, even though these are clearly useful. When
doing these activities, it's important that teachers
explain their value clearly to the students so that they
understand how they relate to the exam.

® Exam students may not be interested in learning
English for its own sake — they may simply want to pass
the exam. This means they may be keen to do exam
practice but may not see the value of spending time on
communicative or fluency activities. However, if there are
non-exam students in your class, they may want to do
fluency work that improves their communicative ability.

® Students may feel under pressure to succeed. This could
be because they need to pass the exam to continue their
studies or to succeed in the career of their choice. This
pressure can lead to a feeling of frustration if students
aren't doing well.

® There can be problems if students are not at the level
of the exam they're studying for. Students can become
demotivated and teachers can feel frustrated.

® Thereis a very clear end goal which creates a shared
bond among exam students. Non-exam students may
also see a clear progression through the course and
gain a sense of progress and achievement in their
overall ability.

What do exam teachers need to know at
the start of a course?

It's vital that teachers know about the exam before they
start the course, so they can make crucial decisions about
how much time to spend on the different aspects of the
exam, when to start exam practice and so on. They also
need to know the balance of exam and non-exam students.

Teachers should find out about students’ priorities and how
many students intend to take the exam. They should then
find out about individual students’ respective strengths and
weaknesses in order to focus as much time as possible on
those areas that students have trouble with. Information
they need includes:

The format and content of the exam

® How many papers are there and what skills does each
one test?

® How many different parts are there in each paper? Are
they all compulsory or is there a choice?

28

® What is the grammar syllabus for the exam?

® How are the skills tested — multiple choice questions,
gap-fill, ... ? What techniques are required for dealing
with each one?

The practicalities of taking the exam

® How much time is allowed for each part of the exam?
How should students balance their time?

e Where do students write their answers? Is there transfer
time?

How the exam is marked

® What is the weighting of different papers?

® How many marks are there for each question?

® What are the assessment criteria for each part where
there is no right’ answer, i.e. when testing the productive
skills of writing and speaking?

What happens after the exam?

® How are the results presented? Do students receive
feedback? Are the grades linked to the CEFR? What
level are they linked to?

® What can your students do with the qualification? Is it
recognised internationally?

® What is the next exam that your students should
progress to?

What makes a successful exam teacher?

Teaching for an exam is very rewarding, but it is also
challenging. A good exam teacher:

® knows and understands the exam well, including the
testing focus of each part and what techniques students
need to deal with each one

® understands how to achieve a balance between
developing skills and doing exam practice in lessons so
as to engage all students in the work

® enjoys teaching towards a goal
manages their own and their students’ time effectively
and efficiently
listens to students’ concerns and worries

® gives honest and direct feedback on students’
performance

® motivates students and fosters confidence and
independent learning

How important is balancing teaching
and testing?

Students enrolled on an exam course will expect to go
through a lot of practice tests and exam practice. However,
if this is all you do, you will produce excellent test takers but
poor language users! You may also risk losing the interest
of any non-exam students. When time is restricted you
need to make the most of the time you choose to teach and
the time you need to be testing. This balance is different
with every class.



How does Formula help with exam
teaching?

Each lesson in Formula is designed to help learners
develop the skills, language and strategies they need

to communicate effectively in English and pass the
Cambridge C1 Advanced exam. They will learn about each
part of the exam, what to expect and how to do it well.

Development of skills

Exam tasks require students to demonstrate a range of
language at the appropriate level. Use of English lessons
with a grammar and vocabulary focus develop this range
unit by unit, which makes it easy for students to apply them
to exam tasks and to the real world. A Grammar file and
Vocabulary file for each unit provides additional practice
too, for use both in class and out.

Development of language

Each skills lesson focuses on a sub-skill or strategy, with
exercises to help students develop that sub-skill. Students
then apply it in an exam task. In Use of English lessons with
a grammar or vocabulary focus, students see the language
in context and practise using it before they apply their
knowledge of the language to an exam task.

Building exam skills

Exam file with Exam reference

Formula comes with a fold-out Exam file in the back of the
Coursebook which provides a reference page for each
exam task. It gives information about what the exam task
is and what it tests, and provides tips for students on what
to do before the task, during the task and after the task to
make sure they use the best strategies possible. As they
work through the Coursebook and become familiar with
the tips, the tasks will become easier.

Exam boost section

The Exam file includes an Exam boost page for every exam
task. These pages provide additional practice of the skill
or language being taught in the main lessons, with some
language extension too. This extra practice helps learners
to work towards greater success in exam tasks.

Focus on the process

Learners are helped to understand not just the point of
what they are doing but also how to complete each part
well. Understanding what each task type is testing and the
process they need to follow in order to complete it enables
students to reach their overall goal.

Focus on the process of writing

To help students identify good practice in writing tasks,
lessons in the Coursebook provide model answers. There
are also tasks that encourage students to analyse the model
answers, giving them greater understanding of how to
complete the tasks themselves. These analytical tasks focus
on the approach, content and language required by the
different writing genres. Students are asked to review their
own and other students’ work. The Writing file provides
further tips on how to approach the tasks, with further
models.

How to teach for exams

Focus on speaking

Throughout the Coursebook there are discussion questions
and tasks that encourage students to talk about ideas related
to topics they have heard or read about. This helps students
to prepare for the speaking exam and helps them develop
real-world speaking skills. In sections specifically devoted to
exam tasks, there are model answers for students to analyse.
These answers give clear models for long turns and give
examples of the best ways to interact with a partner.

Explanatory answer keys

There are clear answer keys provided for the exam tasks. In
the reading and listening tasks the lines where the answers
can be found are quoted. In the Use of English tasks there
are explanations for the answers.

Practice exam

As well as working through regular unit tests, there are also
two further practice exams in the Digital resources found in
the Presentation tool as well as a full practice exam in the

Exam Trainer, which they can check against the Answer key.

Resources for self-study

There are a number of resources which provide
opportunities for self-study and also give supplementary
information and further practice. These can be used in class
or at home. They include:

® The Grammar file at the back of the Coursebook

* A Wordlist and extended Vocabulary section in the
Vocabulary file at the back of the Coursebook

The Writing file at the back of the Coursebook

A full practice exam in the Exam Trainer

The Exam file booklet in the back of the Coursebook
Audioscripts for the listening tasks

The Exam Trainer
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HOW TO ENCOURAGE
\INDEPENDENT LEARNING
A N

What is it and why is it important?

Independent learning is ‘a process, a method and a
philosophy of education whereby a learner acquires
knowledge by his or her own efforts and develops the
ability for enquiry and critical evaluation’ (Philip Candy,
1991). In a language learning context, independent
learners are those who are able to recognise their learning
needs, locate relevant information about language and
develop relevant language skills on their own or with
other learners. The responsibility for learning is no longer
with the teacher but with the learner, who is more actively
involved in decision-making.

Reviews of both literature and research suggest that
independent learning can result in the following:

® increased recognition of strengths, weaknesses and
progress

increased levels of confidence

increased motivation

better management of learning

improved performance.

It therefore appears that being an independent learner can
be extremely beneficial for students, both at school and
beyond. Learning is, of course, lifelong.

Current best practices and methods

To help students become more independent, teachers can
support them in a number of ways.

Make intended learning goals clear to learners

Sharing intended learning goals with a class helps students
to see what they are trying to achieve and then later assess
whether they have achieved it. Sharing goals can be done
at the beginning of a lesson or series of lessons, or as a
lesson progresses. They can be given by the teacher or,

if the latter, elicited from the students. Note that they are
described as intended learning goals. This is because
teachers cannot fully determine what students will actually
learn in a lesson. However, an intended learning goal can
help students to understand what desired goals should be.

Help learners to personalise learning goals

This does not mean that every learner will be working on a
different goal in each lesson but instead that they are given
the opportunity to set goals relevant to their own needs
before working outside the classroom or when doing tasks
in the classroom. For example, before completing an exam
task in a speaking lesson, students could set their own goal
in relation to an area of weakness, e.g. In this task, my goal
is to speak more fluently/use a wider range of vocabulary/
use the third conditional accurately.

Focus on the process as well as the goal

Learners understand not just what their learning goal is but
also how to achieve it. Understanding what success looks
like and the process they need to follow in order to be
successful will facilitate achieving the goal.
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Provide opportunities for reflection on learning

Self- and peer-assessment of performance, as well as
reflection on whether learning goals have been met, all
help students to become more aware of their strengths,
weaknesses and progress.

Recognition of progress helps to build confidence and
motivation. Opportunities for assessment and reflection
need not take too much time. Just two minutes after a task
or at the end of a lesson answering the question What
can you do better now that you couldn't at the start of the
lesson? can give students time to develop important
meta-cognitive skills.

