.I Communication

Module 1 includes topics which focus on communication, new technology and social media, and how these

things have changed society.

Photocopiable activities
IA Word to sentence p.| 15
IB Talk about ... p.I'16

IC Describing data p.I17

Lead-in p. 7

Write these questions on the board and ask students to
discuss them in pairs or small groups: Do you like having your
photo taken? Do you like sharing photos with other people?
What do you usually like taking photos of ?

I Check that students understand the saying a picture says
a thousand words. You could use a picture of your own to
demonstrate how easy it is to explain something just by
using images.

I Students might mention phones, texts, instant messaging, video
conference calls, letters, emails, etc.

2 It means that we can understand more from looking at a
situation than we can with a written description.

3 They were taken with a normal camera, but then altered with
photo-editing software.

4 Students’ own answers.

2 Check that students understand the meaning of the words
in the box. Ask them to discuss the questions in pairs or in
small groups. Check answers with the class.

la Communication today

Reading pp. 8-9

Lesson objective: to identify topic sentences

Warm-up

Divide students into groups and ask them to compare their
mobile phones. Give them the following questions, and ask
them to think of more: Which phone is the best value for
money? Which phone is the most attractive? Which phone has
the best camera? Which phone is the newest?

I Ask students to discuss the questions in pairs. Ask
questions to check they know the meaning of the words in
bold: Which word in bold is a picture that you see through a
camera, on TV, or something that is drawn? (image).

Teacher’s Online Materials
* Test Practice Lesson: Speaking 3, Listening 2
* Module Test |

2 It may be better to do this exercise in two stages.
Stage |: Ask students to read questions | and 2. Then give
them 30 seconds to look at the passage on page 9. Then
ask students to discuss questions | and 2 in pairs. Stage 2:
Ask students to then read paragraph A (the introduction)
in more detail to answer question 3.

| In a popular science magazine.

2 Photos of unusual things when you use smart phones.

3 The introduction is about how things look different in photos
from real life. Sometimes, cameras add objects to photographs.
These are called ‘photographic artefacts’.

3a Individually, students answer the questions. Get them to
compare answers in pairs.

1B 2B

3b Ask students to brainstorm words and phrases connected
with topics A—C. Then ask them to read paragraph B and
answer the question.

A distance
(Words include depth of field, far away, very near, near. The words
design and recent changes are mentioned, but not repeated.)

3c Ask students to identify the difference in meaning between
headings | and 2. Then, ask them to choose the correct
heading.

2 (The underlined topic sentence focuses on comparing humans and
digital cameras.)

4a Explain that a topic sentence usually introduces the main
idea of a paragraph. Ask students to read paragraph C and
identify the themes. Then ask them to underline the topic
sentence. Get them to compare answers in pairs before
checking with the class. Remind students that a topic
sentence is not always the first sentence in a paragraph.

However, digital cameras are also significantly different from the old
film cameras.

4b Elicit from students which topic is repeated in paragraph C.

There is a lot of vocabulary related to time (more than once, a period
of less than a second, during the photo, for longer).
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Teacher’s notes Module |

4c Ask students to discuss the differences in meaning
between headings | and 2. You may want to discuss this
as a whole class.

I (There is no suggestion in the paragraph that old cameras had
problems that have been corrected.)

5 Before students start the task, you may want to refer
them to the Test Strategies on page 170, and answer any
questions they have. Divide students into pairs and ask
them to underline key words in the List of Headings. Ask
them to discuss how these words are connected within
each heading. Then, get students to match the headings
to the paragraphs. Get them to compare answers in pairs,
justifying their choices.

A i (Put simply, contrary to popular belief, things in photos look
different from real life.)

D iii (... glass often makes objects such as a light source behind
the photographer appear in the printed photo ...)

E vi (As you go nearer, instead of seeing this image as a
continuous picture, the digital image becomes pixelated.)

F v (Fakes, images created by computer ...)

G i (In many cases, the ghostly nature depends entirely on the fact
that the photographer’s claim ‘that wasn’t there when | took the
photo.”)

6 Discuss the questions with the whole class. Draw
students’ attention to the importance of topic sentences,
repeated themes and connections with doing Matching
headings tasks.

7 Check students understand the meaning of persuade
(make someone do or believe something, using words).
This activity could be done in pairs or small groups, with
brief class feedback.