Provide feedback on learning

‘Feedback is one of the most powerful influences on
learning and achievement’ (Hattie & Timperley, 2007)
and it is certainly something considered to be important
in helping learners to develop the skills they need to
become independent. Feedback does not only have to
come from the teacher though. Peers can often provide
useful feedback and suggestions when encouraged to
do so in a supportive and sensitive manner. Hattie &
Timperley suggest that for feedback to be effective, it must
help learners to understand where they are now in their
learning, where they are going and how to get there.

Gradually transfer learning decisions to students

Students cannot become independent learners if all of their

learning decisions are made for them. Allowing students in

a class the opportunity to make some decisions about how

they learn gives them a greater level of autonomy. Start

with small decisions at first, for example asking students to

decide whether to

® do atask alone orin pairs;

® use a set of useful phrases for support or notin a
speaking task;

e discuss questions about one topic or a different topic.

This transfer of responsibility built up over time will help

learners to become more independent.

Of course, as with any approach or strategy that you
introduce, it is always beneficial to receive some feedback
from learners during and at the end of a course to find out
if they have been helpful.

You could ask your students to rate the following according
to how useful they have been (1 = not useful, 5 = very
useful) or rank them according to which they have found
the most useful (1 = most helpful).

® Clarity of learning goals

Self-reflection opportunities

Ability to personalise learning goals

Feedback on learning from the teacher

Ability to make some decisions about the learning
process

Their ratings or rankings can then be a springboard for
further discussion.



How does Formula help me with that?

Formula provides a number of resources that will help you
to develop more independent learners.

Clear learning goals and models for success

Learning goals for each skill are outlined at the beginning
of each unit in the Teacher’s Book. These describe what
the student will be able or better able to do at the end of
the lesson. The language or skills focus of every lesson is
clearly set out in the Contents page of the Coursebook.

UNIT [OPENER  [READING AND USE OF ENGLISH - READING | READING AND USE OF ENGLISH - VOCABULARY|

Language focus: Phrasal Part 5 Multiple choice pp6-7 Part 1 Multiple-choice cloze p8
verbs p5
Topic: One small step.

Skill focus: Understanding inference and Language focus: Fixed phrases

Tore Travling sl Versbatay o A1

Pronunciation: Word stress

A focus on process
To help students identify good practice in speaking and
writing tasks, there are example answers for the Writing
paper in the Writing file at the back of the Coursebook as
well as further example answers for Speaking and Writing
tasks in the Answer key. Furthermore, the Coursebook
provides exercises throughout its lessons that encourage
students to analyse the answers to better understand how
to complete the tasks successfully. Analysis focuses on
approach, content and language.

O @ 2.10 Listen to a student answering the question
and compare the points you discussed.

e @ 2.11 Read the Exam focus. Then listen again and
discuss whether the student followed the advice in
the Exam focus.

Review tasks in Writing lessons

In each Writing lesson, students are asked to review their
own work or a partner’s work and provide feedback.
Scaffolded tasks help students to develop the skills they
need to do this effectively.

m Write your review in 220-260 words. Check your review against
the advice in Exam focus and Exam boost.

@ Share your reviews with the class. Which review would most
encourage you to see the film? Why?

Resources for self-study

There are a number of resources to help learners to achieve
their goals. These can be used in class if the teacher wants
to allocate part of a lesson to self-study or they can be used
at home. They include:

® The Vocabulary file at the back of the Coursebook which
includes a wordlist for each unit

® The Writing and Grammar files at the back of the
Coursebook

® The Exam file with an Exam reference and an Exam
boost page for every exam task

® The Exam Trainer

How to encourage independent learning

To take it further ...

Try these activities to help your students become
independent learners.

1 Confidence scale

Write the intended learning goal of the lesson on the
board (e.g. understand inference and implication). Check
students understand it, then draw a confidence scale like
the one below. Ask students to note down the number
that reflects how confident they are that they can achieve
that goal now. Monitor and assess the confidence levels of
the class. At the end of the lesson, ask students to assess
their confidence levels again, writing the new number next
to the old one. Again, monitor confidence levels. In some
cases, they might go down! That's fine, as some students
realise something is more challenging than they first
thought. Ask students to work in pairs and discuss how they
can gain further confidence.

Not confident Very confident

< >
< >

1 2 3 4 5

You might choose to leave this activity until the end of a
unit. Write all the intended learning goals on the board and
ask students to rate their confidence levels in each one. You
can then lead a class discussion on how they can gain more
confidence in certain areas and use this information to plan
future lessons.

2 Selecting the feedback focus

Before students complete a writing task, ask them to
identify a personal learning goal, e.g. I'd like to write an
essay that is structured effectively. Encourage them to look
back at your feedback on previous written work to help
them identify this. Tell them to write this goal at the top of
their work when they submit it and that you will provide
feedback specifically on that goal when you mark it.

3 Record and reflect

Ask students to use their mobile phones to record
themselves completing a speaking task so they can listen
back and compare their performance to a model answer.
Recording apps are usually free to download or are pre-
loaded onto a smartphone.

4 Written feedback

When marking students’ work, provide one comment
under each of the headings below to help learners identify
where they are in their learning now, where they need to
go next and how to get there, as well as recognise that they
have made progress to boost students’ confidence.

® Akey strength
® An area of progress

® An areato work on
® How you can work on it

5 Regular reflection

Put aside regular time for reflection in your lessons.

For example:

® Ask students to predict how well they think they'll do in a
task. Afterwards, they can discuss if they were right and
why / why not.

® After speaking and/or writing tasks, ask students to make
a list of common language errors for future reference.

® Ask students to share exam or writing task strategies so
they can learn from each other.

® Atthe end of a lesson, ask students to say 3 words they
want to review and remember, 2 things they felt they did
well and 1 thing they'd like to improve next time.

31



WELL-BEING: MINDFULNESS

FOR EXAMS
A U N

What is mindfulness?

Mindfulness is essentially awareness. It is about training
the attention to notice our thoughts, feelings, emotions,
sensations, physical reactions and anything around us that
is happening right now, without judging them. This can
help us to make better, more skilful decisions. The brain
can be ‘rewired’ to work in more helpful or skilful ways. In
many ways it’s like brain training. Just as people go to the
gym and lift weights regularly to build muscle, mindfulness
helps train the brain by doing the practices daily.

Preparing for exams

Neuroscientists are starting to understand more about how
mindfulness practice can help. Studies indicate that it helps
in two main ways, especially when it comes to exams.

1 It helps to increase the density in the front of your brain.
This is the part of the brain associated with memory, our
ability to solve problems and to manage distraction.

2 It helps us to manage strong or difficult emotions.
Feeling some stress and anxiety around exams is natural
and, indeed, can help boost performance. It's when this
becomes too much that it becomes a problem.

Mindfulness helps to calm activity in the bit of the brain
associated with worry.

Doing and being

Very often, you might find that your students want to get
straight into doing a task like revision just to get it finished
and out of the way. This is called doing mode — it helps to
get things done, but not always to consider the best way of
tackling the task. Mindfulness helps by giving your students
a moment to pause and enter being mode. This allows
them time to ground themselves and to be fully focused

on the present moment, so they experience things more
fully. Usually this will help them to take a calmer and wiser
approach to a task, which will mean they're more effective.
The pressures of revision and exams may make them feel
that taking ‘time out’ from revision to do these practices is
not possible. However, regularly doing even short practices
where they can drop into being mode can begin to give
them greater mental space or clarity.
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Mindfully making a drink

To introduce your students to the concept of mindfulness,
you might like to ask them to think about something they
do several times every day, like making a drink. Rather than
the very mechanical doing mode which they will typically
use, ask them to try and ‘experience’ each element of the
task and be fully present throughout and to think about
some of the following:

® What can you hear? For example, when making a drink,
notice the sound of pouring the drink or boiling water.

® What can you smell? For example, for tea, coffee or juice,
notice how the smells change as you make the drink.

® What can you see? For example, notice the colours and
how they change.

® What can you feel? For example, the warmth or coolness
of the drink in your hands.

® What can you taste? For example, when taking a sip
of the drink, notice how it first tastes and any changes
in taste.

® Enjoy being in the moment as you consume your drink.

This simple exercise can have a big impact. Many people
find they notice and taste far more. When you take time to
slow down and live in a more moment-to-moment way, you
are able to experience life more fully and appreciatively.
This can then help to create a greater sense of calm.

Being kind to yourself

Exam preparation can be a stressful time, so it's important
to encourage your students to take some time out regularly
to be kind to themselves: to recharge their batteries, give
their brain some breathing space and acknowledge all the
good preparatory work they're putting in. Remind your
students to take regular breaks and enjoy some ‘downtime’
with friends and family to help recharge.

These mindfulness practices can help your students to stay
calm and focused as they revise for their exams.

Important

If you suspect that stress and anxiety are getting on top
of your students, encourage them to speak to someone
they trust. Opening up about how they feel can really
help in dealing with what can be an intense time. If they
have recently experienced the loss of a loved one, a
traumatic event, have been diagnosed with a mental
iliness or have any ongoing physical pain, it's really
important that they check in with someone (such as

a parent, counsellor, doctor or you, their teacher) before
doing these practices.




Practising mindfulness

Just like learning any new skill, for example playing a sport
or an instrument, mindfulness is something that has to be
practised daily to have richer benefits. Doing daily practices
of 10 minutes or so can really help your students to move
their awareness to be fully in the present momentin a
non-judgemental way, helping them to avoid overthinking,
which can lead to worry, anxiety and stress.

Good posture for practice

Getting your posture correct for doing mindfulness practice
is really important. These practices are designed to be
done in a seated position. The Body Scan can also be done
lying down. Tell students to try to find a chair they can sit in
that allows their feet to rest fully on the ground with their
ankles, knees and hips all at right angles and with their
back slightly away from the back of the chair. The room

you choose should be somewhere you won't be disturbed.
Make sure that students put their phones into silent or
flight mode. Let other teachers that you work with know
that you'll be doing mindfulness practice so that they do
not disturb you. Mindfulness can help your students to take
a healthy, effective approach to revision. But ensure they
remember they will still need to plan and revise!

Practice 1: Mindfulness of breath and body

The benefits

Very often our minds like to wander. In this practice, your
students focus their attention on their breathing and

on different parts of their body. It's a bit like shining a
torchlight so that they focus on just one thing at a time,
feeling the sensations that arise. Practising this regularly
helps the mind wander less, which leads to less worrying
and helps with concentration. Remind your students that it
is normal for the mind to wander while you are meditating
as that is what minds do! They are just trying to train it. The
Mindfulness of breath and body practice will help your
students to develop their awareness and focus, which can
help with revision. In addition, focusing on breath also has
a calming effect (great if they're worrying about exams).
Moving the focus to the body can also help to identify
physical feelings caused by stress. Examples of stress in the
body might be ‘butterflies’ or cramps in the stomach, hands
shaking, getting sweaty or the mouth going dry.

Guidance on the practice

Explain to your students that if their mind wanders, they
should try to bring it back with a sense of kindness. It doesn't
matter how many times the mind wanders, it's bringing

it back each time to the focus on the breath or the body
that's important, as they are increasing their concentration
and training their attention each time. Tell them not to get
frustrated as it is just part of training the brain.

To access the audio file for Practice 1, please use the App.

Well-being: Mindfulness for exams

Practice 2: The three-step breathing space

The benefits

Worrying about what has gone on in the past or what might
happen in the future cannot change events and distracts
you from the present — from what you are doing now. The
present is something that you can change, so that is where
your focus should be. For example, you can explain to your
students that worrying about their exams in several months’
time won't be as helpful as them revising now!

The three-step breathing space practice can help your
students to fully ground themselves in the present and
gives them a few moments to rest and recharge. The
practice is structured a bit like an hourglass. The three-
step breathing space is a very useful practice if ever your
students start to feel stressed and want a pause to help
them step back and get perspective.

Guidance on the practice

The great thing about this practice is that you can do it in
three minutes or less. Use it with your students to take a
break in class to ‘recharge’ themselves while revising. Or,
your students might find it a useful exercise to help ground
themselves just before or even during an exam.

1 Firstly, students do a ‘weather check’ of the mind, to
see what's going on by observing their thoughts, giving
them a more objective viewpoint of how busy or calm
their mind is.

2 Then, students turn their attention to their breath,
helping them to focus in the present moment.

3 Finally, students expand out that awareness to
sensations in the rest of their body, becoming aware of
where they may be holding any emotions in the body as
stress or tension.

To access the audio file for Practice 2, please use the App.
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11ONE

Opener

e lLanguage focus: Phrasal verbs

® Topic: One small step ...

Reading and Use of English — Reading
® Part 5 Multiple Choice

e Topic: Travelling solo

Reading and Use of English — Vocabulary
® Part 1 Multiple-choice cloze
e lLanguage focus: Fixed phrases

e Topic: One-hit wonders

Listening
e Part 1 Multiple Choice

® Topic: Fake news

Reading and Use of English — Grammar
® Part 2 Open Cloze
® lLanguage focus: Perfect and continuous tenses

e Topic: Identity

Speaking

® Part 1 Interview

® Topic: First conversations
Writing

® Part 1 Essay

® Topic: Pet hates

Extra resources
(See lesson overviews for details)
e C1 Advanced Exam Trainer

® Pearson Practice English App: Unit 1 activities

Digital resources

Presentation tool Unit 1

Unit 1 Language test

Unit 1 Language test for dyslexic students

Unit 1 Photocopiable activities

Unit 1 Grammar presentation

Video: C1 Advanced About the exam

Video: C1 Advanced Speaking Test

Cambridge C1 Advanced practice exam papers
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OPENER o5

DYSLEXIA FOCUS
Dyslexic students may take longer to complete Ex 6.

You could ask other students to do the fast finishers
activity while dyslexic students complete Ex 6.

Warmer

Books closed. Write the word ONE on the board and
ask for an example of a phrase, famous saying or song
title including the word ONE. Write it on the board.
Give students a few minutes in pairs to think of some
others. These could be phrases, e.g. one of a kind, one
day, once upon a time, etc. Or they could be titles/
famous quotes — one ring to rule them all, etc. Go
around the class asking for a contribution from each
pair. Tell students that ONE is the title of the first unit.
Give students a few minutes to discuss in pairs what
topics related to the word ONE might come up in

the unit. Ask for their ideas as a class and ask them to
keep a record of their predictions to check at the end
of the unit.

VOCABULARY: Phrasal verbs

o Ask students to look at the picture and elicit what they
know about the Moon landing, and what the quote means.
Discuss the questions as a class and note any interesting
ideas on the board.

Answers

Students’ own answers

e @ 1.1 Tell students they are going to hear a short
extract about Armstrong’s words. Ask them to listen and
summarise what the reporter says. Tell students that they can
take notes while they listen if they wish. Play the recording
and ask students to give a summary as a class.

Answer

They may have been misquoted. They don't carry the
meaning Armstrong intended, and suggest humans made
only a small amount of progress and a large amount at the
same time.

/<4

Alternative

Ask the class the following questions to check
understanding:

o When was the moon landing? (1969)

o What did Armstrong actually say? (one small step
for a man)

e How does this change the significance? (the more
famous quote is illogical)



o Put students into pairs or small groups to discuss the
ways space travel has affected life on Earth. Circulate to
listen and contribute to discussions. Students share their
ideas as a class and compare their thoughts.

Possible answers

Communication: camera phones, laptops and mice
Health/medicine: scratch-resistant lenses (specs), CAT
scans, X-rays, foil blankets, water-purification systems, ear
thermometers, artificial limbs

Food: freeze-dried food, baby formula

Exercise: athletic shoes

Technology in the home: LEDs, satellite TV, GPS, hand-held
vacuums, home insulation, wireless headsets, memory foam,
adjustable smoke detectors

o @ 1.2 Play the rest of the recording for students to
check their ideas. Discuss any similarities or differences as
a class. Ask why the things mentioned have become useful
for us.

Answers

He mentions satellites (imagery/TV), camera phones, water-
purification systems, freeze-dried foods and trainers.

9 @ 1.3 Ask students if they can remember what words
the reporter used in the first extract to quote Armstrong
(came out with). Elicit that this is a phrasal verb. Students
complete the task individually and then check with a
partner. Play the recording again for them to check. You
may wish to pause the recording after the examples of each
phrasal verb.

Answers

1 come out with 2 associate with

3 move on 4 devote yourself to
5 throw yourself into 6 catch on

7 putforward 8 spring up

o Ask students to imagine the challenges of living in

a weightless environment, for example how eating and
drinking would be different. Put them into pairs and give
them two minutes to note down some ideas then share with
the class. Students then read the text, ignoring the gaps, to
compare their ideas. Then, ask students to complete the task
individually. Remind them to check the forms of the phrasal
verbs they use. Check answers as a class.

Answers

thrown themselves

moved on

put forward

associated with

devote themselves to

springing up/to spring up (also possible: catching on)

b WN =

1 ONE

Fast finishers

Ask fast finishers to write two new sentences for the
text using the two phrasal verbs from Ex 5 that were not
used. After checking answers to Ex 6, ask fast finishers
for their sentences.

o Read the question and check for understanding
before students do the task. Circulate and contribute where
appropriate. Note any interesting points to raise in
open-class discussion when taking feedback.