Student’s Resource Book > Reading pp. 6-7
MyEnglishLab > 1a Reading

Vocabulary p. 10

Lesson objectives: to build vocabulary on
communication, and words with more than one meaning

Warm-up

Write make a photo and take a photo on the board and ask
students which phrase is correct (take a photo). Explain
that take a photo is a collocation (words which go together
naturally). Write make a ..., take a ... and do a ... on the
board. Divide students into groups and give them two
minutes to write as many collocations as they can.

la Divide students into pairs or small groups for this.

become aware clear relationship  physical appearance

share information social media technological development

Ib Individually, students complete the sentences, before
checking their answers in pairs.

I physical appearance 2 Social media 3 become aware
4 clear relationship 5 share information

6 Technological development
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lc Give an example for sentence |. For example, it’s
acceptable to ask a person in a gym who looks fit how to
use one of the machines. Ask students to suggest other
examples for sentence | before they do the exercise in
pairs.

2a Explain that phrasal verbs are made up of a main verb and
at least one particle and that they have a specific meaning.
They are more common in speaking than in academic
writing.

IH 2E 3A 4C 5G 6B 7D 8F

2b Ask students what get across in Exercise 2a means
(explain). Then ask students to complete the rest of the
exercise in pairs.

get across = explain  bring up = mention
point out = bring attention to  sum up = summarise
leave out = not mention pick up on = notice
spell out = explain very clearly

back someone up = support (in an argument)

2c Point out that some phrasal verbs are separable (e.g. we
can say get across something or get something across). Some
phrasal verbs are inseparable (e.g. we can only say pick
up on something). Tell students that all the phrasal verbs in
Exercise 2a are separable, except pick up on.

3a Write point on the board and tell students that this word
has more than one meaning. Ask them how many they
know. Then do question | as a class.

| A sharp end B idea or opinions

2 A a written or spoken description B where you keep your
money in a bank

3 A a subject or group of activities B a part of the country or city

4 A give clear reasons for something B disagree in an angry way

3b Do this exercise as a whole class to generate discussion
on the nature of academic texts.

IB 2A 3A 4A

4 Tell students that knowing how to change words into
different parts of speech is a good way to build their
vocabulary. Ask students to do the exercise in pairs.

2 communication 3 agreement 4 understanding 5 popularity

6 technology 7 difference 8 discussions 9 decision(s)

Student’s Resource Book > Vocabulary p. 8
MyEnglishLab > 1a Vocabulary

Speaking p. 11

Lesson objective: to expand upon answers in Part 1 of
the Speaking Paper

Warm-up

Ask students to look at the photo. Discuss this question
with the class: What are the people doing and how are they
feeling? In what other situations do people feel this way?




Expert IELTS

In Part | of the Speaking Paper, it is important that
candidates give full answers so that they demonstrate the
language they can use. Encourage students to explain why
when giving answers.

la Ask students to read the questions and think about their
answers. Then focus them on the phrases in the box. Tell
students that these phrases are used to give opinions and
that they introduce an idea.

Ib Students discuss the questions in pairs.

2a Before they listen, give students time to look at the
questions from Exercise |a again.

A6 B5 C3 DI E4 F2
2b Students could do this exercise individually or in pairs.

IC 2D 3A 4F 5B 6E

Focus students’ attention on the phrases in italics from
Exercise 2b. Explain that they are used to introduce ideas.
Elicit an example sentence using each phrase (e.g. The
benefit of learning English is being able to communicate with
lots of people.). Make sure students are using the phrases to
create grammatically correct sentences.

2c¢ Give students time to think about their answers before
they do the exercise.

3 Before students start this activity, you may want to refer
them to the Test Strategies on page 172, and answer
any questions they have. You could follow this by going
through the exercises in Expert Speaking on page 185,
which give students extra test practice of Part | of the
Speaking Paper.
Ask students to read the questions in the box and give
them a minute to think of possible answers. Remind them
to use phrases from Exercises la and 2b. Divide students
into pairs to ask and answer the questions.

4 You may want to do this exercise with the whole class,
beginning with a discussion on why analysing your own
performance can be beneficial.

MyEnglishLab > 1a Speaking A and B

Listening p. 12

Lesson objective: to practise locating information in a
listening text

Warm-up

Focus students’ attention on the mobile phones in the
photo. Ask the class who has a mobile phone, and how
long they have had it. Divide students into small groups to
describe their phones and what they can do, or why they
don’t have one.

Teacher’s notes Module | .

Expert IELTS

The Listening Paper is in four sections. It increases in
difficulty with every section. Section | is typically a
conversation between two or more people in a general
situation. Note-completion tasks are often found in this
section.

I You could discuss these questions with the whole class, to
create a survey of their opinions.

2a Before they listen, ask students why a customer might
call a company about a new phone or contract (e.g. the
phone is broken or damaged, the bill is incorrect, etc.).