Answers

Students’ own answers

Cooler

Ask students to write three sentences about themselves
using three of the phrasal verbs from the lesson. They
can either be true or made up, including at least one

of each. Their partner must guess which are true and
which are false. Ask for examples as a class.
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1 ONE

READING AND USE OF ENGLISH -
Part 5 Multiple choice pps-7

LESSON OVERVIEW

e Topic: Travelling solo

EXAM FILE p11

Learning objective: Students will be better able to
understand inference and implication in an article.

Extra resources
C1 Advanced Exam Trainer

® Reading and Use of English — Part 5 Multiple
choice p24, p25 Ex 1

Digital resources

® Presentation tool pp6-7

Video: About C1 Advanced: Overview
Video: About C1 Advanced: Reading

Video: About C1 Advanced: Reading and Use of
English Part 5

BEFORE YOU START

Read through the Exam reference on page 11 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Dyslexic students may struggle with the Exam task
reading text (Ex 6) on ppé-7. You can allow students to
listen to the audio recording of the text to help support
them in this task. Alternatively, if appropriate, ask
students to read the text in advance of the lesson, but
not to do any related activities. Allow enough time for
all students to read and assign fast finisher activities to
those who finish early.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p11) to check their
preparedness for this exam part.

Warmer

Put students into pairs and ask them to list what they
think are the five most popular holiday destinations

in the world, and to rank them. They then compare
their ideas as a class and see if there are any surprises.
Have a brief discussion about why the top three are
so popular. Ask the students how they think holidays
might link to the ONE theme of the unit.
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o Have a short class discussion about a holiday that
students have been on recently, whether it was good or bad,
and where they would like to go next. Students complete
the survey individually and then compare answers with a
partner. Take feedback as a class and ask for reasons for
their answers.

Answers

Students’ own answers

Flexible follow-up

Students write another two questions that could be
added to the survey.

e @ 1.4 Explain that students are going to listen to
someone answering one of the questions. Read through the
questions with the class. Play the recording. Students give
their answers as a class. Discuss whether students agree
with the speaker or not, and why.

Answers

1 fun-filled break; skiing holiday; city break; beach holiday

2 different fitness levels; preference for different
temperatures; preference for relaxing or active holidays;
relationships with family and friends

3 Students’ own answers

e Ask students as a class to predict what might go wrong
when two people go on a road trip. They then read the
comment to compare ideas and answer the question. Ask
for a specific example of something the people disagreed
about (where/what to eat). Students discuss the questions:
e Have you experienced a similar situation?

e Have you, or would you ever travel alone?

Answers

Students’ own answers

o Explain to students that they are going to do a Reading
and Use of English Part 5 exam task. Ask students whose
car the friends in Ex 3 went in (the writer's friend's). Ask if
this was stated in the text directly (no). Elicit that it is implied
in the text with the phrase for him to drop me off at home.
Read through the Exam focus with the class and then put
students into pairs to do the task. Take feedback as a class.

Answers

B (‘The dream road trip with a college friend proves to be a
step too far for friendship ...")

D ('He disagreed with every suggestion | made.’)

F (... after a nightin the tent ...")

G ('l really wished I'd gone on my own!’)




Flexible follow-up

Write the following statement on the board:

My grandmother was feeling her age. Explain that there
is an implication of previous information and elicit some
examples from the class as to what this might be, e.g.:
My grandmother could no longer walk for very long
without sitting down for breaks from time to time.

Write the following statements on the board and put
students into pairs to think of a previous sentence
(there could be many possibilities) from which the
implication could be made or inferred.

1 He was an exceptionally good driver. (I always felt
safe when | was in the car with him.)

2 She didn’t have much cooking experience. (The
sauce was lumpy and over-salted.)

3 He was a very nervous airline passenger. (He clung
to the arm rests with white-knuckled hands.)

4 He didn't have his phone with him. (He asked to
borrow my phone.)

5 [ could tell she owned a dog or a cat. (Her black coat
was covered with small white hairs.)

// EXAM BOOST » EXAM FILE Section A p10

The exercise in Section A of the Exam boost provides more
practice of understanding inference and implication in a
text. This could be done in class or for homework.

Answers

1 a itwas windy ('The clouds were hurtling across the
sky ...)
b itrained alot (.. the ground was damp underfoot ...")
2 They don't have a lot of money ('hand-me-down boots’)
3 He's young ('boots that were too big for him') and he
likes thrills ('his parents had promised him a trip ... the
attraction of riding the big wheel had kept him awake")

e Students read the text to answer the two parts of the
question. Allow enough time for all students to read the
text carefully. Faster readers can underline or highlight
unfamiliar words or phrases in the text. Check answers as
a class.

Answers

Her friends decided not to go on the trip and, although she
was nervous, the holiday went well.

1 ONE

@ 1.0 This reading text has been recorded. To help
support them in this task, you can allow dyslexic students to
listen as they read the text.

O Ask students to cover their books. Read out the
questions, but not the options, and elicit students’ initial
ideas about the answers. Do not say whether they are right
or wrong at this stage. Then ask them to uncover the text
and do the task. Allow ten minutes, or slightly longer if you
feel it is appropriate, as this is their first reading task. They
should highlight the parts of the text that helped them
with their answers. If possible, do not restrict their time.
This will allow weaker or dyslexic students enough time

to complete the task. Check answers as a class and ask

for justifications for them. In a weaker class, students can
compare answers in pairs first.

Answers

1 B ('l was feeling let down ... My reaction was a grumpy
“Well, I'll go on my own!” And | did.) Ais incorrect as
reluctance is not mentioned — in fact, the opposite. C is
incorrect as the writer mentions that they backed down
from ‘the reality’ but doesn't comment on this. D is
incorrect as the writer only mentions her ‘grumpy’ reaction.

2 C('However, my friends’ conviction that | would back
down and a weird sense of elation combined to boost
my determination to see it through.') A is incorrect as
she was apprehensive and had second thoughts. B is
incorrect as it is not mentioned. D is incorrect as this
experience would be new for her.

3 A('The website | found was littered with similarly useful
little tips that a potential adventurous solo traveller might
hoard away for future reference.’) B and C are incorrect
as the writer's comment is broadened to include ‘solo
traveller[s]" in general. D is incorrect as the examples she
gives imply the information is important, i.e. not optional.

4 B ('the second, third and fourth thoughts were coming thick
and fast’) Ais incorrect as her apprehension and panic
were not about flying, but going solo. C is incorrect as she
was not concerned about other passengers, but wondering
if any of them would be on her group tour, and what they
would be like when she metthem. D is incorrect as she
mentions the ‘possibility of missing a connection’, but it
didn't happen.

5 C('Inevitably there have been the mistakes; getting stung
by taxi drivers when | didn't know the language well ...
But I've learned from them') A is incorrect as it serves as
an example of a mistake she made, not as a warning. B is
incorrect as she implies that knowing the language well
can help avoid this problem. D is incorrect as the example
just shows what happened to her: it doesn't imply that
everyone should learn the languages of all the countries
they get taxis in.

6 D ('The stigma that used to be attached to people
travelling alone has gone. We are no longer seen
as people with no friends, or easy targets for the
unscrupulous.’) Ais incorrect as this is how solo travellers
used to be considered. B is incorrect — she mentions
both, but does not favour one over the other. Cis
incorrect as no preference is given.
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1 ONE

Fast finishers Cooler

Fast finishers should try to deduce the meanings of Return to the list of top five holiday destinations from
unfamiliar lexical items in paragraphs 1 and 2 from the the beginning of the lesson and discuss how suitable
context. If there is still time, they can check meanings in these destinations would be for solo travellers.

a dictionary.

Extra practice

Flexible follow-up

Ask students to look at paragraphs 3, 4 and 5. Put EXAM TRAINER | pp24-25

them into pairs to highlight unfamiliar lexis and try For further practice of the skills presented in

to deduce their meaning from the context. Circulate this lesson for Reading and Use of English

and give guidance and clues where appropriate. Take Part 5 we recommend students complete the
feedback as a class, including any ideas from the fast Practice task and How did you do? section

finishers in the previous task, and clarify any unfamiliar on page 24 and Strategies and skills Ex 1 on

words or phrases that prove difficult. Give examples page 25 of the C1 Advanced Exam Trainer.
personalising the items to make them memorable, e.g.:

let down — [ felt very let down when the person who'd There is a full practice exam included on pages
agreed to repair my TV never turned up. 106-129 of the C1 Advanced Exam Trainer. There are

also two full practice exams included in the Digital
resources. For further practice, you can use Reading

Speaking or writing and Use of English Part 5.

Both exercises 7 and 8 could be used in longer classes.
Otherwise, use one or the other as time allows.

o Ask the first question to the class. Extend by asking if
they know any people who have travelled solo, and what
their experiences have been like. Then put students into
pairs to discuss question 2. Circulate and contribute to
discussions where appropriate. Take feedback as a class and
find out whether students prefer to do these things alone

or with others. Students could also research an interesting
solo travel experience at home and share with the class in

a future lesson. Websites such as ‘Lonely Planet’ may be
useful.

Answers

1 Atfirst she was very nervous about going, but she
enjoyed the trip and has now travelled solo many times.
2 Students’ own answers

0 Students can either do the writing task in class or at
home. If it is to be done at home, put students into pairs to
discuss the points and come up with some ideas. Monitor
and help with some suggestions to encourage weaker
students. Take feedback as a class.

Answers

Students’ own answers
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READING AND USE OF ENGLISH -
Part 1 Multiple-choice cloze ps

LESSON OVERVIEW

e Topic: One-hit wonders

EXAM FILE p3

Learning objective: Students will be better able to use
fixed phrases.

Extra resources
C1 Advanced Exam Trainer

® Reading and Use of English — Part 1 Multiple-choice
cloze p7, p8 Exs 1-2

Digital resources
® Presentation tool p8
e Video: About C1 Advanced: Use of English

e Video: About C1 Advanced: Reading and Use of
English Part 1

BEFORE YOU START

Read through the Exam reference on page 3 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

If possible, pair dyslexic students with non-dyslexic
students so that the definitions in Ex 4 can be read out
to them by their partner.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p3) to check their
preparedness for this exam part.

Warmer

Put students into pairs and ask them to think of a
popular TV talent show (past or present) that their
partner is likely to know. They should then come
up with at least three clues to describe it without
mentioning the name, e.g.:

There are three judges.

It's a singing competition., etc.

Their partner has to guess which show they are talking
about, then they change roles.

Allow two or three minutes for this stage, then students
can share their best clues with the class. You could
widen this to include any reality TV show, if more
suitable for your class.

1 ONE

VOCABULARY: Fixed phrases

o Write one-hit wonder on the board and elicit its
meaning. You could give the name of a very famous pop
song that students are likely to have heard of, and ask what
is unusual about it (the singer never had other successes).
As a class, discuss the possible reasons for someone having
only one hit or one moment of fame.

Answers

A group or singer that only has one hit song.
Students’ own answers

e @ 1.5 Play the recording for students to answer the
questions as a class.

Answers

She was recognised everywhere she went, she could always
get a table at a restaurant, she got lots of free stuff from
fashion labels and she recorded her first album.

She didn't become a successful singer because things went
cold once the new series came out, and she felt as though
her fans had abandoned her.

9 @ 1.6 Focus students’ attention on the first gapped
sentence. Ask them how confident the speaker felt about
winning (not very). Ask them why and elicit the response
(She didn't think her singing would capture the public’s
attention). Write the phrase on the board. Elicit that another
verb such as catch or attract cannot replace capture in this
phrase. It is therefore a fixed phrase.

A stronger class may be able to complete the task first and
then listen to check. In weaker classes, play the recording
again for students to do the task, pausing after each fixed
expression if necessary. Students do the task individually.
Check answers as a class.

Answers

1 capture 2 exceeded 3 suited
4 regardless 5 incapable 6 inclined
7 considered 8 realise

0 Put students into pairs to do the matching task. Check
answers as a class.

Answers

e 2h 3g 4f 5b 6d 7c 8a

Flexible follow-up

Put students into pairs. They take turns to read out one
of the fixed phrases in Ex 3 to their partner, who must
make up a correct sentence using the phrase. Monitor
and give help or swift corrections if necessary. Students
share some of their sentences with the class.
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1 ONE

Flexible follow-up

Write on the board:

o Atime | did something that exceeded my expectations
e A goal or ambition I'd like to achieve in the future

e An activity or career | might be interested in

Give an example of your answer to one of these, e.g.:

At secondary school I'd hoped to get a pass in biology
but in fact | got a distinction!

Put students into pairs and ask them to tell their
partners something true about themselves in answer
to the questions. Circulate, contribute and note
interesting points for class feedback.

Write on the board: winning an Olympic medal, writing
a successful novel, becoming prime minister, having a
successful film career

Put students into pairs or small groups to discuss how
difficult it is to achieve these things, what qualities are
needed to be successful, and what challenges the
people might face. Monitor and give help and ideas
where necessary. Raise any interesting points in class
feedback.

// EXAM BOOST p EXAM FILE Section A p2

The exercises on page 2 in Section A of the Exam boost
provide more practice of additional fixed phrases. These
could be done in class or for homework.

Answers

1 1 matter 2 event 3 light
21C 2B 3A 4D

EXAM TASK

9 Explain to students that they are going to do a Reading
and Use of English Part 1 task. Ask students to read the
title and elicit predictions of what the text might be about.
They then read the text, ignoring the gaps, and answer the
question: According to the text, why do some authors only
write one book? (They feel pressure to write a follow-up;
they are happy to have been published once; they wrote
something for a particular trend.) Students complete the
task individually. Allow about ten minutes for this. Suggest
that they try to guess the answers themselves before
looking at the options. Allow time for all students to finish
before checking answers as a class.

4 question

Answers

C (‘exceed your expectations' is a fixed phrase)

B (‘convinced’ fits the context, meaning 'certain’)
('incapable of followed by the -ing form of the verb)
(‘realise an ambition’ is a fixed phrase)

('regardless of' is a fixed phrase)

(‘aspire to' fits the context, meaning 'hope to')

('happen to' fits the context, meaning ‘do by chance’)
A (‘coincide with' fits the context, meaning 'happen at the
same time as’)

1

D
B
C
B
D

coONOUThWN-=-
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Fast finishers

Fast finishers can check through the other options in

the question and determine why they are not correct.
Ask them to think of ways to change the sentence so

that one of the incorrect options would work.

Speaking or writing

0 Put students into pairs to tell each other about any
other one-hit wonders they know. You could extend this to
include novelists known for just one book, painters known
for just one painting, etc. They share their ideas with the
class and find the most popular and the most unusual.

Answers

Students’ own answers

e Tell students something you did that you were really
proud of but never achieved again, e.g. | once conquered
my fear of heights and jumped off the very highest diving
board. Never again! Ask for any similar examples they have.
Then give them time in class to write a short paragraph
about it, or set this for homework.

Answers

Students’ own answers

Cooler

Dictate or write the following points on the board.
Put students into pairs to discuss them.

Name:

e one thing you've done this week that you've never
done before

e one new thing you want to do by the end of the week

e one fact you've learned in this lesson that you didn't
know before

e one word or phrase you've learned in this lesson that
you'll definitely use again

e one thing you've done recently that you regret

Extra practice

EXAM TRAINER | pp7-8

For further practice of the skills presented in
this lesson for Reading and Use of English
Part 1, we recommend students complete the
Practice task and How did you do? section on
page 7 and Strategies and skills Exs 1-2 on
page 8 of the C1 Advanced Exam Trainer.

There is a full practice exam included on pages
106-129 of the C1 Advanced Exam Trainer. There are
also two full practice exams included in the Digital
resources. For further practice, you can use Reading
and Use of English Part 1.



LISTENING - Part 1 Multiple
choice 9

LESSON OVERVIEW

e Topic: Fake news

EXAM FILE p29

Learning objective: Students will be better able to
understand speakers’ attitude and opinions.

Extra resources
C1 Advanced Exam Trainer

® Listening — Part 1 Multiple choice pp71-72

Digital resources

® Presentation tool p9

e Video: About C1 Advanced: Listening

e Video: About C1 Advanced: Listening Part 1

BEFORE YOU START

Read through the Exam reference on page 29 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Dyslexic students might find the reading load
challenging in the exam task. If appropriate, give these
students extra time to read through the questions, or
ask them to focus on the first two extracts only.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p29) to check their
preparedness for this exam part.

Warmer

Tell students a practical joke or prank you've been
involved in or heard about, e.g.:

There's the one when a whole class of schoolchildren
hid in the empty cupboards underneath the science
tables in a school laboratory and the teacher was
looking for them all over the school. They had magically
reappeared at their seats when she returned!

Ask for other examples from the class. Don't discuss
types of humour at this point — just share jokes.

1 ONE

0 Focus students’ attention on the photo and elicit

what it shows. Write 1 April on the board and elicit what
significance it has in some countries (it's a day when people
play practical jokes on one another). Find out if it has the
same significance in students’ own countries.

Explain that these types of jokes are called practical jokes
or pranks. Discuss whether students find them funny or not,
and any other examples they have of similar pranks. This
can lead into a general discussion about what makes them
laugh, with more examples.

Answers

Itis an old custom in some countries for people to play
tricks on others on this day. Its origin is unknown.
Students’ own answers

e @ 1.7 Tell students that they're going to hear a
psychologist talking about why and when people laugh.
Ask them to predict what they think they might say. Play the
recording to check their ideas.