2 (The man clearly says new contract, which is a clue that
information about a service contract is coming up. This is also the
topic of the next question.)

2b After listening, ask students to compare their answers in
pairs, giving reasons for their choice.

mobile

2c Ask students to read audio script |.2 on p202 and discuss
why home broadband was the wrong answer.

The man says Just the mobile one, please in response to the question.

2d After listening, ask students to read audio script |.3 on
p202 to check their answer.

[9/nineteen (We hear the phrase student plan. These are the signal
words that indicate that the answer to question | is coming.)

3a This is a good opportunity to refer students to the Test
Strategies on page |68. These give students advice on
approaching different task types in the |ELTS Listening
Paper. For weaker classes, you could focus on a single
strategy. With stronger students, ask them to read all the
strategies before carrying out the task.

Suggested answers

2 a number (signal words: minimum, months)

3 a service you use on your phone (signal words: No limits)

4 an amount of money (signal words: pay, starts)

5 a number (signal words: includes, minutes, calls)

6 a surname

7 a name (signal word: email)

8 a thing (signal words: Main use)

9 something you use to make a payment (signal words: Pay by)
10 a person or a place (signal word: collect)

3b Ask students the number of words or numbers which
are allowed for each answer (no more than two). Point
out that it is always important to read the instructions
carefully in the Listening Paper. Get students to complete
the exercise individually and to check their spelling.

I 19/nineteen 2 |2/twelve 3 texts 4 (a) deposit
5 400/ four hundred 6 White 7 stegboy 8 videos
10 (the) reception (desk)

9 cash
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Teacher’s notes Module |

4  Ask students to check audio script |.4 on page 202.
First, they should locate the answers to the questions
in Exercise 3b. Then, they could underline the words
which signal that the correct information is about to be
given. They could also underline words which signal that
contrasting information is about to be given.

2 What'’s the minimum contract on that? Is that six or twelve
months?

3 There are limits on the number of calls you can make — let me
see, that’s six hundred. But with that you also get unlimited texts ...

4 How much is that? ... We'll need you to put down a deposit ...

5 And how many minutes ... You can make four hundred minutes

of calls a month ...

6 What’s your full name? ... David White.

7 OK, and | need to take an email address, just so we can contact
you if there’s a problem ... it’s stegboy, that’s S-T-E-G-B-O-Y.

8 Do you use your phone for games regularly? ... Well, | don’t
game much, but | always have a lot of videos on there.

9 And how would you prefer to pay? ... I'd prefer to do it by cash
to start.

10 where can | collect the card to get started? ... you can pick up
your card at the reception desk

5 Encourage students to recycle the phrases from the
Speaking section on page | |.

MyEnglishLab > 1a Listening

Language development p. 13

Lesson objective: to review the use of present tenses

Mime an action such as swimming or driving and ask
students: What am | doing? Ask students to think of a more
difficult action and mime it to their partner, who should
guess what they are doing. At the end of the activity, ask
what tenses students used. They should respond with the
present continuous.

la Ask students to complete the exercise before checking
answers with the class.

I am looking 2 does that include 3 are offering
4 do youwant 5 Do youuse 6 need

Ib Discuss the question with the class and refer students to
the Expert Grammar section on present tenses on page
[73. This section gives explanations of the grammar point
in this lesson. You may want to write key points from this
section on the board and ask students to record them.

The verbs include, want and need, because they describe states, not
actions.

2 Get students to complete the exercise individually and
then compare their answers with a partner. Make sure
that they use the present simple for things they generally
do, and the present continuous for things they are doing
(temporarily) at the moment.
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3a Itis important for students to familiarise themselves with
a text by skimming it (looking over it) quickly, as this will
help them understand the context. Give students a minute
to skim the text quickly, and answer the question.

A mood is the way you feel at a particular time (e.g. happy, sad, etc.).

3b Ask students to complete the exercise individually and
then compare answers with a partner.

2 show 3 thinks
8 predict 9 shows

4 are 5appears 6send 7 produces

10are 11 hope

4a Focus students on the questions. Check they understand
benefitted (make better) and discuss (do you agree or
disagree?) in |, and to what extent (how much) and way
(method) in 2. Give students up to a minute to skim the
paragraph and decide which question is being answered.

2 (It talks about effects, not advantages.)

4b Ask students to complete the exercise individually and
then compare with a partner.

2 are using 3 visit 4use 5 prints 6 do not/don’t phone

7 are turning 8 does not come 9 rate 10 are not doing

4c Remind students to give reasons when they discuss the
question.

5a Make sure students focus on all the verb forms in each
question.