Answers

They ease social situations and relationships, and release
tension, making light of awkward situations.

Flexible follow-up

Ask more specific questions about the information in
the recording.

1 What significance do the numbers 10 and 17 have
in the first sentence? (we only really find 10 percent
of what we laugh at funny; we laugh on average 17
times a day)

2 Why do we sometimes laugh at our own jokes?

(it strengthens our relationships; to show they
should be amusing)

3 Why do we sometimes laugh at inappropriate
moments? (it's subconscious; it happens when
we're nervous; it releases tension)

4 Why should we not force laughter? (people know
when we're faking)

5 Why did households use to employ fools'?

(to entertain the household with jokes, storytelling,
singing, acrobatics and tricks)

9 Explain to students that they are going to do a Listening
Part 1 task. Read through the Exam focus with the class,
then put students into pairs to do the matching task. Check
answers as a class.

Answers
1d 2f 3 b 4c 5a 6c¢
Fast finishers

Fast finishers can choose three of the sentences
and write another paraphrase. They can share their
sentences with the class when checking answers.

M



1 ONE

// EXAM BOOST p EXAM FILE Section A p28

The exercise on page 28 in Section A of the Exam boost
provides more practice of understanding attitude and
opinion. This could be done in class or for homework.

Answers

1 a Students’ own answers
1 b 1 fascination 2 regret 3 gratitude
4 uncertainty 5 sensitivity

EXAM TASK

o @ 1.8 Please note that in the C1 Advanced exam the
themes of the three extracts will not be linked as they are in
this task.

Advise students to read through the questions carefully in
the 15 seconds they are allowed before each set of two
questions, and suggest highlighting important words in the
question and options so that they know what to listen for.
The recording is repeated in the track as in the exam. Check
answers as a class.

Answers

1 B (It was 'intended as a light-hearted joke but not
everyone took it that way ... people objected to being
taken in like that.)

A'is not correct because the woman says it was ‘only

a bit of fun’, but not that it made people look silly; C

is not correct because although she mentions that
people didn't like the story being broadcast on a serious
documentary, this was the viewers’ opinion, not hers.

2 C(He says 'you can pay people back for jokes they've
played on you in the past.)

A'is not correct because the man talks about stress but
this does not equate to energy; B is not correct because
he says practical jokes can be funny.

3 B (‘There’s information that's put out there with the
intention of being misleading ... Then there's information
that journalists ... circulate in the belief that it's the truth.)
A'is not correct because she says that that people’s
careers have been finished by fake news, and C is not
correct because she says fake news has actually been
around for some time.

4 A(... my reporter's instinct to dig out the truth has so far
kept me from falling for nonsense, thankfully.’)

B is not correct because he says that he would have been
ashamed if he had been taken in, but he hasn't.
Cis not correct because he understands why people are
convinced by what seem to be reliable sources.

5 C (He says that in the past ‘it was easier to identify a
fraudster’ but that ‘their tricks are becoming increasingly
difficult to spot.)

Alis not correct because he describes some scams but
these were ones that occurred in the past. B is not correct
because he does not go into detail about internet security.

42

6 A('A good rule of thumb is to take a deep breath
and think "Does this sound too good to be true?” Be
suspicious ... think rationally.)
B is not correct because she says people shouldn’t be
hard on themselves for falling for a scam, and C is not
correct because although she mentions companies, her
point is that we think we know them, not that we ought to
go to them for advice.

Alternative E

Before listening, ask students to read the questions but
not the options, and to predict what the people might
discuss. Play the recording for them to compare ideas
and summarise the content of the discussions.

Then, ask students to read the options carefully on
their own and note down any possible answers that
immediately come to their minds. Play the recording
again for them to complete the task. Put students into
pairs to compare their answers before taking feedback
as a class.

Speaking or writing

e Put students into pairs to discuss the questions. Ask
them to give examples. Monitor and contribute where
appropriate and make a note of any interesting points to
raise in general feedback. Extend by asking the following
questions:

e How do you respond to scam phone calls?

e How can we recognise whether an email is a scam or not?

Answers

Students’ own answers

0 Students can do the task in class or for homework. Put
students into pairs to gather some ideas before they write.
The writing activity could be extended to give students
essay writing practice. Ask them to write a formal essay,
making notes for separate paragraphs and writing about
220-260 words.

Answers

Students’ own answers

Cooler

Put students into pairs to come up with a dramatic
headline for a news article that they would want to click
on if they saw it online. They share ideas as a class and
vote on the most interesting or eye-catching headline.

If there is time, students could choose a headline and
invent the story to go with it in class or at home.



Extra practice

EXAM TRAINER | pp71-72

For further practice of the skills presented

in this lesson for Listening Part 1, we
recommend students complete the Practice
task and How did you do? section on page 71
and Strategies and skills Exs 1 and 2 on page
72 of the C1 Advanced Exam Trainer.

There is a full practice exam included on pages
106-129 of the C1 Advanced Exam Trainer. There are
also two full practice exams included in the Digital
resources. For further practice, you can use Listening
Part 1.

1 ONE

READING AND USE OF ENGLISH -
Part 2 Open cloze (10

LESSON OVERVIEW

e Topic: Identity

Learning objective: Students will be better able to
understand and use perfect and continuous tenses.

Extra resources
C1 Advanced Exam Trainer

® Reading and Use of English — Part 2 Open
cloze p11, p12 Ex 1

Digital resources
® Presentation tool p10

® Grammar presentation 1: Perfect and continuous
tenses

e Video: About C1 Advanced: Reading and Use of
English Part 2

The Grammar reference and exercises on pages 98-99
of the Grammar file provide more practice of perfect
and continuous tenses. This could be done in class or for
homework.

BEFORE YOU START

Read through the Exam reference on page 5 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Some students might find the reading load in the exam
task in Ex 6 difficult. You can give them a little longer
(two or three more minutes) to complete the task. You
could also ask students to do the task orally first, as this
can help when they come to write their answers. Give
students the first few answers as prompts which they
can match to the correct gap, then read each sentence
aloud. Students work in pairs to complete them.

Dyslexic students may benefit from the more explicit
presentation of the grammar in this lesson in the
PowerPoint presentation that can be found in the
Digital resources.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p5) to check their
preparedness for this exam part.
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1 ONE

Warmer

Ask students if they ever watch crime shows such as
CSI where detectives use forensic evidence. What
things might forensic specialists use to identify a
criminal? Put students in pairs and give them one
minute to write as many things as they can think of.
Some examples could be fingerprints, clothing fibres,
or DNA from blood, hair or skin cells, etc. Check as a
class and see which pair has written the most ideas.

GRAMMAR: Perfect and continuous tenses

o Focus students’ attention on the picture of the
fingerprint and read the question. Ask for examples of how
each human being is different from another physically, e.g.
our fingerprints, our irises and retinas, our voices and voice
patterns, the lines on the palms of our hands, etc. To answer
the question, students should also think about the non-
physical ways in which we are unique (e.g. our memories).

Answers

Students’ own answers

9 @ 1.9 Ask students why they think human beings
have fingerprints. Elicit some suggestions from the class
before playing the recording for students to compare their
ideas.

Answers

to sense what we are touching and detect texture

e @ 1.10 Write words related to fingerprints on the
board: ridge, valley, arch, loop, whorl (a type of spiral) and
explain that these terms are all used to describe fingerprint
patterns. Play the recording again for students to answer the
questions. A stronger class may be able to answer without

a second listening. After checking answers, put students
into pairs to compare their own fingerprints and see how
different they are.

Answers

1 Because the ridges and valleys probably minimise grip
rather than maximise it.

2 They vibrate.

3 This allows us to sense what we're holding and detect
texture.

4 Because the features of our fingerprints point in different
directions, they allow us to feel things however we hold
them.

o Students complete the task individually. Check answers
as a class. If students are confused about using perfect and
continuous tenses, put them into pairs to discuss the
different examples of uses as shown in the sentences. Then
refer to the exercises in the Grammar file.

Answers
1 been pondering 2 dismissed 3 puzzled
4 working 5 beenworking 6 holding
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Flexible follow-up
Write the following sentence on the board:

The programme showed a person being given a skin
implant. I'd never seen that before.

Point out how the tense in the second sentence (past
perfect) relates to that in the first (past simple). Write
the following sentences on the board and tell students
that these are second sentences. Ask them in pairs to
discuss and write down what the preceding sentence
might be. They could write another two second
sentences using a perfect or continuous form to swap
with another pair to complete. Students share some
examples with the class.

1 ...l hadn't been listening. (e.g. The teacher gave us
some instructions, but | didn’t know what to do.)

2 ... It's being done as we speak. (e.g. I'm having a
new kitchen installed.)

3 ... I've been aware of it ever since. (e.g. A friend
once told me | repeat the word ‘like’ a lot when I'm
speaking.)

e Write Manx cat, pinecone fish, snow leopard, leafy sea
dragon, horned lizard and mimic octopus on the board

and ask whether students know anything unusual about
these creatures. If you have time, you could find and show
students some images of them. Ask students to read the
sentences to check their ideas. They then complete the
sentences. Check answers as a class. Elicit any other unusual
characteristics of different animals that they might know.

Answers

have lived / have been living
were peering / peered

had been filming

have been evading

had just finished

has it disguised / is it disguising

// EXAM BOOST p EXAM FILE Section A p4

The exercise on page 4 in Section A of the Exam boost
provides more practice of using perfect and continuous
tenses. This could be done in class or for homework.

oo bh wWN -

Answers

2 had
5 had/'d been

1 am/'m 3 have/'ve

4 has/'s been




EXAM TASK

0 Note that in the actual exam task, there would not be so
many gaps which test perfect and continuous tenses. In this
case, this task focuses on the grammar from the lesson.

Explain to students that they are going to do a Reading

and Use of English Part 2 task. Read the instructions for the
task with the class and remind students to read through the
whole text first to gain an understanding of the topic before
focusing on the gaps. Refer students to the tips in the Exam
reference notes on page 5 of the Exam file if necessary.
Allow ten minutes. Monitor and help weaker students if
necessary by pointing out clues in the context to consider.
Check answers as a class and ask how students decided on
the words they chose.

Answers

0 not (negative of the phrase ‘the only’)

1 have (present perfect simple auxiliary verb)

2 as(comparison — koalas' fingerprints are as individual as
primate prints)

had (past perfect simple)

If (conjunction)

been (present perfect continuous auxiliary)

are (present continuous auxiliary)

to (before infinitive and following the phrase 'be likely’)
through/with (preposition)

o NOUGT AW

Speaking or writing

o Tell students about something that makes you
individual, e.g. | can touch my nose with the tip of my
tongue! Write party trick, handwriting and talent on the
board and put students into pairs to discuss what makes
them individual in these three areas, or any others they can
think of. They then share their ideas with the class.

Answers

Students’ own answers

9 Put students into pairs or small groups to discuss the
question and then share their ideas as a class. Extend

by asking if there are other ways in which they like to be
different or similar, and why. This could also be used as a
writing activity. Students choose one of the topics discussed
and write about their ideas for an online post.

Answers

Students’ own answers

Cooler

Students close their books and see how many
interesting or unusual facts they can remember from
the lesson. Which did they find the most surprising?

1 ONE

Alternative E

Put students into pairs. One student closes their eyes.
Their partner chooses an object and holds it up for
them to touch for a few seconds. They have to try to
identify the object correctly. Students then swap roles.

Extra practice

EXAM TRAINER | pp11-12

For further practice of the skills presented in
this lesson for Reading and Use of English
Part 2, we recommend students complete the
Practice task and How did you do? section

on page 11 and Strategies and skills Ex 1 on
page 12 of the C1 Advanced Exam Trainer.

There is a full practice exam included on pages
106-129 of the C1 Advanced Exam Trainer. There are
also two full practice exams included in the Digital
resources. For further practice, you can use Reading
and Use of English Part 2.
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1 ONE

SPEAKING - Part 1 Interview p11

LESSON OVERVIEW

® Topic: First conversations

EXAM FILE p37

Learning objective: Students will be better able to
extend answers to personal questions.

Extra resources
C1 Advanced Exam Trainer

® Speaking — Part 1 Interview pp88-90

Digital resources

® Presentation tool p11

Video: About C1 Advanced: Speaking
Video: About C1 Advanced: Speaking Part 1
Video: C1 Advanced Speaking Test 1, Part 1

BEFORE YOU START

Read through the Exam reference on page 37 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

The quiz in Ex 2 might prove difficult. Allow additional
time for dyslexic students to complete the quiz and ask
fast finishers to think of another possible question for
the survey.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p37) to check their
preparedness for this exam part.

Warmer

Write first impressions on the board and ask the class
how important they think first impressions are. Give
an example of how your first impression of someone
turned out later to be wrong, e.g.:

When | first met my brother's fiancée | thought she was
a little cold, but later | realised she was just shy.

Put students into pairs to tell each other about first
impressions they have had of people that proved to
be right or wrong.

o Put students into pairs to discuss the question and see if
they agree or disagree.

Answers

Students’ own answers
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e Ask students to do the quiz about first conversations
individually and then put them into pairs to compare

their answers. If necessary, check meanings of strike up a
conversation (start one), keep myself to myself (don't interact
with others), come out of my shell (stop being shy), fall flat
(get no response, not be funny). Circulate and contribute
where appropriate. Discuss students’ responses as a class
and give your own responses too, if appropriate.

Answers

Students’ own answers

Flexible follow-up

Ask students in what situations making small talk is
common (e.g., at parties, before a video conference or
meeting, at the beginning of a job interview). Ask them
to think of any tips they could give shyer people who
want to improve their small talk skills.

9 @ 1.11 Remind students that Part 1 of the Speaking
test involves answering personal questions. Play the
recording and elicit which is the more appropriate answer
and why.

Answer

A'is more appropriate because it is a fuller answer without
being overly long, or obviously prepared. It also gives an
example and reasons.

o Explain to students that they are going to do a
Speaking Part 1 task. Read through the Exam focus with
students to check their ideas for Ex 3. Point out that this is
an opportunity to make a good first impression with their
language ability. They will already know the answers to the
questions and can relax.

Answers

Students’ own answers

// EXAM BOOST p EXAM FILE p36

The exercises on page 36 of the Exam boost provide more
practice of dealing with Part 1 questions. These could be
done in class or for homework.

Answers

1 1 B-Aistoo short; Cistoo short and has basic
grammar mistakes
2 C - Adoesn't answer the question; B is too short
3 A-Bistoo short; Cis too long, too detailed and
possibly prepared
4 A-Bisnotanswering the question; C is too short
2 1 could 2 again 3 Having
3 Students’ own answers




e @ 1.12 Read the first two questions with the class

and explain to students that they're going to hear two
candidates answering these questions. Play the recording
and put students into pairs to discuss possible extensions
each candidate could have made to their responses. Remind
them to use the tips from the Exam focus. Ask for examples
as a class.

Suggested answers

1 Candidate A could give an example of what he does that
is healthy, e.g. exercise or nutrition. Candidate B could
say what prevents her from leading a healthy lifestyle, e.g.
habit, work, lack of time or interest.

2 Candidate A could explain how he has a good work-life
balance, e.g. how much time he has at work and at home.
Candidate B could say what prevents her from having
free time, e.g. too much work or other commitments.

0 Read through the remaining questions with the class to
check understanding. Put students into pairs to do the task
and then share their ideas as a class.

Answers

routine: 1, 2
past experience: 3, 4
plans for the future: 5, 6,7, 8

o Put students into pairs to write new questions before
asking them to swap their questions with another pair and
do the task. Ask for examples of questions and answers as a
class.

Answers

Students’ own answers

EXAM TASK

e Please note that in the C1 Advanced exam, only one
or two questions are asked with a time limit of two to three
minutes. In this case, there are more questions to practise
this part of the exam.

Put students into pairs to ask and answer the questions. The
listening student could note down which of the expanding
techniques their partner uses, but consider whether this
might be off-putting for weaker speaking students. Monitor
and encourage more extended responses if students
answer too abruptly. Do not correct any mistakes at this
point, but note down any common errors to address in class
feedback later. Ask the class which questions they thought
were the easiest and most difficult to deal with, and why.

Answers

Students’ own answers

1 ONE

Flexible follow-up

Tell the class:
Some people find it easier to write to someone they
don't know rather than talking to them face to face.

Put students into pairs or small groups to discuss
whether they agree or not, why this might be true and
to give examples. Ask them to consider things such as
social media, online forums, parties, conferences, etc.
Take feedback as a class.

Cooler

Ask students as a class about a recent time when they
had to make small talk. How easy, difficult or interesting
was it, and why?

Extra practice

N

EXAM TRAINER | pp88-90

For further practice of the skills presented in
this lesson for Speaking Part 1 and additional
strategies and skills to improve performance
in the exam, we recommend students
complete the Practice task and How did you
do? section on page 88 and Strategies and
skills Exs 1-9 on pages 89—90 of the C1
Advanced Exam Trainer. Once completed,
they can attempt the Exam task on page 90.