I Are you working or studying at the moment? (present continuous)
2 What do you like best about your course? (present simple)

3 Is there anything you DISLIKE about your course? (present simple)
4 What are you planning to do when you finish your course?
(present continuous and present simple)

5b Students could do this individually or in pairs.

I’'m studying 2 want 3 really like 4 don’t like; need

5 ’'m planning / plan

5¢c Ask students to think of the tenses they should use before
they answer the questions.

Extra!

Divide students into groups to discuss this statement:
Mobile phones have benefitted society. Half the students must
argue that mobile phones have benefitted society and the
other half must argue the opposite. Give them five minutes
to think of reasons and another five minutes to debate the
statement. This will help them practise generating ideas,
which is useful for the IELTS Speaking and Writing Papers.

Student’s Resource Book > Language development p. 9
MyEnglishLab > 1a Language development



Writing p. 14

Lesson objective: to write an overview

Ask students how many hours a week they spend on
their mobile phones, and write the answers on the board.
Turn this information into a bar chart. Elicit the horizontal
axis showing the number of hours in units (e.g. 0 hours,
-2 hours, 2—4 hours, etc.), the vertical axis showing the
number of students, and the title of the chart.

Expert IELTS

In Writing Task |, candidates need to write at least 150
words describing the features of some kind of visual
information, such as a graph, chart or map. One important
aspect of this task is to understand what the visual
information is trying to communicate. This should then be
summarised in a short overview, explaining what the graph,
chart or map is presenting.

la Refer students to the Expert Writing section on page 192.
Point out that this gives a model answer to a Writing Task
| question. Focus students on the answer, and show them
where the overview is (in the first paragraph). Explain that
this is the focus of the lesson. Tell students to match the
sentences to the charts.

1B 2A 3C
Ib Get students to match the overviews to the correct charts.
IB 2C 3A

lc-d  Discuss the questions with the whole class.

Ic2 1d 2 (The overview gives a summary of the results. The
main body of the description gives examples.)

2a Refer students to the Test Strategies on page 171 before
doing this test practice. Then focus students on the
questions in Exercise 2a and discuss the answers with the
class.

It is very similar to graph shape B. The shape for reasons to
‘unfriend’ is similar but less pronounced, with a range of reasons
to ‘unfriend’.

2b Ask students to complete the exercise individually and then
compare answers with a partner.

Suggested answer

Introductory sentence: The chart illustrates the reasons people gave
for starting or ending friendships on a social media site.

Overview sentence: While two main reasons dominate the reasons to
begin friendships, a variety of reasons were given for ending friendships.

Using the bar chart you created in the warm-up section,
ask students to write an introductory and an overview
sentence, summarising the information.

Student’s Resource Book > Writing p. 10

Teacher’s notes Module | .

1b Back to the old ways

Listening p.15

Lesson objective: to practise a Listening Section 1 task

Warm-up

Give each student a piece of paper with a media-related job
written on it (e.g. journalist, web editor, advertising copywriter)
and tell them not to show each other their cards. Ask
students to write what they think are the advantages and
disadvantages of their job. Then divide students into pairs
and ask them to discuss their job, without saying what it
actually is. Their partner should guess the job.

I Ensure students understand the meanings of the jobs in
the box before discussing the questions.

2 Before listening, ask students to underline the signal words
in the questions and predict the kind of information that
could go in the gaps. You may want to refer to the Test
Strategies on page |68 before doing the task. Remind
students to check how many words they should use to
answer the questions. After listening, ask students to
check their spelling carefully.

I advertising (I'm doing a degree in advertising)

2 second / 2nd (I’'m doing a four-year degree and I'm in the
second year)

3 cinema (We have a position working as a food assistant ... it’s at
the cinema)

4 (A) Salesperson (The local newspaper is looking for a bright
young undergraduate to work as a salesperson)

5 media centre (They're looking for an early morning receptionist
... The position is available in the University’s Media Centre)

6 Desai (Ruby Desai — that's D-E-S-A-I)

7 Green Park (I've just moved into Green Park)

8 computer programming (I took a course on computer programming)
9 business services (she’s based in the business services building)
10 10.30 / half past ten / ten thirty (I'll put you in for half past ten)

Ask students to read audio script |.5 on page 202. Tell
them to underline the parts of the script where the correct
answers appear. If they had any incorrect answers, they
should try to understand why they were incorrect.

3a Check that students understand losing focus (to stop
understanding the main points).

3b You can broaden this exercise into a class discussion.

Student’s Resource Book > Listening p. 11
MyEnglishLab > 1b Listening
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