There is a full practice exam included on pages
106-129 of the C1 Advanced Exam Trainer. There are
also two full practice exams included in the Digital
resources. For further practice, you can use Speaking
Part 1.

a7



1 ONE

WRITING - Part 1 Essay pp12-13

LESSON OVERVIEW

e Topic: Pet hates

EXAM FILE p19

e Writing file: p130
e Vocabulary file: pp114-115

Learning objective: Students will be better able to
write appropriate introductions and conclusions in
an essay.

Extra resources
C1 Advanced Exam Trainer
® Writing — Part 1 Essay pp52-53, p54 Exs 6-7

Digital resources

® Presentation tool pp12-13

e Video: About C1 Advanced: Writing

e Video: About C1 Advanced: Writing Part 1

The Writing file on page 130 provides an example and
exam help for Writing Part 1 Essay.

The Wordlist on page 114 of the Vocabulary file is compiled
from vocabulary from all the lessons covered in this unit.

Once you have completed this Writing lesson, the exercises
on pages 114-115 provide more practice of the vocabulary

from this unit. These could be done in class or for homework.

BEFORE YOU START

Read through the Exam reference on page 19 of the Exam
file before starting the lesson. This will give you information
about the specific exam part as well as which particular
strategies and skills are important.

DYSLEXIA FOCUS

Dyslexic students might find the reading load heavy in
Ex 6 and Ex 7. You could allow these students to focus
on either the introductions or conclusions in Ex 7, but
not both.

Dyslexic students may also benefit from the structured
checklist in the Exam file (p19) to check their
preparedness for this exam part.
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Warmer

Ask students if they are generally optimistic or
pessimistic people. Give an example of your own, e.g.:
I'm usually quite optimistic. For example, | tend to think
that a film I'm going to see will be good, rather than
believe any bad reviews | read.

Write work, the environment, health and relationships
on the board. Put students into pairs and ask them

to come up with one optimistic and one pessimistic
comment for each topic. (E.g., optimistic: Although
increasing use of technology will mean a lot of people
will lose their jobs in the future, | think that jobs in
other sectors will open up. Pessimistic: | believe that
robots will take over many people’s jobs in the future
and everyone will have to get used to living on lower
incomes.) Students share their ideas as a class.

0 Focus students’ attention on the picture and ask for
comments from the class. Point out the difference between
empathise (understand a person'’s feelings and put yourself
in their shoes) and sympathise (understand and feel sorry
for a person), and encourage students to come up with
sentences describing the picture using these verbs.

Answers

Students’ own answers

e @ 1.13 Write Room 101 on the board and ask if any
students know what it relates to. They may know the TV
series, or the original book 1984 by George Orwell. Do not
comment on any suggestions at this stage. Tell students
they are going to listen to a teacher explaining the game.
Play the recording for students to answer the question.
Elicit answers from the class. If necessary, ask more detailed
questions, e.g. What was the name of the book in which
Room 101 was first mentioned? (1984) Who wrote it?
(George Orwell) What happened there? (People confronted
their worst nightmares.) Which character goes there?
(Winston Smith) Why did Orwell use this number? (It's the
name of a BBC meeting room.)

Answers

It involves choosing a pet hate, explaining why it should be
got rid of, and defending your argument against others.

9 Put students into pairs to discuss why people might
want to put these things in Room 101, and which one they
would choose themselves. Then, share ideas as a class.

Answers

Students’ own answers

o Still in their pairs, ask students to think of and write down
three more things. After swapping they take turns talking

for a minute about reasons for and against one of the three
things going into Room 101. If you have a weaker class, allow
the students time to think about their reasons for opposing
or defending an item before they start talking. Circulate and
note down interesting points to raise in class feedback. Take
a class vote on the most interesting reasons given.



Answers

Students’ own answers

e Take this opportunity to familiarise students with the
essay task. Tell students that the essay task in the exam
always has the same form: some notes about a specific topic,
some opinions about different aspects of the topic, and
instructions about what needs to be covered in the essay.

Read through the task with the class and emphasise that
they need to cover only two of the points, then they should
prioritise one of these and give reasons. Check the meaning
of constant connectivity (always available to be connected
or contacted), commuting (travelling to and from work) and
hot desking (not having a fixed office desk). Put students
into pairs to discuss what they might include and then ask
them to share ideas as a class.

Answers

Students’ own answers

o Elicit from the class what sections an essay is usually
structured into (introduction, main paragraph(s), conclusion).
Point out that the student’s essay is missing its introduction
and conclusion. Ask students to read the main paragraphs
and compare their own ideas with those of the essay writer.
Allow enough time for all students to read through.

Answers

Students’ own answers

o Elicit ideas on what an introduction and a conclusion
should and should not contain (e.g. an introduction should
engage, outline and give background but should not give
details or a final decision; a conclusion should review,
summarise main points, be balanced, clarify a point of view
and give a reason but should not repeat the same examples
or use the same words). Do not say whether any suggestions
are right at this stage. Then ask students to read the Exam
focus and highlight important things to remember about
what each section in an essay should and should not do.
Ask students to cover their books and tell you what they
remember.

Students read the pairs of introductions and conclusions
individually, then in pairs they consider which would be
better for the essay in Ex 6. If necessary, let weaker students
focus on either the introductions or the conclusions. Monitor
and encourage students to give reasons.

Answers

B is the better introduction.

A gives away the final decision and details from the later
paragraphs.

C is the better conclusion.

D repeats the same ideas and wording, and doesn't give
reasons for the final decision.

1 ONE

// EXAM BOOST ) EXAM FILE Section A p18

The exercise on page 18 in Section A of the Exam boost
provides more practice of structuring an essay. This could be
done in class or for homework.

Answers

1 Band C are the relevant sentences. A includes too
much personal detail and isn't arguing a point and D is
providing a solution rather than summarising a problem.
2 Students’ own answers

For guidance on marking Writing Part 1 Essay, please refer
to the Writing success criteria on pp167-169.

0 Focus students on the Exam task. Refer them to the
tips in the Exam reference notes on page 19 of the Exam
file if necessary. Give students time to read the task,
choose which two points to write about and write some
notes, making sure they are grouped into paragraphs.
They compare with a partner and can add or change ideas.
Monitor and help if necessary.

Answers

Students’ own answers

0 Students write their essay in class or for homework. They
should allow 45 minutes in total, including planning time and
time at the end to read through their essays. Remind them

of the advice in the Exam focus and encourage them to read
through their essays carefully, checking content, structure,
linking devices and grammar.

Example answer

Happiness is not easy to quantify, and a happy life equally
hard to define. However, most people would probably
aspire to lead a life which allows them some sense of
fulfilment and gives them a feeling of contentment. To this
end, there are different factors that can contribute, both on
a material and emotional level.

Having a steady income to deal with all the necessary
financial obligations we encounter in our daily lives can
ensure peace of mind, reducing anxiety and stress. When a
bill arrives and we can pay it, we may not celebrate wildly, but
we do not despair. Windfalls of large amounts of money can
help change people’s lives radically, whether it means buying
a new house or travelling more. But does the happiness it
brings last or does it make us want more?

Another factor that can contribute to a happy life is clearly
the people around you, and the people you consider your
friends. Real friends offer support and help during the difficult
times, and also provide camaraderie when they share the
good ones. They sometimes know you better than you know
yourself and are invaluable for their loyalty and advice.

To conclude, | would have to say that although both money
and friendship figure strongly in how contented or happy
we feel, for me it is friendship that is more important. Money
can make people too materialistic and lead to bitterness
and disappointment. Having enough income is important,
but if we get into trouble, it is our friends who will be there
to help us out.
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1 ONE

PRACTICE TASKS p14

Flexible follow-up

Students play a type of reverse game to Room 101. Ask Answers

them to think of some of life’s little pleasures. They then 171B 2C 3A 4C 5B 6D 7A 8D
need to explain to their group why they think everyone 2 1 with 2 from 3 unless/until
should be given this pleasure. Give an example, 4 o 5 being/getting 6 yourself

e.g. a bar of chocolate every day. Students can either 7 on 8 whose

discuss their ‘pleasures’ in small groups, or play the
Room 101 game with this twist. Students share
interesting points from the activity with the class. Vote
on the most popular ‘little pleasure”.

Cooler

Students check back on the predictions regarding unit
topics that they made at the beginning of the unit and
see how many came up. Ask students to look back over
the unit and note down three interesting things they
learned during the unit. They compare their choices as
a class.

Extra practice

EXAM TRAINER | pp52-54

For further practice of the skills presented

in this lesson for Writing Part 1 Essay, we
recommend students complete the Practice
task and How did you do? section on page 52
and Strategies and skills Exs 1-7 on pages
53-54 of the C1 Advanced Exam Trainer.

N

There is a full practice exam included on pages
106-129 of the C1 Advanced Exam Trainer. There are
also two full practice exams included in the Digital
resources. For further practice, you can use Writing
Part 1 Essay.
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